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PART I: INTRODUCTION AND PROCESS 
 

INTRODUCTION 

The purpose of the Williamsburg-James City County Public Schools teacher evaluation 

system is to collect and present data to document performance based on well-defined job 

expectations.  The Virginia Board of Education’s approved Guidelines for Uniform 

Performance Standards and Evaluation Criteria form the basis of this evaluation system. 

This tool provides a balance between structure and flexibility. It is prescriptive in that it 

defines common purposes and expectations, thereby guiding effective instructional practice. 

At the same time, it provides flexibility, thereby allowing for creativity and individual teacher 

initiative. The goal is to support the continuous growth and development of each teacher by 

monitoring, analyzing, and applying pertinent data compiled within a system of meaningful 

feedback.  Nothing in these procedures is intended to limit, nor shall they be construed 

as limiting, the authority of the Superintendent to recommend the non-renewal or dismissal 

of a teacher or of the School Board to non-renew or dismiss a teacher. 
 

Purposes 
 

The purposes of teacher evaluation are to: 

• optimize student learning and growth, 

• improve the quality of instruction by ensuring accountability for classroom 

performance and teacher effectiveness, 

• contribute to successful achievement of the goals and objectives defined in the vision, 

mission, goals, and strategic plan of Williamsburg-James City County Public Schools, 

• provide a basis for instructional improvement through productive teacher performance 

appraisal and professional growth, and 

• implement a performance evaluation system that promotes collaboration between the 

teacher and evaluator and promotes self-growth, instructional effectiveness, and 

improvement of overall job performance. 

The distinguishing characteristics of teacher evaluation are: 

• a focus on the relationship between professional performance and improved learner 

academic achievement, 

• sample performance indicators for each of the teacher performance standards, 

• a system for documenting teacher performance based on multiple data sources, 

• a procedure for conducting performance reviews that stresses accountability, promotes 

professional improvement, and increases the involvement of teachers in the evaluation 

process, and 

• a support system for providing assistance when needed. 
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IDENTIFYING TEACHER PERFORMANCE STANDARDS 
 

Clearly defined professional responsibilities constitute the foundation of the teacher 

evaluation. A fair and comprehensive evaluation system provides sufficient detail and 

accuracy so that both teachers and evaluators (i.e., principal, supervisor) reasonably 

understand the job expectations. The term site administrator will be used for 

principals/supervisors. Additionally, a site administrator may designate an administrator to 

collect information on employee job performance. The site administrator remains informed 

of the assessment process and is responsible for the summative evaluation of the teachers. 

 

The expectations for professional performance are defined using a two-tiered approach. 
 
 

 
 

 

   Performance Standards 

 

  

 

 
Performance Standards 
 

Performance standards refer to the major duties performed. There are eight performance 

standards for all teachers. 

 

Performance Standard 1: Professional Knowledge 

The teacher demonstrates an understanding of the curriculum, subject content, and the 

developmental needs of students by providing relevant learning experiences. 

 

Performance Standard 2: Instructional Planning 

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, student 

data, and engaging and research-based strategies and resources to meet the needs of all 

students. 

 

Performance Standard 3: Instructional Delivery 

The teacher uses a variety of research-based instructional strategies appropriate for the content 

area to engage students in active learning, to promote key skills, and to meet individual 

learning needs. 

 

Performance Standard 4: Assessment of and for Student Learning 

The teacher systematically gathers, analyzes, and uses all relevant data to measure student 

progress, guide instructional content and delivery methods, and provide timely feedback to 

students, parents/caregivers, and other educators, as needed. 

 

Performance Standard 5: Learning Environment 

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, 

student-centered environment that is conducive to learning. 

Performance Indicators 
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Performance Standard 6: Culturally Responsive Teaching and Equitable Practices 

The teacher demonstrates a commitment to equity and provides instruction and classroom 

strategies that result in culturally inclusive and responsive learning environments and 

achievement for all students. 

 

Performance Standard 7: Professionalism 

The teacher demonstrates a commitment to professional ethics, collaborates and 

communicates appropriately, and takes responsibility for personal professional growth that 

results in the enhancement of student learning. 

  

Performance Standard 8: Student Academic Progress 

The work of the teacher results in acceptable, measurable, and appropriate student academic 

progress. 

 

 

Performance Indicators 
 

A set of performance indicators has been developed (see Part II) to provide examples of 

observable, tangible behaviors. The performance indicators are examples of the types of 

performance that will occur if a standard is being successfully met. The list of performance 

indicators is not exhaustive and not every indicator may be applicable to every teacher. 

Both teachers and evaluators should consult the sample performance indicators for 

clarification of what constitutes a specific performance standard. As an illustration, 

performance indicators for the Instructional Delivery standard are listed in Figure 1. 
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Figure 1:  Sample of Performance Standard and Indicators 

 

Performance Standard 3:  Instructional Delivery 

The teacher uses a variety of research-based instructional strategies appropriate for the 

content area to engage students in active learning, to promote key skills, and to meet 

individual learning needs. 

Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may 

include, but are not limited to: 

3.1  Builds upon students’ existing knowledge and skills.  

3.2  Differentiates the instructional content, process, product, and learning 

environment to meet individual developmental needs.  

3.3  Motivates students for learning, reinforces learning goals consistently 

throughout the lesson, and provides appropriate closure.  

3.4  Develops higher-order thinking through questioning and problem-solving 

activities.  

3.5  Uses a variety of appropriate instructional strategies and resources to encourage 

active student engagement.  

3.6  Provides remediation, enrichment, and acceleration to further student 

understanding of material and learning.  

3.7  Uses appropriate instructional technology to enhance student learning in the 

classroom or in a virtual setting.  

3.8  Communicates clearly, checks for understanding using multiple levels of 

questioning, and adjusts instruction accordingly 

 

The performance indicators help teachers and their evaluators clarify job expectations. All 

performance indicators may not be applicable to a particular work assignment. Again, the list 

of performance indicators is not exhaustive and not every indicator may be applicable to every 

teacher.  Ratings are NOT made at the performance indicator level, but at the performance 

standard level. 

 

DOCUMENTING PERFORMANCE 

 

A fair and equitable performance evaluation system for the role of a professional 

acknowledges the complexities of the job. The data sources briefly described in Figure 2 

provide accurate feedback on teacher performance. 
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Figure 2:  Data Sources for Teachers 

 

Data Source Definition 

Goal Setting 

for Student 

Progress 

 

Teachers have a definite impact on student learning and performance 

through their various roles. Depending on grade level, content area, and 

students’ ability level, appropriate measures of academic performance are 

identified to provide information on learning gains. Performance 

measures include standardized test results as well as other pertinent data 

sources. Teachers set goals for improving student progress based on the 

results of performance measures. The goals and their attainment 

constitute an important data source for evaluation. 

Observations 

 

Classroom observations provide key information on several of the 

specific standards.  Probationary teachers will be observed at least two 

times per year.  One observation will occur by November 15 and the 

second by March 31.  Teachers employed under a continuing contract will 

be observed at least once during the three-year evaluation cycle. 

Additional observations for any staff member will be at the building 

administrator’s discretion.  All observations will include a classroom 

observation of at least 20 minutes and a post-observation conference.  A 

pre-observation conference may be conducted at the request of the teacher 

or the administrator. 

 

Data Document 
The Data Document includes both specific required artifacts and teacher-

selected artifacts that provide evidence of meeting selected performance 

standards. 
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Student Outcome Measures 
 

Multiple Measures 

 

Performance Standard 8, Student Academic Progress, is used as an organizing framework to 

incorporate various measures of student growth.  Virginia law (Article 2, §22-1.293 and 

Article 2, §22.1-295) requires principals, assistant principals, and teachers to be evaluated 

using measures of student academic progress.  The Code of Virginia requires that student 

academic progress be a significant component of the evaluation.  Williamsburg-James City 

County Public Schools will weigh Performance Standard 8 equally with the other eight 

standards as shown later in this handbook. 

 

There are three key points to consider: 

1. Student learning should be determined by multiple measures of student academic 

progress.  The rating on this performance standard should never be based on a single 

measure of Student Academic Progress. 

2. Progress (value) table data as provided by the Virginia Department of Education 

may be used when the data are available and can be used appropriately.  It may be 

appropriate to use student achievement in the context of goal setting as an additional 

measure. 

3. One or more alternative measures, with evidence that the alternative measures are 

valid, should be used in teacher evaluation.  Note:  Whenever possible, it is 

recommended that the second progress measure be grounded in validated, 

quantitative, objective measures, using tools already available in the school.   

 

It is important to understand that less than 30% of teachers in Virginia’s public schools will 

have a direct measure of student academic progress available based on Standards of Learning 

assessment results.  When the state-provided progress measure is available, the data should 

be reviewed for accuracy and appropriateness before including it in a teacher’s performance 

evaluation.  Guidance for applying progress table data to teacher performance evaluation is 

provided in Figure 8.  Additional measures for all teachers must be included to ensure that 

there are student academic progress measures available for teachers who will not be provided 

with data from the state and that more than one measure of student academic progress can be 

included in all teachers’ evaluations.  Quantitative measures of student academic progress 

based on validated achievement measures that already are being used locally should be the 

first data considered when determining local progress measures; other measures are 

recommended for use when two valid and direct measures of student academic progress are 

not available.   

 

In choosing measures of student academic progress, Williamsburg-James City County Public 

Schools will consider individual teacher and schoolwide goals and align performance 

measures to the goals.  In considering the association between schoolwide goals and teacher 

performance, it may be appropriate to apply the state growth measure − progress tables − as 

one measure of progress for teachers who provide support for mathematics or reading 

instruction.  For example, progress table data could be applied at the school level, grade level, 



 

11 

 

department, sub-group, or by the individual teacher as one of multiple measures for 

documenting student academic progress.  This would be appropriate only if all teachers were 

expected to contribute directly to student progress in mathematics or reading.   

