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IB mission statement
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to 
create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop 
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong learners 
who understand that other people, with their differences, can also be right. 

IB learner profile
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet, help to create a better and more peaceful world. 

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct inquiry 
and research and show independence in learning. They actively enjoy learning and this 
love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global significance. In so 
doing, they acquire in-depth knowledge and develop understanding across a broad and 
balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize and 
approach complex problems, and make reasoned, ethical decisions.

Communicators They understand and express ideas and information confidently and creatively in more 
than one language and in a variety of modes of communication. They work effectively 
and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and respect 
for the dignity of the individual, groups and communities. They take responsibility for 
their own actions and the consequences that accompany them.

Open-minded They understand and appreciate their own cultures and personal histories, and are open 
to the perspectives, values and traditions of other individuals and communities. They are 
accustomed to seeking and evaluating a range of points of view, and are willing to grow 
from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of others. 
They have a personal commitment to service, and act to make a positive difference to the 
lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, and 
have the independence of spirit to explore new roles, ideas and strategies. They are brave 
and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance to 
achieve personal well-being for themselves and others. 

Reflective They give thoughtful consideration to their own learning and experience. They are able 
to assess and understand their strengths and limitations in order to support their learning 
and personal development.

© International Baccalaureate Organization 2007
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The History of the Primary Years Programme is written for educators of all levels interested in understanding 
the effort involved in developing an innovative curriculum for schools around the world that wanted their 
students to see themselves as global citizens.

In anticipation of my retirement, in 2012, from the position of Head of Primary Years Programme 
Development for the International Baccalaureate (IB), it occurred to me that this would be an appropriate 
task to undertake for several reasons:

•	 as a debt of gratitude to those individuals who contributed to the International Schools Curriculum 
Project (ISCP): they not only supported me in carrying out my responsibility for the ongoing 
development of the PYP but also took an “outsider” under their wing and taught me as much as they 
could about what they had done and what I needed to know to support schools to better understand 
and successfully implement the programme

•	 to take advantage of the fact that I had had the opportunity to work with all members of the ISCP 
Steering Committee in some capacity and could consider their perspectives and also be able to 
articulate the role and the motives of the IB in nurturing the ISCP initiative: I have been fortunate 
to have had ready access to minutes of both ISCP Steering Committee and IB Executive Committee 
meetings (the consolidated archives, currently under the care of Ian Hill, are kept in the IB Geneva 
office)

•	 to answer more fully the most common questions I have been asked about the rationale for the 
components of the PYP curriculum model: it is my opinion that most often those questions are asked 
by individuals who endorse a particular mode of innovation that is heavily dependent on data streams 
as a driver of educational initiatives, particularly those that require substantial and ongoing financial 
support. I would go as far as to say that their responses to my replies to their inquiries have sometimes 
been incredulous.

I have been addressing this project in a variety of ways—reading minutes, reading published articles written 
by Kevin Bartlett and Dennis MacKinnon, listening to personal narratives and entertaining tall tales—over 
the past three years. I am grateful that Paul Lieblich, Ann Hickey and Jo Fahey riffled through their personal 
archives and sent documents to me. My retirement has provided me with the opportunity over the last 
four months to consolidate the input and actually sit down to write the document. This publication covers 
approximately the first decade in the development of the PYP, starting in 1990. It covers the development 
of the ISCP and its transition to an international programme of primary education, part of the IB continuum 
of international education, 3–18 age range. The opportunity is already there to document the development 
of the PYP over the following decade, as the programme has matured to fully represent the ideals of the IB.

I am responsible for any errors of omission or inaccuracies in the telling of the story. It is my hope that I have 
represented the work of others, if not fully, then at least fairly, and that I have been able to give the reader 
some sense of the energy and single-mindedness that it took to drive the ISCP initiative, and what a unique 
experience it was for all involved.
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Preface

The writer would like to thank the following individuals for the time they spent willingly either being 
interviewed or responding to inquiries.

 Ellen Alquist  Fiona Kalinowski  Roger Peel

 Karin Bacon  Robert Landau  Kelvin Sparks

 Kevin Bartlett  Paul Lieblich  Judy Wooster

 Jo Fahey  Dennis MacKinnon  

 Ann Hickey  Jim Mahoney

Jennifer Giddings
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When reflecting on the history of the Primary Years Programme (PYP), it is important to be aware that in the 
early 1990s two educational initiatives both related to international education but with very different goals 
were running simultaneously: one emanating from the work of the International Schools Curriculum Project 
(ISCP) and the other being discussed within the International Baccalaureate (IB). The synchronicity of the 
attainment of these goals has had a marked effect on the world of international education. 

The ISCP initiative started when a group of principals of independent international schools in Europe—
Kevin Bartlett, Paul Lieblich, Susan Stengel, Robert Landau, and Cindy Gause—met at the European 
Council of International Schools (ECIS) School Administrator’s Conference in Rome, in April 1990. There, 
they expressed their concern about whether teaching and learning in their schools exemplified what 
international education should be; and if so, whether there were areas of commonality illustrative of the 
concept of international education that existed in the curriculums of their schools (Bartlett 1996).  Bartlett, 
then primary school principal at Vienna International School, Austria, initiated the discussion by addressing 
the participants at the conference and asking for interested school heads to join him in a debate about what 
kind of curriculum would best serve a common mission to develop students to be internationally minded 
with a compelling interest in, and compassion for, the world around them. This debate lasted for over a 
decade. The apocryphal story is that when these educators compared programmes, the only common 
experience all students seemed to have—regardless of which international school they attended—had 
something to do with dinosaurs. Although this may be an unreliable statement, it will resonate with those 
of you who have been on the international school circuit and have encountered programmes influenced 
largely by the experiences and personalities, let alone the resources they bring with them, of teachers from 
diverse backgrounds. The issue became how to utilize the best aspects of that diversity, while creating 
learning communities around common goals defined to support students in international schools. Those 
common goals should enhance the quality of education offered in those schools beyond the sum of the 
contributions of those who were teaching in any one school at any moment in time.

This meeting in Rome was the beginning of what became the ISCP, initially a self-help community of like-
minded educators who brought colleagues on board whose work in international schools they knew and 
respected. A general dissatisfaction with maintaining the status quo in so-called international schools—
schools that were often dominated by one cultural group, most usually British or American—permeated 
the debates and the discussions that went on within this group. The experience of the ISCP members, their 
ability to know what worked and what did not, informed by research that was focused on how students 
learn, provided in a very practical way the best of both worlds. There was a shared understanding that the 
newly emerging paradigm required a differentiated curriculum to meet the needs of all students.

The inaugural meeting of the ISCP took place in Vienna in November 1990, at the time of the ECIS Annual 
Conference. Schools accredited by ECIS that were interested in the project had been asked to send 
representatives to attend the meeting.

Meanwhile, within the IB, there was much discussion at the Council of Foundation meetings about increasing 
the international dimension of the Diploma Programme, and “of a new reality of international education 
leading to a movement to internationalise national systems”.

Dr Peel felt that the challenge for the IB was to create a new structure of 
international education to reinforce national systems. It would mean assuring a 
truly international programme which covered a longer period of time than the 
current two year programme, starting at a younger age.

(IB November 1990)
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There was also a third player, so to speak, in this distillation of ideas. That was ECIS as represented by Michael 
Maybury, then the Executive Secretary of that organization.

There was a strong collegial relationship between Bartlett and Maybury dating from the times they had 
worked together in the International School of Tanganyika, in Dar es Salaam, Tanzania, and in Vienna 
International School, and then again when Bartlett was Chairman of the ECIS Accreditation Committee. 
Maybury, together with Gray Mattern, then the ECIS Executive Secretary Emeritus (who in 1990 became 
a member of the IB Council of Foundation), supported the work of the ISCP from the beginning. In fact, 
the ISCP core curriculum documents, Making It Happen in the School (1996) and Making It Happen in the 
Classroom (1996) contain a foreword written by Maybury (Figure 1).

Foreword
In April 1990, at the ECIS Spring Conference held in Rome, a group of elementary administrators 
launched the International Schools’ Curriculum Project (ISCP). Their stated aim was to write a social 
studies curriculum for international school students in the 3-12 years’ age range.

To develop a major curriculum document for schools scattered around the world and, moreover, to 
involve representatives of those schools actively in its development was a daunting task. Unlike most 
tasks, however, the more the group worked on it, the larger the task grew!

The project grew, in fact, in direct proposition to the understanding, the learning and hence the 
vision of the group. From social studies the goal expanded to embrace a fully integrated curriculum 
combining all disciplines into a coherent whole. Developed by teachers for teachers, with 
student learning outcomes as the major concern, the pilot schemes have been very well received. 
However, it was quickly recognised that, however high the quality of the curriculum, it would not 
be implemented successfully without support from member schools and, in particular, from the 
leadership in those schools. Hence this publication.

ISCP Volume 1: Making it happen in the school is designed to illustrate how completely improvement 
in the class room depends upon the ethos of the whole school, to show how learning outcomes 
identified as desirable for students must be modelled by all the adults who make up the school’s 
community and to provide the leadership of the school with practical guidelines for action – ideas 
that work to support the implementation of the curriculum. As such it represents not just a new 
publication but a new way of looking at schools and curriculum.

I am proud to have been associated with the ISCP since its inception. I congratulate all those who 
have worked on the development of the project, particularly the members of the steering committee 
past and present, and those schools which have supported them. I commend the project for this 
publication which, I trust, will prove to be a powerful resource for any international school leader 
committed to the process of continuous improvement in the field of international education.

T. Michael Maybury
Executive Secretary
European Council of International Schools

Figure 1
From Making it happen in the school (1996) and Making it happen in the classroom (1996)

Maybury was also instrumental in bringing the ISCP initiative to the attention of Roger Peel, then the 
Director General of the IB. Funding was provided to Bartlett by both ECIS and the IB to allow him to take 
a one-year sabbatical to immerse himself in both the development of this new paradigm for international 
primary education and to further develop the ECIS standards and practices for accreditation.
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We had admired from a distance the work done by the ISCP team, providing 
a substantial portion of the financial support they needed to get launched. 
Also, we knew that there was a certain philosophy and pedagogical approach 
common to the primary, middle and diploma programmes which would enable 
them to be woven together as a curricular continuum for the whole school, 
even while maintaining flexibility so that each level can stand on its own.

(Peel 1997)

The ECIS organization provided opportunities through its annual conferences and through its journal—The 
International Schools Journal—for members of the ISCP to disseminate information about its curriculum 
initiative and to recruit member schools to contribute to the ongoing discussion and development of the 
curriculum. The nature of these contributions varied considerably: schools that paid an annual fee to the 
ISCP; schools that covered willingly teachers’ in-school responsibilities so they could attend curriculum 
development meetings; and schools that piloted the curriculum documents during their development. In 
1993–94 there were approximately 70 schools, each paying an annual membership of US$250.

Although most educators who attend the ECIS conferences are from the independent, international school 
sector, there are exceptions. For example, Jim Mahoney, who was the principal designate of what was to be a 
new state primary school in Colorado Springs, was interested in introducing an innovative, rigorous, possibly 
bilingual, programme that would broaden students’ perspectives—make them more internationally 
minded—in a school district committed to choice for parents. Encouraged by Maybury, Mahoney took 
an interest in the work of the ISCP and, in the knowledge that the IB had taken over responsibility for the 
programme, attended a presentation on the IB Primary Years Programme (PYP) given by Lieblich at the 
ECIS Annual Conference in 1996. Eventually, in 1998, Mahoney became principal of the first North American 
state primary school, Academy International Elementary School in District 20, Colorado Springs, to become 
authorized by the IB to implement the PYP. This marked an important milestone in the positioning of the PYP 
in the international education market, and was in alignment with IB’s strategic plan to make an increasing 
contribution to national systems of education, as indicated in the IB Council of Foundation minutes.

This event was an indication of things to come that, it would be fair to say, had not been anticipated by the 
ISCP Steering Committee that was engrossed in, and committed to, developing a programme for students 
in international schools. “We were developing a programme for our own children” (MacKinnon 2012). This 
was confirmed in 1997 when Helen Drennen, then the Director of Academic Affairs for the IB, noted “It is 
easy to foresee that the PYP will have a significant impact on not only international schools but also schools 
within national systems” (Drennen 1997). This perspective arches back to Peel’s comment, made in 1990, 
and previously referred to on page 3.

The minutes of the IB Council of Foundation meeting in Geneva 1990 refer to “the special relationship between 
the IBO and ECIS in welcoming the present Exec sec. Mr. T M Maybury and his predecessor Gray Mattern”. In 
the report of the Director General to that meeting, Peel states that what he saw as weaknesses of the IB “were a 
certain lack of imagination in programme development and innovation”. Additionally, he “felt that thus far too 
much emphasis had gone on the ‘baccalaureate’ element rather than the ‘international’ aspect” (IB 1990: 8.1).