 

In the progress table model, student growth is determined by comparing the student’s test 

score in the current year to his/her prior test score. Each Standards of Learning performance 

level (Below Basic, Basic, Proficient, and Advanced) is divided into two sub-levels: Low 

and High. Growth is measured by the number of performance sub-levels a student advances 

toward demonstrating proficiency on the state standards. Utilizing growth measures as part 

of the teacher evaluation process may be accomplished by calculating the aggregate growth 

of the students in the teacher’s class. 

 

Other measures of student academic progress are critical for determining teacher impact on 

performance.  To the extent possible, teachers and administrators should choose measures of 

student academic progress that are based on validated quantitative measures and provide data 

that reflect progress in student learning.  Validated assessment tools that provide quantitative 

measures of learning and achievement should be the first choice in measuring student 

academic progress.  Often, a combination of absolute achievement, as measured by nationally 

validated assessments and goal setting (described later in this document) is appropriate.   

 

There also are teachers for whom validated achievement measures are not readily available.  

In these situations, student goal setting provides an approach that quantifies student academic 

progress in meaningful ways and is an appropriate option for measuring student academic 

progress. 
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Table 1: Guidance for Incorporating Multiple Measures of Student Academic Progress into 

Teacher Performance Evaluations 

Teachers Application of Progress Table 

Data 

Other Student Academic Progress Measures 

Teachers of 

reading and 

mathematics for 

whom progress 

table data are 

available 

Progress table data may be used 

when: 

• data from students are 

representative of students 

taughta; and 

• data from two consecutive years 

are available. 

Other measures of student academic progress: 

• Quantitative measures already available in the school that 

are validated and provide measures of growth (as opposed 

to absolute achievement) should be given priority. 

• Student goal setting should incorporate data from valid 

achievement measures whenever possible (e.g., teachers of 

Advanced Placement courses could establish a goal of 85% 

of students earning a score of 3 or better on the Advanced 

Placement exam). 

Teachers who 

support 

instruction in 

reading and 

mathematics for 

whom progress 

table data are 

available 

When aligned to individual or 

schoolwide goals, progress tables 

at the appropriate level of 

aggregation, (a specific group of 

students, grade-level, or school-

level) may be used when data are 

representative of students taught; 

and are available for two 

consecutive years: 

• Decisions about the application 

of progress table data for support 

teachers must be made locally.   

Depending on schoolwide goals, it 

is possible that all instructional 

personnel in a school are 

considered support teachers. 

Measures of student academic progress other than the 

progress table data, depending on the application of this data 

to teachers who support mathematics and reading instruction: 

• Quantitative measures already available in the school that 

are validated and provide valid measures of student 

academic growth (as opposed to absolute achievement) 

should be given priority in evaluation. 

• Student goal setting or other measures should incorporate 

data from validated achievement measures whenever 

possible (e.g., teachers of Advanced Placement courses 

could establish a goal of 85% of students earning a score of 

3 or better on the Advanced Placement exam). 

To the extent practicable, teachers should have at least two 

valid measures of student academic progress included in the 

evaluation. 

  

 
a Teachers and administrators need to determine the applicability of progress table data to the evaluation of 

teachers who teach disproportionately large numbers of students for whom no progress table data are available.  

Students without progress table data will include those who:  transferred into their classroom from out of state 

or late in the school year, do not have two consecutive years of failing SOL test scores, or have earned sufficiently 

high scores on the SOL test that the progress table data were not provided.  In situations in which a significant 

proportion of students taught do not have progress table data, this measure of student progress would not be 

appropriate to apply to evaluations, or would need to be considered and applied to Standard 8 in the context of 

growth data from other measures, but not necessarily as half of the data contributing to Standard 8. 
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Table 1 (cont.) 

Teachers Application of Progress Table 

Data 

Other Student Academic Progress Measures 

Teachers who 

have no direct 

or indirect role 

in teaching 

reading or 

mathematics in 

grades where 

progress table 

data are 

available 

Not applicable Measures of student academic progress other than the 

progress table data: 

• Quantitative measures already available in the school that 

are validated and provide valid measures of growth (as 

opposed to absolute achievement) should be given priority 

in evaluation. 

• Student goal setting or other measures should incorporate 

data from validated achievement measures whenever 

possible (e.g., teachers of Advanced Placement courses 

could establish a goal of 85% of students earning a score of 

3 or better on the Advanced Placement exam). 

To the extent practicable, teachers should have at least two 

valid measures of student academic progress included in the 

evaluation. 

 

Goal Setting for Student Achievement 
 

One approach to linking student achievement to teacher performance involves building the 

capacity for teachers and their supervisors to interpret and use student achievement data to set 

target goals for student improvement.  Setting goals − not just any goals, but goals set squarely 

on student performance − is a powerful way to enhance professional performance and, in turn, 

positively impact student achievement.  Student Achievement Goal Setting is designed to 

improve student learning.  