Thus, the seeds of confluence were sown between the IB, the ECIS and the ISCP.

Between the initial meeting of minds in 1990, and 1995, when a formal request was made for the IB to take 
on the ISCP, much collaboration, both formal and informal, had been going on between both organizations. 
In November 1991, Bartlett attended, as an observer, a meeting of the Council of Foundation in Geneva. The 
president at the time was Tom H Hagoort. Bartlett introduced the ISCP in the context of a discussion about 
the ethics and responsibility of an “ideal citizen”. He pointed out that the success of the ISCP was dependent 
on effective collaboration between schools, and that the output of that collaboration was “a practical 
expression of the idealism and vision of those involved in international schools” (IB 1991). Also, Maybury, 
representing the ECIS, was in attendance at that meeting as an invited observer.

In 1992, Mattern gave the keynote address at the Annual IB North America Regional Conference in Colorado. 
Being familiar with the paradigm shift that was under way in the development of the ISCP, he stated that the 
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IB must have “curricular requirements for our students to learn about and address the great global issues of 
their time” and required skills training to enhance “their ability to appreciate and work across cultures”.

I am totally confident that ... the problem of finding more time in the curriculum 
would no longer exist, not only because of excisions, but because new and 
more efficient ways of teaching essential knowledge and skills would emerge. 
Moreover, the process would have had the enormous salutary effect of forcing 
all concerned to think hard about what we in the IB family really value.

(Mattern 1992)

In 1992 the first ISCP Steering Committee was formed in Frankfurt, Germany, where Dennis MacKinnon 
was the head of the primary school at Frankfurt International School, Germany. The Steering Committee 
was initially self-appointed, the intention being to hold elections in 1995. Stengel, who was at that time 
in Copenhagen International School, was the first Chairperson of the committee. Paul Lieblich eventually 
became the second Chairperson, and Paul was followed in that role by MacKinnon who was the Chairperson 
at the time of the official handover to the IB. Bartlett’s responsibilities, as the ISCP Coordinator, were defined 
as follows.

•	 Produce documents, for distribution after consultation with the Steering Committee as appropriate.

•	 Liaise with subject coordinators.

•	 Report to Steering Committee on subject area developments.

In light of the current and ongoing developments within the IB to align its three IB programmes to more 
effectively forge a continuum, it is interesting to note that Bartlett wrote in his response to Peel about 
the exciting possibility of “linking our ‘Approaches to Learning’ with those of ISA” (Bartlett 1992). The ISA 
(International Schools Association) was the entity that initiated the development of the IB Middle Years 
Programme (MYP). Indeed, 20 years after the fact, the IB is about to do what was suggested in Bartlett’s 
letter.

In December 1992, Barlett and Maybury were again invited as observers to a Council of Foundation meeting 
in Geneva, where Hagoort, the President, defined the mission of the IB as “the shaping through education 
of individuals in every area of the world who are better able to function effectively, constructively and 
peacefully amidst a diversity of nationalities, cultures, languages and religions” (IB 1992).

As well as financially supporting Bartlett’s sabbatical leave, additional money was given by the IB as “seed 
money” (Bartlett December 1997) to support the work of ISCP over several years. A letter from Peel to 
Bartlett confirms the arrangement to support the ISCP “for a second year in terms identical to those now 
in place for 1992-93” (Peel 1992b). It is clear from the rest of the letter that the IB, in exchange for the two 
years of funding, expected to “have a voice in decisions to be taken thereafter” regarding the ownership of 
materials produced. The Steering Committee agreed, in 1993, that all further money from the IB, subsequent 
to the financial support for Bartlett’s sabbatical, would “go 100% to developing the curriculum, project 
money would not go on salaries” (ISCP 1993).

In 1993, following a discussion with Bartlett about inquiry-based curriculums, the IB Executive Committee 
discussed issues about articulation between the ISCP and the MYP, and between the MYP and the Diploma 
Programme, and acknowledged that the work being done by the ISCP could have significant long-term 
ramifications for an IB continuum of international education, 3–18 age range.
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On the shoulders of others
These ISCP discussions, in the early 1990s, were going on in the context of worldwide discussions on global 
education that underscored the “‘interconnectedness of systems” (Tye and Kniep 1991). For example, in 
1985, the International Network on Global Education made up of educators from Europe and North America 
was formed to consider educational challenges in an increasingly interdependent world.

Also, in 1985, schools in New South Wales, Australia, were starting to teach a multidisciplinary course in high 
schools entitled Society and Culture to help students “acquire a set of concept, skills, interests, attitudes 
and values” to be used effectively in “contributing to the social world” (Tye and Kniep 1991). The course 
was designed around units that the PYP would describe as being transdisciplinary such as: intercultural 
communication; political processes; rules, rights and laws; social inequality, prejudice and discrimination; 
work, leisure and sport.

In 1987 in Canada, the Alberta Global Education Project had identified critical issues facing humanity—the 
environment, peace and security, development, human rights, social justice—as perspectives that needed 
to be infused into the curriculum.

In 1988, the Swedish National Board of Education acknowledged that there needed to be an increase in 
peace studies, environmental studies, additional language learning and exploration of multicultural issues 
“through the integration of curricular areas” (Tye and Kniep 1991) and by the infusion of global content into 
existing programmes.

In other words, the stage had been set for the work of the ISCP through the existence of national and 
international debates around the issue of global education and its impact on school reform. So, although 
a nucleus of mainly international educators drove the development of the ISCP curriculum framework, it 
most certainly did not happen in a vacuum. It is right to acknowledge that the vision, drive and industry of 
the self-proclaimed “young Turks” (Bartlett 2011, Lieblich 2012) of the ISCP got the project off the ground. 
However, the worldwide educational discourse that had been taking place during the previous decade had 
provided a confluence of influences that ignited and sustained their efforts.
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The goal of the ISCP was to develop a curriculum framework for international schools to provide them with 
the opportunity to move “towards a deeper ‘internationalism’, that more profound empathy with other 
cultures and concern with international issues which would characterize a global citizen” (Bartlett 1993). This 
is expressed succinctly in the following “vision of learning” statement.

Teams of well informed students and adults engaged in critical, purposeful 
enquiries into significant content, conducted in an atmosphere of mutual 
respect for differences in language and culture.

(ISCP 1994b)

Additionally, the aims of the ISCP were to:

•	 produce a curriculum for students in the 3–12 age range which would 
provide continuity of learning within each school and transferability of 
learning between international schools

•	 ensure that the curriculum would demonstrate an international dimension 
and a global perspective

•	 emphasize that the process of acquiring knowledge and the development 
of concepts, attitudes and skills are of fundamental importance

•	 develop in students the ability to communicate and cooperate with others

•	 develop a curriculum which would meet the needs of international school 
students in that it should be genuinely useful

•	 support curriculum development through developing in-ser vice 
programmes utilizing expertise from national systems and from within 
international schools

•	 develop a resource bank of ideas and materials for teachers.

(Adapted from ISCP 1994b)

The members of the ISCP Steering Committee met regularly in their summer holidays. Additionally, members 
of weekend working parties met two or three times a year, at the discretion of their school heads, who 
allowed them to be absent from school on a Friday to ensure a long working weekend. This curriculum work 
was guided by the Steering Committee, which oversaw the work of various subject committees. Both the 
members of the Steering Committee and subject committees engaged in sharing their own action research 
and experience in schools, surveying the literature, discussion, debate and eventual consensus building.

The ISCP project began with the idea that the curricula would not be handed 
down from university and consultant ‘think tanks’ to the end user. Rather, the 
validity of the curricula would come not only from sound academic sources but 
even more so from being ‘grounded’ in the needs and problems of the users.

(Lieblich 1993)

The Steering Committee and the various subject committees worked in an iterative manner. Bartlett, who as a 
member of the Steering Committee, was acting as coordinator of the development of the curriculum, stated that 
“Progress was far from smooth ... we progressed in sudden leaps of understanding, having to learn a great deal 
before our combined knowledge made us ready for the next big idea, the next step” (Bartlett December 1997).

History of the Primary Years Programme8
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Building the curriculum framework

Bartlett’s use of the term “persuasive argument” attractively sums up the nature of the dynamic discourse 
and debate that would occur in each and every one of the meetings. Incorporating other perspectives 
without reflection, debate, even argument, was not on. All the opinions, theories and research findings 
needed to be distilled through layers of authentic personal professional experience that contributed to 
the collective that was the ISCP. Indeed, the process was a reflection of the constructivist theory that had 
embedded itself in the consciousness of the group.

The ISCP Steering Committee formalized the collaborative model for the development of its curriculum 
in a number of ways, including drawing up conditions for membership—commitment to ISCP positions 
regarding purpose, aims, methodology and assessment; active participation in curriculum development; 
payment of annual membership—and stipulating that only member schools could participate in the 
process. There was a membership of approximately 70 schools by the end of 1993.

Although there were clearly individuals who were the drivers of the process, in its entirety the process was 
highly collaborative and iterative. In interviews with individuals who were involved with the ISCP in the 
early days, often similar nostalgic points of view were expressed about the excitement, energy and spirit 
of renewal that were the hallmarks of this collaborative work. Clearly the work that the ISCP undertook 
contributed significantly to the professional development and growth of the educators involved.

It was a very exciting time, professionally engaging, challenging, and satisfying.

(Kalinowski 2012)

During its first two years, as evidenced in the ISCP Steering Committee minutes of January 1993, the 
committee was wrestling with meaty issues such as how to ensure a truly international curriculum; the 
importance of individual subject areas; cross-curriculum integration; values and attitudes; action and 
service; purposeful inquiry. Certainly at this point, a commitment to developing a curriculum to support 
students’ conceptual development had already been made. As Bartlett later recalls:

Far more appealing was the notion of a ‘concept-driven’ curriculum, a cross-
curricular framework which focussed primarily upon ideas of universal 
significance. We believed that we could identify a central set of ideas that 
would transcend disciplinary boundaries while uniting the disciplines in a 
cohesive curriculum model.

(Bartlett 1996)

The first job that the ISCP tackled was the development of a social studies curriculum. It would be fair to say 
that, at this early point in the deliberations of the group, it was unclear whether the ISCP initiative would 
extend further. However, in reviewing the work of the Social Studies Committee it is evident that profound 
decisions were made at the time that would have an impact on what the ISCP would ultimately have to say 
about teaching and learning within and across all the subject areas.

The ISCP social studies curriculum
Although the PYP core curriculum documents, Making the PYP happen: A curriculum framework for 
international primary education (2009) and Making the PYP happen: Pedagogical leadership in a PYP school 
(2009) present a complex curriculum model as a coherent whole, the initial jumping-off point for the ISCP 
was the development of a social studies curriculum for international schools. “Whose history are we going 
to teach?” was a question that provoked the developers into deciding that offering breadth and depth of 
understanding based on students’ ability to think conceptually was a better determinant for their new 
curriculum model. They also decided that pre-determined, incremental pieces of subject knowledge, 
dubbed  “factoids” by Paul Lieblich, would not define this newly emerging curriculum model.

The Social Studies Committee was formed in 1991 and was chaired by Ann Hickey, who at that time was 
teaching in Munich International School, Germany. The curriculum documents that were produced as 
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a result of the work of this committee, and of the schools that trialled the materials, went a long way to 
defining what was to become the final ISCP curriculum framework, which eventually became the PYP 
framework in 1997. In reviewing the social studies material produced in 1992–94 it is easy to recognize its 
marked influence on the further work of the other ISCP subject committees, and also to recognize what has 
become embedded and valued in the PYP curriculum model over the last 15 years.

At the same time as the ISCP Steering Committee was framing the work of the Social Studies Committee, 
Lieblich, then primary school principal at the International School of Amsterdam, the Netherlands, was 
working with Judy Wooster, a consultant from North America, to redesign the social studies curriculum 
for his school. Wooster’s perspectives on social studies education had been honed through her work on 
the development of New York State standards for social studies at the primary level, and through her 
involvement with the Social Studies Education Consortium and the National Council for the Social Studies. 
Wooster’s influence on Lieblich’s thinking about “concepts not content” was, in turn, informing broader 
discussions within the ISCP. Indeed, it has been confirmed through interviews conducted for this publication 
that Wooster’s contribution, as an educator sitting outside the world of international education, was a 
substantial external influence, as was that of Alistair Ross, at the time a professor at the University of North 
London, who acted as reader advisor for the social studies curriculum documents.

When the ISCP Social Studies Curriculum Framework was published in 1994, it already included the following 
components that have become an enduring part of the PYP curriculum model.

•	 A definition of a curriculum model which consisted of three “interacting” parts: “The written 
curriculum”, “The taught curriculum” and “The learned curriculum” (Figure 2)

•	 The essential elements: concepts, skills, attitudes, action

•	 Inquiry as a dominant pedagogical approach

•	 A template to support planning, referred to as the topic planner
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Figure 2
ISCP Social Studies Curriculum Framework (Version 1 Revision 1, p12)
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This representation of an iterative curriculum model is now part of the PYP core curriculum documents. 
When Making the PYP happen: A curriculum framework for international primary education was revised in  2009, 
the only change made was that the “learned” curriculum was transposed into the “assessed” curriculum, a 
stylistic change only, not a departure from the original intent.

Concepts
Even at this relatively early stage in the development of the ISPC the concepts—form, function, causation, 
change, connection, perspective, responsibility, reflection—were already decided upon. Bartlett 
summarized the discussions, which resulted in the decision that the new curriculum would not be content-
driven, by stating that “powerful concepts were identified, their significance debated, a selection made” 
(Bartlett 1996). Also, the relevance of these “key” concepts to students in the entire 3–12 age range for whom 
the ISCP curriculum was being developed was debated and resolved. Specific concepts were not assigned 
to particular year or grade levels, rather there was an agreement that “Conceptual understanding broadens 
and deepens through revisiting, in a variety of contexts and throughout the program” (ISCP 1994b). After 
repeated scrutiny, the IB has been happy to stand by this decision.

That is not to say they were accepted without discussion by the other subject committees. Indeed, that 
would not have been the way of the developers. However, after repeated attempts to produce unique 
subject-specific concepts, and through much deliberation, it became clear that the subject-specific concepts 
were interpretations of the broad concepts that were embedded in the social studies curriculum; and that 
these would not only suffice, but could be a unifying element across all teaching and learning defined by 
the entire written curriculum. In this realization, one can see the genesis of what was to become one of the 
hallmarks of the curriculum, its transdisciplinarity, a unique feature much valued by the IB and those who 
developed the PYP after 1997.

In the ISCP publications, the key concepts were expressed as questions, as they are in Making the PYP 
happen: A curriculum framework for international primary education (2009); for example, “Why is it like it is? – 
CAUSATION”. This construct provided a vehicle to plan for, and to carry out, inquiry in the classroom. It was 
further stated that the questions derived from the concepts inform lines of inquiry, and “they represent the 
essence of the ISCP’s approach” (ISCP 1994b).

Skills
This component of the ISCP Social Studies Curriculum Framework (1994b) consisted of four “cross curricular” 
skill areas: communication, social, thinking, research. The categories of social, thinking and research skills 
were the same as those now listed in Making the PYP happen: A curriculum framework for international primary 
education (2009), albeit described in this latter publication as being “transdisciplinary”. The Social Studies 
Committee was mindful to indicate to teachers the need to:

•	 enhance students’ ability to think conceptually—to think about “big 
ideas”—as a vehicle to promote understanding across the discipline

•	 help students to become better critical thinkers by considering:

 – the differences between primary and secondary sources of evidence

 – how to ascertain the reliability of evidence 

 – the difference between fact and opinion, fantasy and reality

 – the difference between balanced reporting versus propaganda.

 (Adapted from Bartlett 1993)

The list of ISCP communication skills has been extended in Making the PYP happen: A curriculum framework 
for international primary education (2009) to include “Viewing” and “Presenting”. Additionally, “Viewing” and 
“Presenting” have been incorporated into the PYP Language scope and sequence (2009).

History of the Primary Years Programme 11



Building the curriculum framework

Self-management as a skill area had not been considered at the time of the development of the ISCP 
social studies curriculum. However, it had been defined prior to the publication of Making It Happen in the 
Classroom (1996). 

Attitudes
A list of demonstrable attitudes is also included in the ISCP Social Studies Curriculum Framework (1994). These 
were modified by the ISCP prior to inclusion in Making It Happen in the Classroom (1996). It is interesting 
to note that “Courage to take risks” was removed. However, in the meantime, this behaviour had become 
incorporated, elevated, if you will, into the ISCP student profile, as “Risk-takers” (Figure 6). 

 ISPC Social Studies Curriculum  ISCP/PYP

 Appreciation  Appreciation

 Commitment to learning  Commitment

 Respect for life  Respect 

 Integrity  Integrity 

 Tolerance  Tolerance 

 Curiosity  Curiosity

 Empathy  Empathy

 Enthusiasm  Enthusiasm

 Flexibility  Independence

 Courage to take risks  Confidence

 Cooperation

 Creativity

Action
The ISCP Social Studies Committee also defined the action cycle (Figure 3), illustrated in a manner that is 
little changed in the current PYP curriculum documents.

Choose

ActReflect

Figure 3
The ISCP action cycle from the ISCP Social Studies Curriculum Framework (Version 1 Revision 1, p 52)
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The IB has continued to endorse the ISCP’s clearly stated sentiments regarding the nature and value of 
action as a result of learning. Action, an essential element of the PYP, is sometimes not well understood in 
schools. This is a curiosity that deserves further exploration.

Also, it is interesting to note that feedback from schools that were piloting the ISCP social studies material 
indicated a loose interpretation of “Action” and a corresponding lack of clarity regarding its implementation. 
The concise description in Making the PYP happen: A curriculum framework for international primary education 
(2009) is in line with that expressed by the ISCP.

We recognise the inherent problems in advocating action. We are aware of 
our powers as influential adults to manipulate children’s views, as well as our 
responsibility to present them possible different points of view. Voluntary 
action must remain precisely that, if we truly believe in the democratic 
principles we espouse. Furthermore, we must remember that today’s complex 
issues do not always suggest simple or self-evident solutions, and that inaction 
is also a legitimate choice, indeed, sometimes even the best choice ...

The teacher’s role, as far as possible, depending on the age and maturity of the 
students, is to facilitate the action, not lead it. Actions may be carried out by 
the whole group, a small group or individuals. The decision to act or not is left 
to each individual within the atmosphere of a responsible caring community. 

(ISCP 1994b)

The ISCP Social Studies Committee advocated that the essential elements—attitudes and action, together 
with concepts and skills—would provide further opportunities for coherence and integration across the 
curriculum; that they would create “an area of enquiry which transcends traditional subject boundaries” 
(ISCP 1994b).

Content
What was initially called “Content” in the ISCP Social Studies Curriculum Framework (1994), later to be 
transformed into the “Knowledge” component, was addressed at the time in a non-prescriptive way. Under 
“What do we want the students to learn?” (Figure 2) it stated that “Each school should work towards internal 
agreements on a valuable, balanced subject matter: the content.” This notion respected the autonomy of 
the schools, but left much undecided. The following quote suggests a highly collaborative approach to 
deciding on content within a school, to ensure not only a coherent learning experience for each student, 
but also the identification of what would be worth knowing for all students.

The selection of content ... is a vitally important issue for the individual school, 
and should be carefully thought out, debated, and constantly evaluated by 
teachers and administrators. For practical reasons, a school needs to establish 
certain topics to be taught at each grade level, and to specify the number 
of topics to be taught each year. It is not sufficient for individual teachers to 
choose their own topics. The integrity of the complete learning experience...
is an important consideration, because the students benefit from having 
common learning experience upon which to reflect and build.

(ISCP 1994b)

However, of the five essential elements of the PYP, the “Knowledge” element 
was the one that underwent the most radical change between 1994 - 1997. 
It “proved to be a more difficult element to inquire into and to arrive at a 
consensus about.”

(Bartlett 1997)

It is possible to identify indicative statements in the text of the ISCP Social Studies Curriculum Framework 
(1994) that suggest that change in this area would be likely. For example, although the original planner, 
included in the ISCP Planning and Reflecting (1994), was designed to support the teaching of topics to be 
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decided by the school, “topic webs” are referred to. This at least suggests a broad interpretation of the term 
“topic”, utilizing knowledge and skills from a number of subject areas.

Additionally, in the same document, some criteria for the selection of topics were defined as follows. The list 
appears as Annex A.

•	 Do the topics have substance? Are they worthwhile and significant, not trivial? Are the topics worth 
the time required to create them?

•	 Do the topics have relevance to students and teachers? Do the topics reflect current thinking and 
scholarship about education? Do the topics consider students’ future schooling and life needs?

•	 Do the topics allow for inquiry over a broad range of disciplines? Do they reflect balance?

•	 Do the topics go beyond the cultural composition of the school? Do the topics consider current 
events? Do they allow students to think globally and act locally?

•	 Do the topics help to change students’ lives because of profound insights into the meaning of human 
experience?

There is a resonance between this list of criteria and the rationale for the selection of what became the 
PYP transdisciplinary themes. As stated in The Primary Years Programme as a model of transdisciplinary 
learning (2010), the transdisciplinary themes are “globally significant ... and allow us to explore our human 
commonality”. It further states that:

•	 they ensure and extend the international dimension of the programme

•	 they require learning about what is “real” in the world

•	 they indicate the complexity and the connectedness of the human condition.

The ISCP documents indicate a debate about the role of the subject areas within the context of a transdisciplinary 
programme. This debate continues within the IB and in IB World Schools. The ISCP did acknowledge that 
effective transdisciplinary learning would need to be supported by learning about and through the subject 
areas, in order to increase the focus of student inquiry and to instill the required academic rigour.

Community of learners
The concept of a school being a community of learners, “in which students and teachers learn together and 
are motivated to learn by the process itself” (ISCP 1994b), is both immensely appealing and challenging. It 
obliges teachers to reflect on the teaching–learning dynamic by:

•	 considering continually their relationship with students

•	 examining to what degree they are able and willing to empower students

•	 supporting students to understand the value of having a pro-active role in the learning process

•	 being willing to work in a highly collaborative way with colleagues

•	 engaging with ongoing professional development.

This ISCP commitment, as stated in its social studies document, is reflected in earlier comments made 
by Bartlett where he describes a “vision of students of all ages and developmental needs conducting 
purposeful inquiry into meaningful content, led and supported by teachers as excited by learning as their 
students”, who themselves “model the approaches and attitudes identified in the curriculum”. He further 
states that under these circumstances, “Our schools might begin to resemble what must surely be an ideal 
worth striving for, with each one being, to take liberties with Roland Barth’s telling phrase, ‘an international 
community of learners’” (Bartlett 1993).

In the quote above, Bartlett refers to the writings of Roland Barth, who was the Founding Director of the 
Harvard Principals’ Center.
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Planning and reflecting
The ISCP produced a publication entitled Planning and Reflecting as part of the Social Studies Curriculum 
Framework (1994). It contained three planning documents to support the practicalities of how to plan for 
the implementation of this new curriculum in the classroom. Although initially developed to support the 
teaching of social studies, it was envisioned that it would be applicable across the curriculum. 

The first planning document in Planning and Reflecting (1994) was a list of questions to be asked at the 
various stages of the planning process. The unabridged version appears as Annex B.

Stage 1. What is our purpose?

Stage 2. What resources will we use?

Stage 3. What do we want to learn?

Stage 4. How best will we learn?

Stage 5. How will we know what we’ve learned?

Stage 6. To what extent did we achieve our purpose?

It is clear that, to a very large extent, these organizers have influenced the design of the PYP planner in 
current use, published in Making the PYP happen: A curriculum framework for international primary education 
(2009). The most significant difference is the increased emphasis on reflection, whereby the Stage 6 question 
(“To what extent did we achieve our purpose?”) is further unpacked in:

Stage 7. To what extent did we include the elements of the PYP?

Stage 8. What student initiated inquiries and actions arose from the learning?

The second planning document contains a series of checklists for recording when particular concepts and 
attitudes were relevant to any of the topics. In all cases, the checklists imply that the total number of topics 
to be inquired into during the year should be five. For example:

T1 T2 T3 T4 T5

Function:

How does it work?

The third planning document is equivalent to what is now referred to as the “PYP bubble planner” (IB 2009b: 
Figure 14), in that it is a topic planner with speech bubbles superimposed onto the template to provide 
instructions as to how to complete each stage.

This publication was also piloted in some schools, whose feedback was 
considered to be invaluable. The ISCP Steering Committee was mindful of 
the fact that the validity of their work was dependent on the commitment 
and engagement of the member schools, particularly those that piloted 
the material and contributed directly to its ongoing development. The new 
“Planning and Reflecting” packs will be vastly superior to the current ones and 
will incorporate many of the ideas and documents you helped to develop...
We would very much like you to see this whole process of improvement as an 
“ongoing conversation” ... This really is a shared effort – none of us are ISCP 
’professionals’ so your ideas are as important and valuable as everyone else’s.