 

For many teachers, measures of student performance can be directly documented.  A gain 

score approach can be used that documents their influence on student learning.  Simply put, a 

student growth component in a teacher assessment system can be summarized using the 

equation in Table 2. 

 
Table 2:  Student Achievement Goal Setting Equation 

        Student Learning Ending Level  

    − Student Learning Beginning Level 

        Student Academic Growth 

 

Creating student achievement goals involves several steps, beginning with knowing where 

students are in relation to what is expected of them.  Once that is known, the teacher can set 

specific, measurable objectives based on the demands of the curriculum, educational 

environment, and needs of the students.  The next part of the process is recursive in that the 

teacher creates and implements strategies and monitors progress.  As progress is monitored, 

the teacher makes adjustments to the teaching and learning strategies.  Finally, a summative 

judgment is made regarding student learning for a specific period of time.  Figure 3 depicts 

these steps. 
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Figure 3: Student Achievement Goal Setting Processb 

 

 

 

 

 

 

 

 

 

 

A sample Goal Setting for Student Academic Progress Form is shown in Part III. 

 

Observations 
 

Observations are intended to provide information on a wider variety of contributions made by 

teachers in the classroom or to the school community as a whole.  Administrators are 

continually observing in their schools by walking through classrooms and non-instructional 

spaces, attending meetings, and participating in school activities. 
 

These day-to-day observations are not necessarily noted in writing, but they do serve as a 

source of information.  The Classroom Observation Form is used to provide feedback on 

teachers’ effectiveness related to high and low yield practices by the teacher.  

 

Formal classroom observations provide key information on several of the specific standards.  

Probationary teachers will be observed at least two times per year.  One of these observations 

will occur by November 15.  The second observation will occur during the second semester, 

by March 31.  Teachers employed under a continuing contract will be observed at least once 

over the three year cycle.  Additional observations for any staff member will be at the building 

administrator’s discretion.  All classroom observations shall be at least 20 minutes and include 

a post-observation conference.   

 

Evaluators use classroom observations as one source of information to determine whether a 

teacher is providing effective classroom instruction. The evaluator provides feedback about 

the observation using the observation form (page 50) and through a post-observation 

conference with the teacher.  A pre-observation conference may be conducted at the request 

of the teacher or the administrator.  Other WJCC observation forms may be used at the 

evaluator’s discretion. 

 

 
b This process is laid out by Stronge, J.H., & Grant, L. H. (2009). 

Step 4:  

Monitor Student 

Academic 

Progress through 

on-going 

formative 

assessment 

 

Step 1: 

Determine 

Needs 

Step 5: 

Determine 

student learning 

objective 

attainment 

Step 2: 

Create specific 

learning 

objectives based 

on pre-

assessment 

Step 3:  

Create and 

implement 

teaching and 

learning 

strategies 
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After each observation, one copy of the observation form will be given to the teacher and one 

copy will be maintained by the evaluator for the entire evaluation cycle to document growth 

and development. 
 

Data Document 
 

The purpose of the Data Document (see Part III) is to provide evidence of performance related 

to specific standards.  There are three items required in the Data Document (Cover Sheet, 

Student Progress Goal Setting Form, and Parent Communication Log). Other documents 

may be included, at the discretion of the Site Administrator including, but not limited to: 

Evidence of Professional Development, Record of Extracurricular Activities, Evidence of 

Assessment for Learning, and other documents related to the Teacher Evaluation Standards.  

These documents provide administrators with information they likely would not receive in an 

observation.  Specifically, the Data Document provides the teacher with an opportunity for 

self-reflection, demonstration of quality work, and a basis for two-way communication with 

an administrator.  The emphasis is on the quality of work, not the quantity of materials 

presented.  Furthermore, the Data Document is used to organize the multiple data sources 

included in the teacher evaluation. 

 

A cover sheet for items to include is presented in Part III.  The cover sheet should be placed 

at the front of the required and optional documents.  Documentation is not required for all 

performance standards as other data sources may be used. 

 

Administrators and evaluators review the Data Document annually.  Additionally, teachers in 

their probationary period will meet with administrators and/or evaluators to review their Data 

Document no later than February 1. 

 

The Data Document should be available at any time at the request of the administrator and/or 

evaluator. 

 

Data Document 
 

A Data Document: 

• is one component of a multi-source evaluation and complements the observation 

components of the teacher evaluation system prior to the summative evaluation, 

• is a collection of artifacts that result from regular classroom instruction, 

• may be kept as electronic files or in paper form and uploaded into the electronic system, 

• must include the required documentation listed on the cover sheet, 

• is a work in progress; it is to be updated regularly throughout the evaluation period 

(weekly/ monthly), 

• should be available for review at administrator’s request, 

• should be user-friendly (neat, organized), 
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• remains in teacher’s possession except when reviewed by the evaluator, 

 

A Data Document is NOT: 

• a portfolio, or 

• additional forms or materials created solely for the purpose of evaluation. 