(Bartlett and Hickey 1993)

Also, it was recognized that the success of the pilot would depend to some degree on the administrators 
of the participating schools being able to commit to the provision of adequate collaborative planning time 
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for teachers. In the Guidelines for the Use & Evaluation of the Pilot Social Studies Materials (1993), the following 
instruction is given to administrators.

Set aside several hours at the beginning of the school year and for periodic meetings throughout the school 
year to gather together the teachers piloting the curriculum. Topics for discussion are likely to include:

•	 questions arising from a study of the curriculum guide

•	 using the Planning and Reflecting pack

•	 using multiple teaching methods and resources

•	 using an enquiry-based curriculum based on concepts and skills

•	 deciding on specific content for your school

•	 planning themes or topics together

•	 completing the evaluation materials.

This requirement that teachers and the programme coordinator be provided with the time to effectively 
collaborate to further the understanding and implementation of the PYP curriculum model has been 
codified in the Programme standards and practices (2010) as part of the IB’s quality assurance protocols for 
authorization and evaluation.

B2.4 The school provides dedicated time for teachers’ collaborative planning and reflection.

The publication of the ISCP Social Studies Curriculum Framework in 1994 was the realization of its first major 
goals. It was distributed to all schools that in various ways had contributed to the work of ISCP. This was “a 
landmark in the history of the project” (MacKinnon 2005a).

To congratulate the ISCP, and the Social Studies Committee in particular, for breaking new ground in the 
world of international education and for doing so in an exhilarating way, Gray Mattern, then the Executive 
Secretary Emeritus of ECIS, agreed to write the foreword to the Social Studies Curriculum Framework (1994).

Adaptation from the foreword to the ISCP Social Studies Curriculum Framework, 1994

I have over the years secretly harboured the belief that, one day, somewhere, bright people who 
know how to work magic in the classroom would put their heads together ... and set down for the 
rest of us just how they do it, how we might do it in our turn.

When I became aware ... of what has developed into the International Schools Curriculum Project, I 
dared to hope that the time might have come. Gifted teachers were involved, articulate, committed, 
and full of energy and zeal. And they were starting in the right place: with long and thoughtful 
consideration of first principles, without allegiance to any stock paradigms of ed. School wisdom. 
Dangerous, to be sure! But perhaps the more promising therefore.

Now here ... is the first curriculum document to be published under the sign of ISCP ... It presumes, 
on the part of those who will use it, intelligence, knowledge, imagination and the commitment to a 
considerable amount of hard work. It is a guide, a beckoner, but it will take no-one by the hand and lead 
with safety and security to pre-assured outcomes. It is most certainly a challenge to be undertaken not 
lightly, but soberly, with full respect for the potentially far-reaching consequences of a great endeavour.

For such it is. And gratitude here to pioneers and blessings on all those of you who now set out to 
follow in their wake.

Gray Mattern, Executive Secretary Emeritus, ECIS

Figure 4
Adapted foreword from Mattern
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Across all subject areas
By mid-1993, it was recognized that the outcomes of the work being done in social studies and science, 
specifically the commitment to concepts driving the curriculum, were likely to have relevance within and 
beyond all other subject areas. This realization marked the point when a highly defined, but necessarily 
limited, inquiry into two subject areas was seen to have the potential to grow into something much 
more significant and impactful in the world of primary education in international schools. The unique 
transdisciplinary dimension of the ISCP was beginning to emerge, although it may not have been recognized 
as such at the time. 

If this approach ... can be used to plan for and teach all subject areas, we will 
facilitate planning and teaching in an integrated way, with the assurance that 
concepts, skills, attitudes and content are all going to be taught and learned.

(Lieblich January 1993)

In October 1993, in Geneva, the chairs of the subject committees were invited to join the members of 
the ISCP Steering Committee to identify “cross-curricular areas” of the curriculum (ISCP October 1993). 
This meeting provided the opportunity for the subject committees—social studies, science, language, 
mathematics—to meet and then feed back their findings to the combined group. It also allowed the 
Steering Committee to guide and respond to the work of the various subject committees. The language and 
mathematics committees were meeting for the first time at this event.

The follow-up meetings of the subject committees took place in Valbonne, France, in June 1994. Again, they 
fed back to the Steering Committee, which met immediately afterwards. In anticipation of the outcomes 
of these meetings and to speed up the curriculum development process, Bartlett had already suggested 
that small drafting teams, subsets of the committees, should follow up by meeting for two intensive 
weeks during their summer holidays. These teams would act on the raw material developed by the larger 
committees.

The minutes of the ISCP Steering Committee that met in Valbonne in June 1994 indicate a synthesis of the 
work to date, suggesting that there should be one framework for all subject areas. The questions being 
aired were as follows.

•	 Are there common elements across all subject areas?

•	 Is “the ‘essence’ of each concept” according to their definitions maintained when they are transposed 
into the subject areas?

•	 Should there be generic statements for methodology and assessment?

At this point, it had already been decided to include the document produced by the Assessment Committee 
within the ISCP Social Studies Curriculum Framework (1994). 

Also expressed at this meeting was a concern about whether the work being produced had a sufficiently 
international dimension and if it was truly illustrative of international education.

This was not the first time these issues had been discussed, nor would it be the last. A consensus around 
these issues, which now seems self-evident to educators in PYP schools, took years to arrive at, and did not 
just happen during the course of one or two meetings.

Science
The Science Committee was chaired by Pauline Collins, then at the American International School of 
Cotonou, Benin. Lieblich, as a member of the ISCP Steering Committee, acted as the Vice Chairperson. The 
first Science Committee meeting was convened in Frankfurt, Germany, in March 1993.
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In this initial meeting, the content strands for science were decided upon: energy and forces; living things; 
earth and space; materials. An additional list of science topics relevant to each of these categories was also 
drawn up. These lists were reviewed and confirmed in March 1994.

The Science Committee also focused on what it called the scientific process, defined as science “process 
skills” (Harlen 1985), which were eventually decided upon in July 1994, as follows: observing, measuring, 
questioning, manipulating, investigating, inferring, predicting, and hypothesizing. It was acknowledged 
that there was overlap between the cross-curriculum skills (as defined by the Social Studies Committee) and 
the science skills.

The committee considered the relevance of the concepts and attitudes, drawn up by the Social Studies 
Committee, when students were engaged in learning science. To a large extent these elements were 
endorsed, although from the perspective of the Science Committee the role of “Reflection” did not initially 
find its home as part of the list of key concepts. The committee saw “Reflection” as having more of an 
overarching role. Related science concepts were teased out and documented in July 1994, immediately 
before the material was sent to schools to be piloted.

From the beginning in 1993, the Science Committee was engrossed in discussions about assessment—What 
should be assessed? How should it be assessed?—and in the development of an appropriate topic planner 
for science.

Both the social studies and science committees agreed that a curriculum that concerned itself solely with 
intellectual achievement would not be adequate and that the development of positive attitudes towards 
people, the environment and learning needed to be an integral part of the curriculum. Those attitudes were 
first published in the ISCP Social Studies Curriculum Framework (1994).

Collins wrote to the committee in February 1994 wondering about how the work on the attitudes was 
coming along, and whether the science planner had been tried out. Several versions of a topic planner had 
been developed at that time, which she shared with the committee in preparation for their next meeting in 
March 1994, in Amsterdam.

In the Amsterdam meeting, it was decided to pilot only two planners, one similar to the social studies 
planner and one unique to science. The Steering Committee was ruminating that there probably should 
only be one planner for all subjects. In fact, in October 1995 after the completion of the science pilot, 
interdisciplinary topic planners were published, which included a concept checklist aligned with teacher 
questions.

How to make the planner available to schools as a working document was discussed and the possibility of 
making it available on disc was recommended. The science material was piloted in the school year 1994–
1995, with the intention of publishing in 1995.

A further curriculum development meeting took place in March 1995 in Vienna, along with those for 
language, mathematics and health.

Bartlett expressed concern at the overall slow progress of curriculum development, particularly in light 
of the fact that it was assumed that the Science Committee would take responsibility for technology and 
health. Understandably, the Science Committee raised an objection and recommended that “technology” 
and “health education” should be developed separately, as they could be better served by committees with 
a broader representation of expertise in the subject areas. The committee also argued that these areas were 
not necessarily the prerogative of the science area.

A discussion ensued within the Steering Committee about where technology belonged. The opinion was 
expressed that certainly information technology (IT) was not a specific curriculum area in its own right. This 
position has continued to be upheld in the PYP despite some schools requesting that a scope and sequence 
for IT be developed. Finally, when the ISCP published Making It Happen in the Classroom (1996), it had been 
tagged back on to science and appeared as “Science and technology”. When the IB took over responsibility 
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for the PYP, technology as part of science was assumed to mean applied science. The term was, therefore, 
redundant so the subject area was renamed “Science”, in the hope that schools would not mistakenly think 
that IT only applied to one area of the curriculum.

The Steering Committee decided to form a committee responsible for health, to include physical education, 
personal and social education, including sex education. Hubert Keulers was invited to be the Chairperson 
and the subject area was eventually renamed “personal, social and physical education” (PSPE).

Language
The Language Committee was convened in 1994 in Amsterdam and chaired by Lesley Snowball, then of 
the International School of Budapest, Hungary. Gause, of the American School of Las Palmas, Spain, as a 
member of the ISCP Steering Committee, acted as the Vice Chairperson. (It is to be noted that between 1994 
and 1995 different sources refer to the committee as either the “Language and Literature Committee” or the 
“Language Arts Committee”, but that by the time the pilot document was published in 1996, the subject 
area was being referred to as “language”.)

The committee developed a belief statement about the role of language that was consistent with the ISCP 
“vision of learning” statement as expressed initially in the ISCP Social Studies Curriculum Framework (1994). 
Smaller groups within the committee worked on concepts, skills, or content. The Language Committee 
did produce its own list of key concepts, but the Steering Committee, after the fact, decided that the 
same concepts as documented in the social studies framework would apply across all subject areas. The 
committee interpreted those key concepts through a “language perspective” (ISCP 1996a), it also described 
what the generic ISCP student learning outcomes would look like in action in the classroom from a language 
perspective.

The Language Committee used “Emergent”, “Developing”, “Consolidating” and “Extending” as categories 
to describe student achievement in the skills areas—speaking and listening, reading and writing—and also 
to categorize literature studies. A decrease→increase technique to describe changes in language practices 
also appears in the Language Pilot (1996), for example, “Decreased emphasis on language as a separate 
discipline” versus “Increased emphasis on language as a transdisciplinary element”.

The committee also defined outcomes in language learning as follows. The students should show evidence 
of:

•	 understanding the structure and complexity of language

•	 understanding the reading and writing processes

•	 understanding that successful communication depends on accuracy

•	 understanding that effective use of language is a life skill

•	 being aware of language as our major means of reflection

•	 being aware of how language can be changed, that is the effect of purpose 
on style

•	 being aware of, and respectful of, influences on language (societal, cultural, 
geographical)

•	 being aware of different types of literature and how it helps us to understand 
ourselves and others.

(Adapted from ISCP 1996a)

The issue of multilingualism was of much interest, and prompted considerable discussion within both the 
subject committee and the Steering Committee. Bartlett consistently expressed the opinion that schools 
needed to be mindful of the complexities of language learning given the diversity of language experiences 
of students in international schools and that schools must necessarily develop a language profile for each 
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student. He further advocated that students’ multilingual needs were best met through a holistic approach 
to the teaching of language.

Equally questionable is the common but artificial separation of language arts 
and ESL programmes, each with its own learning outcomes and teachers, even 
though those teachers may be working with the same students. It is almost as if 
two different students and two different languages are being taught.

(Bartlett 1994)

The challenge for the committee was to develop a coherent language and literature programme with four 
interactive strands—language arts, English as a second language (ESL), host country or other modern 
language, and mother tongue support—where all teaching and learning would be structured around the 
essential elements as defined in the Social Studies Curriculum Framework (1994).

The ISCP considers language from the points of view of homeroom teachers, 
teachers of the language of instruction (often ESL), teachers of other languages 
... and teachers of mother tongue languages. The student outcomes identified 
apply to each student in every language taught, although the means and pace 
of teaching them may, and will, differ in different contexts.

(ISCP 1996a)

As well as trying to develop a curriculum that would provide students with a coherent language learning 
experience, the ISCP Language Committee saw language as pivotal in providing students with the ability 
to recognize the connectedness of their learning within and across all subject areas. That much quoted 
expression of Michael Halliday’s “Learning language, learning about language, learning through language” 
(Halliday 1980) began to appear in ISCP documents and indeed has continued to warrant its place in IB 
publications.

The Language Committee continued its work in Frankfurt, Germany, in October 1994, and met again in 
Vienna in March 1995, along with the science, mathematics and newly formed health committees. The ISCP 
Language Pilot, containing the ISCP list of student learning outcomes (later to be modified to become the IB 
learner profile), was published in 1996. It was revised to a minor degree and reissued by the IB in May 1998.

The IB has continued to endorse the ISCP’s non-fragmented approach to language teaching and learning in 
the PYP. Consequently, the PYP Language scope and sequence (2009) has been produced as a developmental 
continuum in an effort to be applicable to all students learning most languages.

Mathematics
The Mathematics Committee was formed in March 1994 in Amsterdam. It was chaired by Christine Orkisz-
Lang, then of Vienna International School. Ian Sayer, of the British School of Lomé, Togo, as a member 
of the ISCP Steering Committee, acted as the Vice Chairperson. Kelvin Sparks, then teaching in Bavarian 
International School just north of Munich, later co-chaired the committee.

There was some concern in the Mathematics Committee as to whether the key concepts already defined 
were applicable in the teaching and learning of mathematics. However, this thought was short-lived and 
the recommendation of the Steering Committee that the social studies key concepts become generic was 
supported. Clearly the work of the language and mathematics committees proceeded in a similar, and by 
now predictable, fashion. Additionally, the Mathematics Committee proposed that the same attitudes be 
applied to all the subject groups.

Those members of the Mathematics Committee, who themselves had a strong mathematics background, 
were concerned about what they perceived as a generally weak understanding of the subject area on 
the part of some teachers and, in turn, how best to support those teachers. This discussion gave rise to a 
glossary of mathematical terms.
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There was also discussion at this meeting about how inquiry could be used to enhance the learning of 
mathematics. Obviously, the Mathematics Committee, like the Language Committee, was concerned with 
how to give students the “tools for inquiry” (Alquist 2012) and how to make students numerate and literate. 
However, this emphasis on literacy and numeracy was debated back and forth between the members of the 
mathematics and language committees who also served on the Steering Committee.

The whole point of primary school is firstly to make kids literate and numerate, 
because that’s how you inquire...the proviso being that we teach them through 
inquiry and by using the sound pedagogical principles of constructivism.

Alquist (2012)

The Mathematics Committee met again in Frankfurt in October 1994, and then in March 1995 in Vienna, 
along with the science, language and health committees. Publication of the Mathematics Pilot took place in 
1996. This included strands of mathematics defined as follows.

•	 Data handling

Data handling allows us to make a summary of what we know of the world 
and to make inferences about what we do not know.

 – Statistics

 – Probability

•	 Measurement

To measure is to attach a number value to a quantity using a chosen unit. 
The degree of approximation, and thus accuracy, depends on the measuring 
device and the measurer.

•	 Number

Numbers are used to determine or define quantities or relationships, to 
measure, to make comparisons, to find locations and to read codes. We use 
numbers to interpret information, make decisions and solve problems.

 – Properties of number

 – Place value

 – Estimation

 – Computation

•	 Pattern and function

The study of mathematical patterns and functions enables us to organize 
and understand most observations of the world around us.

•	 Reasoning

Relationships, properties, facts and models can be used to verify, validate 
and extend thinking.

•	 Shape and space

The regions, paths and boundaries of natural space can be described by 
shape. Students need to understand the interrelationships of shapes, 
and effects of changes to shapes in order to interpret, understand and 
appreciate our two and three dimensional world.

 (Adapted from ISCP1996b)
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PSPE and arts
Keulers then of Joppenhof International Section in the Netherlands, became the Chairperson of what 
was initially called the Health Committee, which met for the first time in March 1994, in Amsterdam. This 
committee was made up of approximately 10 members, about half the size of the committees that were 
already in existence. Lieblich, as a member of the Steering Committee, stepped up to support the Health 
Committee in July 1994. The work of this committee took place when a handover to the IB was very much in 
the air.

Once again the job of the committee was to consider what teaching and learning relevant to this subject 
area would look like in the context of the essential elements of the ISCP framework that had already been 
decided upon. Self-management skills had already been drawn up by the Steering Committee and were an 
obvious focus of discussion for the Health Committee, as were the difficulties associated with assessing the 
effective aspect of the curriculum.

The Health Committee met again in Frankfurt in October 1994, and in Vienna in March 1995, along with the 
science, language and mathematics committees. The most significant contributions of this committee were:

•	 to incorporate physical education into this subject area, requiring it to be renamed “personal, social 
and physical education”, but more importantly to bring a group of specialist teachers on board as 
being responsible for having all aspects of the curriculum framework impact on their teaching

•	 to describe the subject area, but particularly personal and social education, as being the responsibility 
of all teachers in a primary school.

Karin Bacon, a member of the PSPE Committee, recalls:

My lasting impression coming from a national system background was the 
passion and the deep level of engagement of all involved, the multiple 
perspectives, the agreements and the disagreements ... organic, sometimes 
chaotic, exciting.

(Bacon 2012)

The handover to the IB was already imminent when Ann Pönisch, of Vienna International School, became 
the Chairperson of the ISCP Arts Committee. Although that committee did meet in Frankfurt in October 
1995, the work of that committee was still in its infancy when the IB became responsible for the further 
development of the programme in 1997. Pönisch did, in fact, attend the first arts curriculum development 
meeting of the PYP that took place in the IB office in Cardiff in 1998.

The publication of all curriculum material pertaining to PSPE and arts was rescheduled to occur after the IB 
had taken over the responsibility for further curriculum development, as of 1 September 1997.

Pulling it together
It is interesting to recognize a tempo and pattern to the work whereby the subject committees would go 
down divergent paths and feed back to the Steering Committee, which would then bring the discussions 
back together, usually forging a consensus but occasionally making an executive decision that would 
overrule some recommendation coming from a subject committee.

As a consequence of trying to pull together what he refers to as Volume 1 (Making It Happen in the Classroom 
(1996)) and Volume 2 (Making It Happen in the School (1996)), Bartlett with his usual candour and humour 
wrote to the Steering Committee members as follows.

I tried to produce a single coherent document out of the work of 4 committees. 
The resemblance of our horse to a camel emerged with frightening clarity. 
We have Social Studies and Science with a short list of macro outcomes, we 
have Language with a list of outcomes developed on three levels and in some 
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detail, and we have Mathematics with a minimalist approach which makes 
Stockhausen look like Mozart. Again there are three levels suggested but it is 
unclear whether they bear any relationship to the levels in Language...I don’t 
think this will do.

(Bartlett 1995)

His intensions were to ensure that students would be engaged in a coherent learning experience and to 
simplify as much as possible a complex planning process for teachers (for example, not having separate 
topic planners for different subjects).

Ellen Alquist, a member of the Steering Committee, gave a flavour of the working dynamic that existed 
within the ISCP committees.

The things I remember the most were the intellectual play that happened, 
what we learned and what we read. We just liked to talk to each other. We were 
very playful with ideas. We didn’t walk into it with any orthodoxy. Obviously we 
developed our own.

(Alquist 2012)

Getting the word out
As well as giving workshops and presentations at a variety of conferences, ECIS providing the widest 
audience, the ISCP offered workshops in their own right. The annual June–July six-day workshop, in the 
summer holidays for most of the ISCP membership, started in 1993 and ran through 1997. The venues and 
workshop leaders were as follows.

1993 Valbonne, France Ann Hickey, Dr Susan Wilson

1994 Valbonne, France Ann Hickey, Susan Stengel, Caroline O’Mahoney

1995 Masstricht, Netherlands Ann Hickey, Judy Wooster

1996 Masstricht, Netherlands Ann Hickey, Judy Wooster, Ellen Alquist

1997 Masstricht, Netherlands Lesley Snowball, Judy Wooster

Other Steering Committee members ran shorter training events at other venues, including the University 
of Bath, Oxford Brookes University, and Association of International Schools in Africa (AISA). In-school 
workshops were also developed and took place in many of the member schools in Europe, but also in 
Australia, Indonesia, and Sri Lanka.

Snowball was appointed in November 1994 to be the ISCP Professional Development Coordinator with 
responsibilities for:

•	 summer workshops

•	 training material

•	 in-school service

•	 coordination of presentations for conferences

•	 development of resource data bank.

Bartlett had initially been keen to develop a relationship with a university that would be willing to offer 
recognition for participation in the Valbonne workshop in 1993. To that end he contacted Michigan State 
University (MSU), and as a result, Dr Susan Wilson, from MSU, co-led the first “summer” workshop with 
Hickey. The purpose of the workshop, entitled “Teaching for understanding”, was to introduce the ISCP 
material, most of which had been generated by the Social Studies Committee. Credits were offered by 
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MSU towards an MA in curriculum and teaching; however, this practice was not continued. Thirty people 
participated in the workshop, representing schools in all of the IB global regions.

A follow-up pack for participants was produced during a Steering Committee meeting in Vienna in 
September 1993. The pack included: planners developed in the workshop, assessment ideas, additional 
planners from ISCP schools, and a list of criteria for assessing planners. The next professional development 
event was a social studies workshop at the ECIS Annual Conference in The Hague in November 1993.

In March 1994, it was recommended by the Steering Committee that each subject committee would need 
to develop subject-specific training resources, modelled on the social studies resources to be able to 
offer a range of options at conferences. It was planned to offer in the 1994 “summer” workshop both an 
introduction to the ISCP and a session for participants with some level of experience. The obligation to meet 
the needs of each participant at the workshop, as well as the tension that surrounds that issue, was there 
from the beginning and, indeed, it continues to be the case for the IB.

It was recognized by the Steering Committee that in-service needed to be provided to school administrators 
on how to bring the ISCP into their schools. Such a session was organized for them at the ECIS Administrators’ 
Conference in Edinburgh, early in 1994.

The workshops and presentations were all designed to demonstrate practice that grew from the educational 
theories that the curriculum was based upon. The workshop engagements used techniques that could 
be used in classrooms with students. This aspect of workshop design has continued to influence the 
development of PYP workshops. It is a compliment worth having when a participant tells the workshop 
leader that they realize that the leader has been modelling effective PYP classroom practice throughout the 
workshop.

Communication between the ISCP and its membership was happening through the regular distribution 
of newsletters. Additionally, the work of the Steering Committee and the subject committees was being 
consolidated into two ring binders—Making It Happen in the Classroom (1996) and Making It Happen in the 
School (1996)—for distribution to the member schools. The former was intended to support the teachers, 
while the latter was for school administrators and contained a section on teacher appraisal. Member schools 
received complimentary copies of these two volumes, whereas they were made available to non-member 
schools for US$300 each (MacKinnon 1996).

The ring binders allowed for a degree of flexibility in completing all aspects of the framework. Indeed, 
the completion of the work intended for the ring binders was a starting point when the IB took over 
responsibility in 1997.

Given that the IB was prepared to bring national system schools on board, many of which needed to 
conform to requirements of teachers’ unions, the section on teacher appraisal—although possibly helpful 
to administrators in independent international schools—was not included in the IB document, Making the 
PYP happen: A curriculum framework for international primary education (2007).

The size of ISCP membership at the point of handover to the IB was 106 schools in 55 countries.

From topics to transdisciplinary themes
In 1993, as the ISCP social studies documents—indicating a somewhat laissez-faire stance to content—
were being compiled, Bartlett was already moving his thinking on. He suggested that there are universally 
significant issues, what he calls “fundamental concepts”, such as “interdependence, scarcity and conflict” 
to be considered (Bartlett 1993). This “shifting goal posts” scenario was very indicative of the interactive 
dynamic within the ISCP group, whereby several, sometimes competing, positions were being developed 
and tried out in an overlapping fashion towards the development of a consensus.
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In an effort to identify what would be worth knowing, that is the “knowledge” component of the programme, 
Kevin Bartlett described the dilemma.

We could provide basic guidelines for the selection of subject matter and leave 
schools to make their own selection based on the needs and nature of the 
location. Two nagging doubts remained. We knew some schools were looking 
for greater guidance. We knew that of all the subject matter that students could 
study some had to be of greater value, even if we lacked a foolproof formula for 
identifying it ...

In response to these persistent issues we decided to try to an inductive 
approach. We would pool our ideas on cross-curricular units which were 
actually being taught in our school and see if a pattern emerged. In doing so, 
certain themes began to surface.

(Bartlett 1996)

Initially, these “cross-curricular units” of inquiry were thought of as being interdisciplinary, in answer to 
the question “What subjects need to be taught through this unit?” The extensive discussion around the 
selection of significant themes gained focus after the realization that they resembled to some degree a set 
of “human commonalities” put forward in 1995 by Ernest Boyer, president of the Carnegie Foundation for 
the Advancement of Teaching. The ISCP organizing themes, addressing human commonalities, evolved in 
1995–96.