 

 

Figure 4 shows examples of items that may be included in the Data Document. This is not an 

exhaustive list. 

 

Required Items 
 

Figure 4: Sample Items in a Data Document 

Standards Required Item Examples of Evidence 

1. Professional    

Knowledge 

No evidence is 

required in the Data 

Document 

• Journal/notes that represent reflective thinking and professional growth 

• Annotated list of instructional activities for a unit 

• Annotated photographs of teacher-made displays used in instruction 

• Annotated samples or photographs of instructional materials created by 

the teacher 

• Transcripts of coursework 

• Annotated Professional Development certificates 

• Lesson/intervention plan (including goals and objectives, activities, 

resources, and assessment measures) 

• Summary of consultation with appropriate staff members regarding 

special needs of individual students 

2. Instructional 

Planning 

Evidence of using 

data about student 

learning to guide 

planning and 

instruction 

• Differentiation in lesson planning and practice 

• Analysis of classroom assessment 

• Data-driven curriculum revision work, such as sample lesson or unit 

plans, course syllabus, intervention plan, substitute learning plan, or 

annotated learning objectives 

• Evidence of using data about student learning to guide planning and 

instruction 

3. Instructional 

    Delivery 

No evidence is 

required in the Data 

Document 

• Samples of handouts/presentation visuals 

• Annotated photographs of class activities 

• Video/audio samples of instructional units 

4. Assessment of 

and for 

Student 

Learning 

Evidence of the use 

of baseline and 

periodic assessments 

• Brief report describing record-keeping system and how it is used to 

monitor student academic progress 

• Copy of scoring rubric used for a student project 

• Summary explaining grading procedures 

• Photocopies or photographs of student work 

• Copy of students’ journals of self-reflection and self-monitoring 

• Samples of formative and summative assessments 

• Graphs or tables of student results 

• Samples of educational reports, progress reports, or letters prepared for 

parents/caregivers or students 

• Disaggregated analysis of student achievement scores on standardized 

test 

• Evidence of the use of baseline and periodic assessments 
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Standards Required Item Examples of Evidence 

5. Learning 

Environment 

No evidence is 

required in the Data 

Document 

• List of classroom rules with a brief explanation of the procedures used 

to develop and reinforce them 

• Explanation of behavior management philosophy and procedures 

• Diagram of the classroom with identifying comments 

• Diagram of alternative classroom arrangements used for special 

purposes with explanatory comments 

• Schedule of daily classroom routines 

• Student Survey Summary Form (for teachers of students in grades 1-12) 

6. Culturally 

Responsive 

Teaching and 

Equitable 

Practices 

Evidence of 

culturally-diverse 

and inclusive 

instructional 

materials 

• Samples of culturally-diverse and inclusive instructional materials 

• Samples of communication materials that are inclusive of the language, 

dialects, cultural, social and literacy needs of all students 

• Samples of connecting learning objectives to the social and cultural 

diversity of students 

• Equity audit of instructional materials and resources  

• Differentiated supports and lessons 

• Examples of different ways for students to demonstrate content 

knowledge and understanding 

• Evaluation of: Academic Growth Data (including language proficiency 

for ELs), SEL Supports, Gap Data (including academic achievement, ID 

for supports or Giftedness), and/or Discipline Data 

7. 

Professionalism 

 

Evidence of : 

 

*Commitment to 

professional growth 

 

*Parent 

Communication 

Log 

• Examples of collaborative work with peers 

• Certificates or other documentation from professional development 

activities taken or given (e.g., workshops, conferences, official transcripts 

from courses, National Board certification, etc.)  

• Thank you letter for serving as a mentor, cooperating teacher, school 

leader, volunteer, etc.  

• Samples of communication with students, parents/caregivers, and peers 

• Instructional leadership or research projects 

• Work done in support of state and national organizations 

8. Student 

Academic 

Progress 

*Student Progress 

Goal Setting Form 
• Analysis of grades for the marking period 

• Test critique  

• Table of key knowledge and skills which indicates level of student 

mastery 

• Student progress data, if available 

• Data on student achievement from other valid, reliable sources 

• Student Achievement Goal Setting Form  

• Chart of student academic progress throughout the year 
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Alignment of Performance Standards with Data Sources 

Some performance standards are best documented through observation (e.g., Learning 

Environment); other standards may require additional documentation techniques (e.g., student 

progress entails a review of the goal set).  Therefore, multiple data sources are used. Figure 5 

shows the alignment of performance standard by data source. 

 

Figure 5: Aligning Multiple Data Sources with Performance Standards 
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1. Professional Knowledge / / X 

2. Instructional Planning  / X 

3. Instructional Delivery  / X 

4. Assessment of and for Student Learning X / / 

5. Learning Environment   X 

6. Culturally Responsive Teaching and 

Equitable Practices 
X / X 

7. Professionalism X  / 

8. Student Academic Progress  X  

X indicates a strong relationship 

/ indicates a relationship 

 

The ratings for each performance standard are based on multiple sources of information and 

are completed only after pertinent data from all sources have been reviewed.  The integrated 

data constitute the evidence used to determine the performance ratings for the summative 

evaluation for teachers in their summative evaluation year (see Teacher Summative 

Performance Report, Part III).  Further details on the rating process are provided in subsequent 

sections of the Handbook. 