While Boyer may have written primarily for a national audience, the idea of 
human commonalities seemed to have an even greater resonance for the world 
of international education. We returned to our own work and considered it in 
terms of these commonalities. There were considerable similarities, substantial 
differences. But the links were obvious and the approach intriguing ... Having 
identified a potential direction we proceeded to develop a set of themes which 
we felt were of sufficient significance for all cultures to warrant inclusion.

(Bartlett 1996)

It has been asked why Boyer’s themes were not accepted as is. In asking that question, the nature of the 
work of ISCP has been missed. That work was highly dependent on the action research of the individuals 
involved, the know-how based on years of collective practice in situations that provided opportunities for 
creativity, for doing things differently, for producing a rigorous learning environment, and for doing things 
better. Boyer’s work contributed to the intellectual buzz that sustained the interest of the innovators within 
the ISCP, providing them with the most interesting and demanding challenge in their professional lives. The 
fermentation process of curriculum development that was the hallmark of the work of the ISCP has been 
summed up as follows.

We had the freedom given to us by our school, and by each other, to decide 
collectively on what was in the best interests of our students; and the 
confidence to accept that opportunity.

(Hickey 2012)

Although Boyer’s work is most often suggested as being seminal in informing the development of the ISCP 
transdisciplinary themes, Lieblich (2012) recalls that the work of Kenneth Tye and Willard Kniep (who in 1991 
were the Co-director of the Center for Human Interdependence and the Vice President of The American 
Forum for Global Education, respectively) was being discussed within the ISCP prior to that of Boyer. Tye and 
Kniep represented the perspectives of the Global Education movement in the US that concerned itself with 
problems that crossed national boundaries and illustrated the interconnectedness of systems: “cultural, 
ecological, political, economic and technological” (Tye and Kniep 1991). It seems self-evident now that in 
considering the multiple perspectives referenced here the ISCP Steering Committee would have relatively 
easily moved towards a transdisciplinary curriculum model. This decision inevitably meant a consideration 
of the relationship between the subject areas and the transdisciplinary components of the curriculum. A 
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particularly difficult problem to solve was how to select knowledge that would “provide for transdisciplinary 
inquiry but at the same time cover the subject matter of the traditional disciplines” (Bartlett 1996).

Indeed, as far back as 1993 Bartlett had been writing about the restructuring of curriculum, around what 
Michal Pasternak (2008) reminds us are still “western recognized knowledge disciplines”. The evolution of 
the PYP transdisciplinary themes from the discourse prompted by Bartlett’s and Boyer’s organizers is easily 
recognized (Figure 5).

Bartlett, as quoted by 
Pasternak (2008)

Boyer’s “Core Commonalities” PYP transdisciplinary themes

The global village: social, 
political and economic systems

Membership in groups

Producing and consuming 

A sense of time and space

How we organize ourselves

Where we are in place and time

The world as a physical system

The world as a biological system

Connections to nature

The life cycle

How the world works

Sharing the planet

The human species 

Evaluative and belief systems

Living with purpose Who we are

Communicative and expressive 
systems

The use of symbols 

Response to the aesthetic

How we express ourselves

Figure 5
Table of transdisciplinary themes

At this point, the purpose of each unit had not been consolidated around a 
central idea. That clarification came in the ensuing years after the IB had taken 
over responsibility for the PYP, and it marked one of those leaps forward that 
Kevin Bartlett has described.

(Bartlett December 1997)

Certainly, in those IB workshops after 1998, one activity was to take the responses to “What is our purpose?” 
(which had often been written on planners as “The purpose is to...”) and to rework them as central ideas. 
A great deal more difficult than it sounds. There was still a lot to be done to enrich those central ideas 
so they had more depth and rigour, were more conceptual, and were more able to promote connections 
across student learning. It seems to be an inevitable progression that all teachers new to the PYP still 
experience. Even the most seasoned PYP educators still find the development of central ideas that are really 
worth inquiring into an ongoing struggle—and that’s a good thing. It is one of the activities that teachers 
engage with during the requisite collaborative planning process in a school that creates ownership of the 
programme on the part of each teacher, and it is a prerequisite to the creation of a thriving community of 
learners and the successful implementation of the programme.

The number of units that should be required during the year was discussed at a PYP Committee meeting 
in 1999. Bartlett, then Chairperson of the committee, stated emphatically that because of the relevance of 
each of the transdisciplinary themes to the students and the world around them, it would be just about 
impossible to avoid mentioning any one of the transdisciplinary themes during the course of a school year. 
In fact, to eliminate any one of the themes would be a contrivance. This perspective was supported by the 
committee.

So, over time, there was a consolidation of the role of all five essential elements—concepts, knowledge, 
skills, attitude, and action—in contributing to a curriculum model that was transdisciplinary both by 
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design and intent, promoting students’ engagement with “finding out about people” and the world that 
surrounded them and defined their lives. The transdisciplinary nature of the curriculum would serve to 
enhance its international dimension: (i) to extend and enrich its global context; (ii) to provide authentic 
opportunities to enhance international-mindedness on the part of all the learners involved.

ISCP/PYP student profile
In 1994, the IB Executive Committee was engaged in discussion over a draft version of the IB mission 
statement and the challenge “to link the mission statement with the kind of person/student we want to 
emerge from the two year IB experience” (IB 1994).

Once the mission is agreed and the profile of the student defined, what 
next steps need to be taken in the adjustment of the curriculum in order to 
guarantee that we do in fact accomplish what we have set out to do?

(IB 1994)

In light of this statement, it is interesting to note that work on producing such a student profile was not 
undertaken by the IB at that time. The impetus for that work occurred in 1997 when, as part of the ISCP 
curriculum model, the IB inherited what became the PYP student profile.

However, within the ISCP there was continual discussion about what the impact of the new curriculum 
would be on the development of students: What kinds of people would they turn out to be? What kinds of 
people did the ISCP want them to be? How would the curriculum ensure this ambition?

Although Bartlett reportedly brought in the ISCP student learning outcomes very late in the game, evidence 
suggests that the student learning outcomes were indeed a distillation of years of rumination involving 
ISCP representation. A particular working party met in 1995, in Windhoek, Namibia (Bartlett was then 
the Director of Windhoek International School), where it focused its efforts on defining student learning 
outcomes that would support international-mindedness. The first version was published in the International 
Schools’ Journal in 1997 (Figure 6).

By creating the ISCP student learning outcomes to be valued and to become operational in all schools 
implementing the programme, the idea of creating a community of learners within each school was 
extended to the creation of a truly global community within which all schools would have a common 
purpose and share beliefs about student learning.

The PYP student profile evolved eventually into the IB learner profile, partly in recognition of the fact that 
the values embedded in the profile—that defined international-mindedness—applied as equally to the 
adults in the learning community as they did to the students. There was an obligation for the teachers of 
those students to accept that these outcomes needed to apply to them as well.

Outcomes such as these, just as they demand much of our students, also 
expect a great deal of us as educators ... There is no point in having teachers 
who embody, by inclination, all that the outcomes imply, if they have no 
opportunity to express these qualities in the work setting ... That setting, 
indeed the entire culture of the school, must support and reflect the student 
learning outcomes which drive the curriculum.

(Bartlett 1997)

The claim made by the ISCP that the PYP student profile went some considerable way to defining what it 
means to be internationally minded was acknowledged by the IB. In 2006, after well considered reflection 
filtered through multiple perspectives, the student profile moved out of the realm of the PYP and became a 
significant feature—the IB learner profile—across the continuum of IB programmes.
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WHAT DO WE WANT STUDENTS TO LEARN?
Student Learning Outcomes

Students will be:

Inquirers
Their natural curiosity will have been nurtured, their sense of wonder and love of 
learning will be sustained throughout their adult lives and they will have acquired 

the skills necessary to conduct purposeful, constructive research.
Thinkers

They will exercise initiative in applying thinking skills critically and creatively to 
make sound decisions and solve complex problems.

Communicators
They will be able to receive and express ideas and information confidently in more 

than one language, including the language of mathematical symbols.
Risk-takers

They will approach unfamiliar situations without anxiety and have the confidence 
and adoptability to explore new roles, ideas and strategies. They will be 

courageous and articulate in defending those things in which they believe.
Knowledgeable

They will have spent their time in our school exploring themes which have global 
relevance and importance. In so doing, they will have acquired a ‘critical mass’ of 

significant knowledge.
Principled

They will have sound grasp of the principles of moral and ethical reasoning.
Caring

They will show sensitivity towards the needs and feelings of others and have 
developed a sense of responsibility and personal commitment to action and 

service.
Open-Minded

They will respect the views, values and traditions of other individuals and cultures 
and be accustomed to seeking and considering a range of points of view.

Healthy
They will understand the importance of physical and mental balance and personal 

well-being.
Reflective

They will be accustomed to examining their own learning, and analysing their 
personal strengths and weaknesses in a thoughtful, constructive manner.

Figure 6
Articulating the international curriculum (Bartlett 1997: 51)

The attributes themselves have remained unchanged, with the exception of what is now “Balanced” (IB 
2009b), which has evolved from “Healthy”. However, under the auspices of the IB, the descriptions of those 
attributes, detailing what the learner will be able to do, have changed to some degree. The attributes were 
carefully scrutinized each time the PYP core documents were revised, and again when the decision was 
made to consider defining an IB learner profile that would apply across, what was then, the IB continuum 
of three programmes. This decision was made along with that to insert the IB learner profile, together with 
the IB mission statement, in the front of all IB curriculum documents. Obviously, the changes have not been 
sufficient to negate any of the original ISCP attributes.

As previously mentioned, ISCP published in 1996 two curriculum documents—Making It Happen in the 
School and Making It Happen in the Classroom—that would in time greatly inform the PYP core documents.
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These volumes represented the distilled wisdom of literally dozens of practicing 
teachers and administrators from both national systems and international 
schools, who had ... come up with this revolutionary and compelling curriculum 
framework.

(MacKinnon 2005a)

To the considerable credit of the ISCP, the key decisions listed below that were made regarding the creation 
of a coherent curriculum framework were all incorporated into these documents.

•	 Adopt an inclusive definition of curriculum, incorporating guidelines on 
methodology and assessment.

•	 Promote the idea of structured inquiry, guided by key questions, as the 
central vehicle for learning.

•	 Design an integrated curriculum model, linked by transdisciplinary concepts.

•	 Identify a set of themes of universal significance, which frame the subject 
matter of the curriculum.

•	 Develop a set of overarching goals for student learning, which drive the 
curriculum.

•	 Incorporate attitudes, skills, knowledge and conceptual understanding.

•	 Publish an implementation guide for schools to accompany the curriculum 
itself.

(Bartlett 1997b)

An informed perspective
Feedback from visitors to PYP schools suggests that the significance of the concepts, as recognized and 
valued by both the ISCP and the IB, may in some cases have been subsumed by a school’s commitment to 
the IB learner profile and/or the PYP attitudes. It is interesting to consider the cause, certainly to inform the 
ongoing development of the programme. It is to be noted that at the time of the ISCP discussion about the 
need for the written curriculum to be framed around concepts, the PYP student profile—which eventually 
became the IB learner profile— had yet to be thought about.

Clearly, the IB learner profile has taken on some considerable weight given that it now applies across the 
continuum of IB programmes and given its position at the front of all IB publications. In the case of the PYP 
attitudes, some schools link them to “character education”, which may have already been ongoing in the 
school, therefore providing the school community with a way into an understanding of the complexities of 
the PYP. Schools need to be vigilant about continually perceiving the PYP to be about enhancing students’ 
conceptual development, and consequently their ability to make connections across their learning.

At the time of the writing of this publication, the IB learner profile is under review. Feedback from 
stakeholders suggests that the aim of having IB learners be “Risk-takers” is a cause for concern in some 
quarters. Given this context, it is interesting to note that the “Courage to Take Risks” is the one original ISCP 
attitude that became elevated to an attribute of the ISCP student profile when it was developed later in the 
process. It is only to be imagined what the lively debate around this issue must have been like at the time.
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In 1995 Dennis MacKinnon, then Chairperson of the International Schools’ Curriculum Project (ISCP), sent a 
letter to Roger Peel, Director General of the IB, suggesting that the time was right to move forward on the 
informal understanding that existed between the ISCP Steering Committee and the Executive Committee of 
the Council of Foundation of the IB.

I would like to discuss what might be the future relationship of the IB and the 
ISCP. The steering committee of the ISCP has given me the go ahead to explore 
what our relationship could be in a few years.

(MacKinnon 1995b)

In Peel’s report to the IB Executive Committee he summarized the letter as follows.

In recent communication with the chair of the steering committee of the 
International Schools’ Curriculum Project (ISCP), it is clear that he and his 
colleagues ... will reach a point before too long where their creation will need 
to be managed and carried forward in ways that are beyond the committee’s 
ability.

(Peel 1995)

In response to MacKinnon, Peel indicated that the IB had an “interest in principle in exploring possible next 
steps to be taken” (Peel 1995). Peel further indicated to the Executive Committee that any future responses 
of his to the ISCP Steering Committee would “be informed by Executive decision” (Peel 1995).

The minutes of the IB Executive Committee meeting record the ISCP’s decision to hand the fruits of their 
considerable labours over the previous five years to the IB. Obviously, this reflects the IB’s perspective.

The IBO has been approached in a preliminary fashion by the International 
Schools Curriculum Project (ISCP) with a view to assuming administrative 
responsibility for the operation of their Primary Years Programme at some 
future date. The Organization has already invested some CHF175,000 over 
three years in support of the programme’s development and in anticipation 
that such an offering would provide the IBO with a complete K-12 educational 
continuum.

(IB 1995: 4)

The IB Executive Committee authorized Peel “to engage in conversations leading to the eventual acquisition 
of administrative responsibility for the ISCP primary years curriculum ... on the understanding that no long 
term commitment be made” (IB 1995: 4). It was agreed that Peel would attend an ISCP Steering Committee 
later that year. In January 1996, Peel reported back to the Executive Committee after the said meeting.

[I]t is now confirmed that we will assume full responsibility for the further 
development and delivery of the primary programme on 1 September 1996. 
Members of the ISCP steering committee are delighted by this move. I assured 
them that we will continue to involve them as appropriate in the development 
sequence, while they in turn guaranteed that the budget we inherit will be in 
balance.

The addition of the Primary Years Programme to our menu of services to 
schools is both timely and historic. It means that the IBO alone among our 
competitors will be able to offer a full range of options from kindergarten to 
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pre-university, available as separate units (primary, middle, diploma) or as a 
coordinated continuum with an international focus...

(Peel 1996: 3)

Peel then requested that the Executive Committee “give formal approval to the acquisition of the 
Primary Years Programme (PYP) from the ISCP. Currently functioning with 80 participating schools, the 
ISCP programme presents a balanced budget, a self-financing structure and a newly-developed suite of 
curriculum support documentation” (IB January I996). The Executive Committee unanimously agreed “that 
the IBO take on the management and further development of the PYP of the ISCP effective at 1 September 
1996 with the understanding that the programme be self-financing” (IB January I996).

Peel speculated that the decision to take on board a primary years programme promised to be one of the 
most important in the history of the IB (Peel 1997).

However, the best-laid plans do not always get carried out on time, and this transfer of responsibility for the 
PYP was no exception. The Director General’s report to the Executive Committee in October 1996 indicated 
a delay in the initial arrangement.

By mutual consent at a meeting held in July between representatives of IBO 
and the ISCP, an adjustment was agreed in the timetable for the transfer to 
us of full responsibility for the PYP. This was brought about by an ISCP delay 
in publishing necessary guides and our own need in the immediate future 
to focus special attention on the MYP. I proposed a two-phase sequence for 
the transfer. Consequently as of 1 September 1996 we assumed financial and 
administrative charge of the PYP,...while it will not be until September 1997 that 
we take on the curriculum as well. In the interim the ISCP steering committee 
will remain in place. Thus 1996-97 becomes a transitional year for both parties – 
a solution that was met by enthusiasm by all.

(Peel 1996)

Kevin Bartlett, representing the ISCP Steering Committee, attended an Executive Committee meeting in 
1995 and brought up for discussion many similarities in philosophy and approach between the PYP and 
the MYP. The minutes record that the “articulation and interfacing between the two programmes was 
considered to be an important and challenging one” (IB 1995). This is an illustration of an agenda beyond 
the development of a curriculum framework for international primary education. Based on his subsequent 
publications, it is clear that Bartlett had long held the belief that the educational stances encapsulated by the 
ISCP ought to have an impact on the existing IB programmes, subsequent to the IB becoming responsible 
for the future of the PYP.

This “other agenda” of creating a real continuum of education for the 3–18 age range was also part of the IB’s 
strategic thinking. In fact, in 1996 the interface between the three IB programmes was an issue for discussion 
during Helen Drennen’s successful interview for the position of Director of Academic Affairs. Upon her 
appointment, Drennen took over the coordination of the handover agenda for 1997, which had been the 
responsibility of David Barnes, advisor to the Director General. Drennen attended a final ISCP-IB transition 
team meeting in Amsterdam to discuss the last step of the handover to take place on 1 September 1997.

In April 1997, interviews were held for the position of PYP Manager, to be based in the IB’s Cardiff office. Lesley 
Snowball, a member of the ISCP Steering Committee and former Chairperson of the Language Committee, 
represented the ISCP during the interviews. Jennifer Giddings, who was then the Diploma Programme 
Coordinator in the United Nations International School in New York was the successful candidate, and held 
the position from 1997 to 2012.

It must be admitted that the heady experience of taking on the responsibility for a new programme within 
the IB—and a programme about primary education at that— was followed by some degree of anxiety and 
introspection. Understandably, these concerns were raised most often by individuals not directly involved 
with the decision to take on that responsibility.
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In September 1997, the Executive Committee raised concerns about the new IB development plan and 
wanted to ensure that the following issues were considered in its development.

•	 “How to reconcile the Diploma Programme which stresses academic rigour 
with the PYP and the MYP which are designed to accommodate all children?”

•	 Would the “expected and natural growing pains” caused by the addition of 
the two newer programmes compromise “the integrity of the organization”?

•	 “What are the consequences of uncontrolled growth?”

(Adapted from IB September 1997)

In 1998, concern was raised at the IB Standing Conference of Governments about the subsidizing of the 
development of the PYP and the MYP through income generated by the Diploma Programme. A word of 
caution was expressed about the “new responsibilities that the Executive Committee seems so eager to 
undertake without cost estimates” (IB March 1998).

In 1997, an ISCP working party met at the Windhoek International School in Namibia, where Bartlett was the 
director, to develop the first iteration of a transdisciplinary programme of inquiry. This was the final ISCP 
curriculum development task that completed its obligation to the IB prior to completion of the handover 
later that year. The ISCP ran its last workshop for primary teachers in Maastricht, in the Netherlands, in June 
1997, where the workshop leaders were Snowball and Judy Wooster.

The first schools to be authorized in I997 were Frankfurt International School, Germany and the International 
School of Amsterdam, The Netherlands. The principals of the primary sections of these schools, MacKinnon 
and Snowball respectively, had been members of the ISCP Steering Committee, which took the decision 
to freely hand over the ISCP curriculum and its accompanying documents to the IB earlier that year. 
This agreement was acted on rather loosely by both parties at the time, but was confirmed in 1998, in a 
memorandum of understanding signed by MacKinnon, as Chairperson of the ISCP Steering Committee, and 
by Bartlett and Lieblich.

Reflecting on the work of ISCP, Snowball stated that in developing a primary curriculum for international 
schools the work of the group broke “new and exciting ground - we were synthesizing from a variety of 
educational theories and practices worldwide to create a programme truly designed to nurture globally-
minded citizens” (Rich 1997).

Kevin Bartlett commented that this “merger” which took place early in 1997 was “a major stage in the 
evolution of international education” (Bartlett December 1997). In hindsight, to what degree the 
arrangement could have been considered a “merger” is debatable.

That said, several individuals who made significant contributions to the work of the ISCP continued their 
support for the development of the PYP once the IB had taken over responsibility for its further development. 
For instance, Bartlett acted as the Chairperson of the PYP Committee from 1998 to 2002, while Lieblich was 
also a member of that committee for the same length of time. Ann Hickey, who had been the Chairperson of 
the ISCP Social Studies Committee later became the PYP Regional Manager for IB Africa, Europe Middle East 
(IBAEM) from 1999 to 2010. Fiona Kalinowski and Ann le Diraison, who had both been on the ISCP Language 
Committee, became associate regional managers in IBAEM, working alongside Hickey in the Geneva office.

Giddings was appointed as of August 1997 to take responsibility, along with the PYP Committee, for all 
aspects of the success of the programme, including:

•	 the ongoing development of the curriculum and all supporting curriculum documents

•	 the organization of workshops and the training of workshop leaders

•	 the production of materials to support the professional development of teachers and administrators

•	 the production of standards and practices for school authorization and programme evaluation.
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This work was initially shared with the first PYP regional managers to be appointed, one in each of the 
regions (as was): Hickey in Geneva in 1999, Fang Shelley née Olga Zhang Fang in Singapore in 1999, Niki 
Singh in New York in 2000, and Gabriella Benvenuti in Buenos Aires in 2002.

Peter Stoyle, who in 1997 was the Regional Director for IB Latin America, was instrumental in providing the 
first opportunity for the PYP to be presented to an audience of educators. This took place in Cali, Colombia, 
in September 1997, at a meeting of the Andean Association of IB Schools. The first IB regional PYP workshop 
took place in Singapore in March 1998. The workshop leaders were Giddings, Hickey and Kelvin Sparks. 
Further PYP workshops were held in 1998 in the remaining three IB regions. In April of the same year, 
presentations were given by Giddings at the ECIS Administrators’ Conference in Istanbul and at the Shell 
Schools Conference in London. The first “training of trainers” event took place in Cardiff in June 1998, where 
Hickey and Wooster were the trainers.

The first annual cycle of PYP professional development events culminated in Maastricht, the Netherlands, in 
July 1998, the venue for the last ISCP workshop the previous year. The workshop leaders were Giddings and 
Ellen Alquist. At that point in time, to those who had been involved throughout the previous year, it did feel 
as if a circle had been completed and as if the PYP had been truly launched. There were 11 authorized PYP 
schools by the end of 1998, mostly in Europe.

The first graphic representing the PYP was produced in 1997, a colourful image incorporating the question 
mark as a symbol of an inquiry-based curriculum, known affectionately within the IB as “the quizzical child” 
(Figure 7). This was used on the first PYP publication, A Guide to the Primary Years Programme (1998).

Figure 7
The first PYP graphic produced in 1997

In the first chief examiners’ meeting that Giddings attended in 1998, she suggested that the work and 
possibly the reputation of the IB in the future was likely to be as much about primary education as it would 
be about pre-university education. This claim was met with both surprise and skepticism. It is interesting 
to note that, at the time of publication of this document in 2012, there are approximately 380,000 students 
fully engaged with the PYP in IB World Schools, while a total of 260,000 students are in the first and 
second years of the Diploma Programme (estimates based on the number of candidates registered for the 
diploma examinations in November 2011 and May 2012); and that currently the PYP is the fastest growing IB 
programme (Figure 8)
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Figure 8
Primary Years Programme growth from 1997 to 2011

In 1998, concern was expressed by some individuals in the ISCP about the ability to develop a programme 
that would allow students to move with ease from one international school to another. This was not an 
issue that the IB had particularly taken on board when it became responsible for the development of the 
PYP. To do so would have entailed establishing fixed benchmarks or performance standards that would 
apply to all students in PYP schools regardless of local context. As much as parents in a particular cohort 
of international schools probably would appreciate this standardization, Drennen chose not to impose 
a common set of standards that all PYP students would be measured against. Her decision was made in 
deference to the diversity of schools around the world that would benefit from implementing the PYP. At 
the time of publication of this document, this perspective continues to be upheld. In fact, the latest editions 
of PYP subject-specific scope and sequence documents—language; mathematics; arts; personal, social and 
physical education—published in 2008–2009, have been reorganized as developmental continuums, as 
opposed to year-level benchmarks, to allow teachers to track the development of each student over time, 
recognizing the journey as well as the overall achievement of each individual.

Forging a continuum
As already indicated, the IB was enthusiastic about acquiring a primary years programme to complete its 
continuum of programmes for the 3–18 age range. So too were heads of international schools and other 
independent schools that had students across the entire age range. Bartlett had been repeatedly making 
the case for the IB to seize the moment and provide schools with something truly unique.

[T]here is now under one roof an official international curriculum for students 
from 3-18 years. This in itself is cause for celebration. There finally exists, in 
name at least, an international curriculum for students from pre-school to pre-
university. We now face a new and exciting challenge – to design an international 
curriculum in reality ... In order to do so we must step back from the pieces and 
attempt to conceive of the Primary, Middle and Diploma Programmes as stages 
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in one curriculum ... It would be simplistic to underestimate this task. The 
goal however, is an inspiring one; to create a curriculum which addresses the 
important issues of life at both the personal and global level, and to recognize 
that all cultures face these issues and respond to them in different ways.