 

The role of a teacher requires a performance evaluation system that acknowledges the 

contextual nature and complexities of the job. For an evaluation system to be meaningful, it 

must provide its users with relevant and timely feedback. To facilitate this, evaluators should 

conduct both formative and summative evaluations of teachers. While the principal has the 

ultimate responsibility for ensuring that the evaluation system is executed faithfully and 

effectively in the school, other administrators may be designated by the evaluator to supervise, 

monitor, and assist with the multiple data source collection which will be used for these 

evaluations. 
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DEFINITION OF RATINGS 

 
The rating scale describes four levels of how well the standards (i.e., expectations) are performed 

on a continuum from “highly effective” to “ineffective.”  The use of the scale enables evaluators 

to acknowledge teachers who exceed expectations (i.e., “highly effective”), note those who meet 

the standard (i.e., “effective”), and use the two lower levels of feedback for teachers who do not 

meet expectations (i.e., “approaching effective” and “ineffective”).  Figure 6 offers general 

descriptions of these ratings. 

 

The following sections define the four rating levels, provide detailed information about the 

performance of expectations for improvement purposes, and describe the decision-making 

process for assessing performance. NOTE: Ratings are applied to individual performance 

standards, NOT performance indicators. 

 

Responsibility for the Ratings 
 

The site administrator has the ultimate responsibility for ensuring that the teacher evaluation tool 

is executed faithfully and effectively in the school.  Yet, for an evaluation system to be 

meaningful, it must provide its users with relevant and timely feedback.  Administrators other 

than the site administrator, such as assistant principals, may be designated by the evaluator to 

supervise, monitor, and assist with the multiple data source collection. 
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Figure 6: Rating Levels 

Category Description Definition 

 

 

Highly 

Effective 

 

The teacher performing at this 
level maintains performance, 
accomplishments, and 
behaviors that consistently and 
considerably surpass the 
established performance 
standard.  This rating is 
reserved for performance that is 
truly exemplary and done in a 
manner that exemplifies the 
school’s mission and goals. 

Exceptional performance: 

• sustains high performance over a 

period of time  

• consistently exhibits behaviors that 

have a strong positive impact on 

student learning and the school 

climate 

• serves as a role model to others 

 

 

Effective 

 

 

The teacher consistently meets 

the performance standard in a 

manner that is aligned with the 

school’s mission and goals.  

 

Proficient performance:  

• meets the requirements contained in 

the performance standard 

• exhibits behaviors that have a 

positive impact on student learning 

and the school climate  

• demonstrates a willingness to learn 

and apply new skills 

 

Approaching 

Effective 

The teacher’s performance is 
inconsistent in meeting the 
established performance 
standard and/or working toward 
the school’s mission and goals.  
The teacher may be starting to 
exhibit the desirable traits 
related to the standard but has 
not yet reached the full level of 
proficiency expected (i.e., 
developing) or the teacher’s 
performance is lacking in a 
particular area (i.e., needs 
improvement). 

 

Developing/needs improvement 

performance: 

• requires support in meeting the 

performance standard 

• results in less than expected quality 

of student performance  

• leads to areas for teacher 

improvement being jointly identified 

and planned between the teacher and 

evaluator 

 

Ineffective 

The teacher consistently 

performs below the established 

performance standard or in a 

manner that is inconsistent with 

the school’s mission and goals.  

 

Unacceptable performance:  

• does not meet the requirements 

contained in the performance 

standard 

• results in minimal student learning 

• may result in the employee not being 

recommended for continued 

employment 

 

 

Interim Evaluation 
 

All probationary teachers will receive a mid-year interim evaluation to provide systematic 

feedback prior to the summative review.  These teachers will be evaluated using multiple data 
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sources to determine that the teacher has shown evidence of each of the performance 

standards.  Evaluators will use the Interim Evaluation Form (see Part III) and should discuss 

the results with the teacher at an interim evaluation conference.  During the conference, 

evaluators should also provide mid-year feedback on the Data Document and the progress 

students are making toward the goal identified in the Goal Setting for Student Progress Form.   
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Summative Evaluation 
 

Assessment of performance quality occurs only at the summative evaluation stage, which 

comes at the end of the evaluation cycle.  Teachers will be rated on all eight performance 

standards using a performance appraisal rubric (see Part II).  As previously discussed, the 

rubric is a behavioral summary scale that describes acceptable performance levels for each 

teacher performance standard.  The scale states the measure of performance expected of 

teachers and provides a general description of what each rating entails.  Teachers are expected 

to perform at the proficient level.  