(Bartlett 1996)

Bartlett also suggested a radical departure as a way of forging ahead with the work of the development of a 
continuum of international education. While working on the development of a sample PYP transdisciplinary 
programme of inquiry based on themes of global significance, each underpinned by a “big idea” that was 
developmentally relevant, he realized that “traditional barriers between primary and secondary education 
present an artificial barrier to the continuous development of important ideas” (Bartlett 1996).

Within the IB, there was recognition of the opportunity that now existed through the acquisition of the PYP 
to move forward on a goal—stated frequently in the past—to consolidate a continuum of international 
education. In an Executive Committee meeting in 1998, Drennen referred to the PYP and the MYP as being 
“integral to the K to 12 continuum” (IB January 1998). The issue as to whether the programmes did, indeed, 
constitute a continuum was also aired at this meeting. However, Peel summed up the situation as follows.

Excellent progress has been made in addressing major issues affecting the 
future of the primary, middle and diploma programmes, with fresh impetus 
now being given to the concept of the continuum ... We are confident in our 
ability to address the challenge inherent in the decision taken a few years 
ago to add the primary and middle years as further options along with the 
traditional diploma sequence. Already these moves are proving to be a sound 
investment, expanding our presence in many existing IB schools while also 
prompting new members to join our international family as a result of the 
wider range of programmes now on offer. This bodes well for the future.

(IB January 1998)

The issue of whether, and how, the programmes were related to each other, based on the educational 
theories that had given rise to them, was raised again as a concern by the Chairperson of the IB Standing 
Conference of Governments in March 1998. That discussion has been ongoing since the inception of the PYP 
as an IB programme. Initially, the work undertaken was to identify links that could be made across the “gaps” 
between the programmes, drawing on elements that existed within, and were identified with, particular 
programmes. This seems as if it should have been a “quick fix”, but the outcomes never went far enough 
towards consolidating a continuum. The debate did not prompt much in the way of change within any one 
of the programmes.

Derek Blackman took over as Director General of the IB in 1999. He expressed concerns about the overall 
preparedness of the IB to manage and develop its portfolio of programmes.

It is common place to be told that the potential growth of the MYP and PYP is 
far greater than we have seen with the Diploma Programme. If this potential is 
to be handled appropriately the IBO needs:

•	 to develop a more coherent rationale of how our three programmes relate 
to one another

•	 to develop effective quality assurance mechanisms for these programmes, 
especially in light of the fact that there are no “external” examinations to 
provide primary and consistent quality assurance in the way they do in the 
Diploma programme

•	 to develop adequate administrative infra-structures to support growth and 
the maintenance of common standards across the regions.

(IB February 1999)
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The quality assurance issue that Blackman referred to was also preoccupying the PYP Committee at the time. 
Starting in 1998, a great deal of time was spent on identifying what was called the “looseness–tightness” 
debate. What were going to be the requirements for all schools implementing the PYP regardless of local 
context? What aspects of the PYP curriculum framework could be interpreted locally? Out of this debate 
grew the first set of PYP standards and practices. In fact, these were the first ever programme standards 
and practices that existed within the IB. Common standards and practices applying to all programmes, but 
clearly influenced by the original PYP standards and practices, were not developed until 2005.

Blackman was also concerned with what he saw as a lack of forward planning on the part of the Council 
of Foundation. He suggested that the IB needed to recognize and celebrate the unique characteristics of 
the three programmes while developing a coherent plan on how they interact. He challenged the Council 
to become conversant with the nuances of each of the programmes so that prudent policy decisions 
might be taken on how to advance them (Blackman 1999). Blackman was certainly clear in his request 
that the IB management make “a whole hearted commitment to the PYP, MYP and diploma and to their 
interconnectivity” (Blackman 1999).

At the time of the writing of this document, a major curriculum development initiative—“MYP: The next 
chapter”—is under way. This, together with the work undertaken by the Continuum Department within 
the IB Academic Division, has moved the resolution about defining an aligned continuum much further 
forward by identifying the characteristics of international-mindedness to include global engagement, 
multilingualism and intercultural understanding. This consensus around what it means to be internationally 
minded will guide the future development of all the IB programmes. And in so doing, it will ensure that a 
purposeful, coherent continuum of programmes to promote global education will come to fruition.

Prophetically Bartlett stated in 1993 that not everyone would find this approach easy. One of the difficulties 
he identified was “the tension between conducting meaningful in-depth inquiry and the need to cover 
the syllabus” (Bartlett 1993). This tension continues and, to some degree, has become magnified as the 
growth of the PYP over the past decade has been most significantly affected by the interest coming from 
schools in large state or national systems, which by default have less autonomy over curriculum matters 
than independent “international” schools do. Consequently, the effort, commitment and degree of change 
required of schools in the state sector to implement the PYP according to its curricular framework, and in a 
manner that is true to the mission of the IB, are both courageous and commendable. The vision of the ISCP 
members has been substantially expanded because of the diversity of students, educators and parents 
worldwide who now contribute to the “international community of learners” under the auspices of the IB.

George Walker, who became the Director General of the IB in 2000, referenced a long-standing goal of the IB 
to influence teaching and learning in national systems. The PYP has played no small part in the achievement 
of that goal.

I believe that the combination of our language policy, our students’ breadth of 
curricular studies and their engagement with a variety of modes of learning, 
this unusual combination does, indeed, give us the right to say to national 
educators “We believe we have something well worth sharing with you.” Please 
note that I am thinking of all three of our programmes when I make that offer 
and I have not forgotten that, already, 40% of our schools are state schools.

(Walker 2000)

It has been a privilege for this writer to have worked directly with some of the founders and major developers 
of the ISCP, particularly from 1997 to 2002, the early days of the PYP. Their influence, through membership 
of the PYP Committee during that time, has had an enduring effect not only on the development of the PYP 
but on the ongoing development of the IB’s continuum of education programmes for the 3–18 age range. 
Significant influences that have arisen from the PYP have been:

•	 the PYP student profile underpinning the development of the IB learner profile

•	 the identification of specific global contexts for learning in the transdisciplinary themes
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•	 the PYP standards and practices for authorization and evaluation contributing to the development of 
programme standards and practices across the continuum

•	 student conceptual development supported by PYP key concepts, which has informed increasing 
emphasis on conceptual development across the continuum

•	 action being seen as a change in behaviour as a result of the learning, not only as community service

•	 teachers, regardless of their particular area of expertise, engaging with a collaborative planning 
process.
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Criteria for selecting topics for study from the ISCP Social Studies 
Curriculum Framework (1994)
Do the topics have substance? Are they worthwhile and significant, not trivial?

•	 Are they justifiable in terms of the overall aims and goals of the curriculum?

•	 Do the topics allow opportunities for children to reflect on their own experience and do they provide 
them with common experiences upon which they can reflect together?

•	 Are the topics justifiable in terms of their potential for challenging, engaging, extending, offering 
points of connection with the children’s experience and past knowledge?

•	 Do the topics offer possibilities for higher order thinking skills?

•	 Do the topics disclose fundamental patterns?

•	 Do the topics develop a limited number of important concepts in depth?

•	 Do the topics emphasize the connections between them?

•	 Do the topics allow for discourse focused on key ideas rather than facts?

•	 Will the topics lead to broad and transferable conceptual understandings of patterns and relationships?

•	 Do the topics offer new knowledge?

•	 Do the topics provide for activities which give opportunities for authentic application of learning?

•	 Do the topics offer opportunities for values, attitudes and beliefs to be developed?

•	 Do scholars consider this topic to be important “knowledge”?

•	 Do the topics provide students with opportunities to identify problems and the means and 
opportunities to become part of their solutions?

Do the topics have relevance to students and teachers?

•	 Are the topics meaningful and age-appropriate?

•	 Do the topics build on the interests of the students?

•	 Do the topics have major self and social significance?

•	 Do the topics help us define ourselves and our culture?

•	 Do the topics fascinate?

•	 Do the topics relate to the students’ experience, yet enlarge their capacity to imagine what is outside 
their own experience?

•	 Do the topics allow individual students to pursue a special area of interest outside the common 
course?

•	 Do the topics consider students’ future schooling and life needs?

•	 Will what is being taught be useful 30 years from now?
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•	 Will the topics promote future learning?

•	 Will the topics enlarge our capacity to imagine what is outside our own experience?

•	 Will they help students to understand both the diversity and similarity of the human experience?

Do the topics reflect balance?

•	 Is there a balance between the strands: history, geography and society?

•	 Is there a balance among the traditional core subject areas at each grade level?

•	 Is there a balance in the overall curriculum in the 7–8 years in the primary school?

•	 Do the topics present people, issues and events from multiple perspectives?

•	 Do the topics provide balance in terms of learning about different cultures?

•	 Do the topics balance previous imbalances?

•	 Do the topics balance local and global dimensions?

Do the topics allow or call for inquiry over a broad range of disciplines?

•	 Do the topics provide opportunities for interdisciplinary planning?

•	 Do the topics allow for accomplishing significant curricular goals in two or more subjects 
simultaneously?

Do the topics allow students to think globally and act locally?

•	 Do the topics allow students to see the connections between the global and the local?

•	 Do the topics allow students to implement new learning in their daily lives?

•	 Do the topics allow students to see local actions, problems and events in a global context?

Can the topics be adequately resourced?

•	 Is there access to current thinking and scholarship?

•	 Do the topics reflect available expertise in the school or parent body?

•	 Are there age-appropriate materials available?

Do the topics reflect current thinking and scholarship?

•	 Does the school have ready access to current academic journals and publications?

•	 What is the current thinking on the appropriateness of topics for the primary years?

•	 What is the current academic thinking within the disciplines on the focus and emphasis within specific 
topics?

Do the topics go beyond the cultural composition of the school?

•	 Do the topics give the students opportunities to learn about significant distant cultures, which they 
do not encounter in the local community?

•	 Do the topics provide the students with opportunities to study the host culture in depth?

Do the topics consider current events? 

Do the topics consider the time available?

Are the topics worth the time needed to create them?

Do the topics help to change students’ lives because of profound insights into the meaning of 
human experience?
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Annex B

Planning document 1
Questions for each stage of topic planning
The ISCP approach to curriculum is enquiry based, both in its implementation in classrooms and in its 
planning among teachers. The following are the questions which shape the curriculum. They are included 
here to guide teachers in their overall planning of the Social Studies Curriculum. They are repeated on the 
planner to help in the specific planning of each topic.

Stage 1. What is our purpose?
•	 Why are we studying this topic?

Stage 2. What resources will we use?
•	 Which of the available resources best match our purposes?

Stage 3. What do we want to learn?
•	 Open-ended Key Questions generated by teachers and students which will guide the inquiry by 

identifying the attitudes, concepts, skills and content to be learned. 

Stage 4. How best will we learn?
•	 A range and balance of activities linked directly to the Key Questions. 

Stage 5. How will we know what we’ve learned?
•	 Formative and summative assessment strategies that will be used by teachers and students.

Stage 6. To what extent did we achieve our purpose?
•	 Reflections on the degree of success and possible future changes. 
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Annex C

Positions of responsibility within the ISCP
ISCP Steering Committee members at various times between 1990 and 1997 (adapted 
from IB World, December 1997)
Ellen Alquist
Kevin Bartlett   ISCP Curriculum Coordinator
Pauline Collins
Cindy Gause
Ann Hickey
Hubert Keulers
Robert Landau
Paul Lieblich   Second Chairperson of the ISCP Steering Committee
Dennis MacKinnon  Chairperson of the ISCP Steering Committee at the time of the handover to the 
     IB in 1997
Christine Orkisz-Lang
Ann Pönisch
Ian Sayer
Lesley Snowball
Susan Stengel   First Chairperson of the ISCP Steering Committee

Chairs of subject-specific committees at various time between 1990 and 1997
Ann Hickey    Social studies
Pauline Collins   Science
Lesley Snowball   Language 
Christine Orkisz-Lang    Mathematics Co-chair
Kelvin Sparks   Mathematics Co-chair
Ellen Alquist    Assessment
Ann Pönisch    Arts 
Hubert Keuler   Personal, social, physical education

History of the Primary Years Programme44



Annexes

Annex D

The ISCP Rainbow
This diagram represents an early synthesis of the ISCP curriculum model
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Annex E

The ISCP distribution pie chart as of 1 January 1996

ISCP Worldwide Distribution

North America
7%

Central & South 
America 3%

Australia
3%

Africa 
17%

Asia
25%

Europe
45%
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