 

Evaluators make decisions about performance of the eight performance standards based on 

all available evidence.  After collecting information through observations, goal setting, the 

Data Document and other relevant sources, including evidence the teacher offers, the 

evaluator rates a teacher’s performance for the summative evaluation.  Therefore, the 

summative evaluation will represent where the “preponderance of evidence” exists, based on 

various data sources.  The evaluator records the ratings and comments on the Teacher 

Performance Summative Report in Part III. The results of the evaluation are discussed with 

the teacher at a summative evaluation conference.  The evaluator submits the signed Teacher 

Performance Summative Report to Human Resources within 10 calendar days of completing 

the summative conference.  

 

 

Single Summative Rating 
 

In addition to receiving a diagnostic rating for each of the eight performance ratings, the 

employee will receive a single summative evaluation rating at the conclusion of the 

evaluation cycle.  This summative rating will reflect an overall evaluation rating for the 

employee.  The intent is not to replace the diagnostic value of the eight performance 

standards; rather it is to provide an overall rating of the employee’s performance.  The 

overall summative rating will be judged to be highly effective, effective, approaching 

effective or ineffective. 

Performance standards 1-8 will each be worth 12.5 percent of the evaluation.  Scores will 

be calculated using the following scale: 

Highly Effective = 4 

Effective = 3 

Approaching Effective = 2 

Ineffective = 1 

 

Figure 7 shows an example of how a cumulative summative rating will be calculated. 
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Figure 7: Example of Weighted Calculations  

Principal 

Performance 

Standard 

Performance 

Rating Points Weight 

Weighted Total  

(Points x Weight) 

Standard 1 Highly Effective 4 1.25 5 

Standard 2 Effective 3 1.25 3.75 

Standard 3 Effective 3 1.25 3.75 

Standard 4 Effective 3 1.25 3.75 

Standard 5 Effective 3 1.25 3.75 

Standard 6 Highly Effective 4 1.25 5 

Standard 7 Highly Effective 4 1.25 5 

Standard 8 Highly Effective 3 1.25 3.75 

Cumulative Summative Rating 33.75 

 

The overall summative rating will be judged as highly effective, effective, approaching 

effective or ineffective using the following range of scores: 

Ineffective = 10 – 19 

Approaching Effective = 20 – 25 

Effective = 26 – 34 

Highly Effective = 35 – 40 

 

Note: Regardless of the overall total points earned, the overall summative rating will be judged 

“acceptable” or “ineffective.” 

The summative rating will reflect an overall evaluation rating for the employee.  The intent is 

not to replace the diagnostic value of the eight performance standards; rather it is to provide 

an overall rating of the employee’s performance. 

1. If the employee has an “ineffective” rating on two or more of the eight performance 

standards, the individual will receive an overall performance rating of “ineffective.” 

2. If the employee has three or more “approaching effective” ratings from among the 

eight performance standards, the individual will be rated as “ineffective.”  
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EVALUATION SCHEDULE 
 

Summative evaluations are to be completed by: 

 

• May 2nd for Probationary Teachers that may be recommended for non-renewal 

• June 9th for Probationary Teachers not subject to non-renewal 

• June 16th for Continuing Contract Status Teachers 

 

Figure 8 details the evaluation schedules for each group of teachers.  As illustrated, the 

procedures for evaluating the performance of teachers rely on multiple data sources, 

including, but not limited to, observations and goal setting. 

 

Teachers New to Williamsburg-James City County Public Schools 
 

All probationary teachers are evaluated summatively during each of their first three years in 

the school division.  Probationary teachers will also receive a mid-year interim review to 

provide systematic feedback prior to the summative review.  These teachers will be evaluated 

using multiple data sources to determine that the teacher has shown evidence of each of the 

performance standards.  Sample Interim Evaluation and Formal Observation Forms can be 

found in Part III. 
 

Teachers on Continuing Contract  
 

All teachers on continuing contract receive a summative evaluation at least every third year.  

Unannounced observations and Goal Setting for Student Progress are done yearly for all 

teachers, regardless of whether it is their summative evaluation year or not.  Scheduled 

observations are done yearly for new teachers for the first three years.  Data Documents are 

considered to be a work in progress and are ongoing. 
 

Documentation Records 
 

Documentation records are maintained by both the teacher and the principal/evaluator for the 

entire evaluation period.  All performance evaluation documentation will be maintained in the 

division’s performance evaluation database and monitored by Human Resources.
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Figure 8: Teacher Evaluation Schedule 

 

Due Date Form Probationary 

Teachers 

Continuing 

Contract C3 

Continuing 

Contract, C1 & 

C2 

Principal Teacher Principal Teacher Principal Teacher 

November 1 Goal Setting for Student 

Progress Form 

Submission 

 
✓   

✓   
✓  

November 2-15 Goal Setting for Student 

Progress Form Approval ✓   
✓   

✓   

November 15 Formal Classroom 

Observation Form ✓       

February 1 Formal Classroom 

Observation Form 

  
✓      

February 1 Goal Setting for Student 

Progress – Mid-Year 

Submission 

 ✓   ✓    

February 1 Goal Setting for Student 

Progress Form – Mid-

year Review 

✓   ✓   ✓   

February 1 Data Document Log - 

Mid-year Form Share 

 
✓   

✓    

February 1-15 Data Document Log - 

Mid-year Review ✓   
✓     

February 1-15 Interim Evaluation 
✓       

March 31 Formal Classroom 

Observation Form ✓       

May 2 Summative Evaluation of 

select probationary 

teachers* 

✓       

May 2 Formal Classroom 

Observation Form 

    
✓   

May 31 Goal Setting for Student 

Progress Form 

Submitted to principal 

 
✓   

✓    

May 31 Data Document 

Submission 

 
✓   

✓   ** 

6/9-Probationary 

6/16-Continuing 

Contract 

Goal Setting for Student 

Progress Form Review ✓   
✓   

✓   

6/9-Probationary 

6/16-Continuing 

Contract 

Data Document Review 
✓   

✓     

6/9-Probationary 

6/16-Continuing 

Contract 

Teacher Summative 

Evaluation Form ✓  ✓  ✓  ✓    
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RATING TEACHER PERFORMANCE 
 
Evaluators have two tools to guide their rating of teacher performance for the summative 

evaluation: (a) the sample performance indicators and (b) the performance rubric. 

 

Sample Performance Indicators 

 
Performance indicators are used in the evaluation system to identify observable behaviors 

within the eight performance standards.  They were introduced in the section on Identifying 

Teacher Performance Standards (p. 6).  Examples of performance indicators for each 

performance standard can be found in Part II. 

 

Performance Rubric 

 
A performance rubric is provided for each of the eight standards (see Figure 9).  Part II of 

the Handbook includes rubrics related to each performance standard.  The performance 

rubric is a behavioral summary scale that describes acceptable performance levels for each 

teacher performance standard.  It states the measure of performance expected of teachers 

and provides a general description of what a rating entails.  The rating scale is applied for 

the summative evaluation of all teachers.  Note: The rating of “effective” is the expected 

level of performance. 

 

Administrators make decisions about performance of the eight performance standards 

based on all available evidence.  After collecting information through measures of student 

progress, observations, goal setting, the Data Document and other relevant sources, 

including evidence the teacher offers, the evaluator rates a teacher’s performance for the 

summative evaluation.  Therefore, the summative evaluation will represent where the 

“preponderance of evidence” exists, based on various data sources. 

 

During the summative evaluation, the four-level rating scale is applied to evaluate 

performance on all teacher expectations (see Teacher Performance Summative Report in 

Part III).  The results of the evaluation are discussed with the teacher at a summative 

evaluation conference.  The performance rubrics guide evaluators in assessing how well a 

standard is performed.  They are provided to increase reliability among evaluators and to 

help teachers focus on ways to enhance their teaching practice. 
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Figure 9: Sample Rubric of Teacher Performance (Standard 5: Learning Environment) 

Highly Effective 
In addition to meeting the 

requirements for Effective 

Effective 
Effective is the 

expected level of 

performance 

Approaching 

Effective 
Ineffective 

The teacher serves as a 

role model in creating a 

dynamic learning 

environment where 

students monitor their 

own behavior and 

develop a sense of 

responsibility. 

The teacher uses 

resources, 

routines, and 

procedures to 

provide a 

respectful, 

positive, safe, 

student-centered 

environment that 

is conducive to 

learning. 

The teacher is 

inconsistent in using 

resources, routines, 

and procedures 

and/or in providing a 

respectful, positive, 

safe, student-

centered 

environment. 

The teacher is inadequate 

in addressing student 

behavior issues, displays a 

detrimental attitude, 

ignores safety standards, 

and/or fails to otherwise 

provide an environment 

that is conducive to 

learning. 

 

Summative evaluations are to be completed by May 2 for select probationary teachers, June 

9 for the remaining probationary teachers and June 16 for continuing contract status 

teachers.  If recommendation for non-renewal of a teacher is anticipated, the summative 

evaluation is due no later than May 2. 

 

The evaluator enters the signed Teacher Performance Summative Report into the 

performance evaluation tracking software system within 10 calendar days of completing 

the summative conference. 
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IMPROVING PROFESSIONAL PERFORMANCE 

 
Supporting teachers is essential to the success of schools.  Many resources are needed to 

assist teachers in growing professionally.  Sometimes additional support is required to help 

teachers develop so that they can meet the performance standards. 

 

Two tools are provided that may be used at the discretion of the evaluator.  The first is the 

Instructional Support Process, a school-level discussion between the administrator and the 

teacher.  It is a conversation about performance needs in order to address the needs.  The 

second is the Performance Improvement Plan which has a more formal structure and is 

used for notifying a teacher of “ineffective” performance.  Both tools may be used for all 

teachers, regardless of contract status.  The tools may be used independently of each other.  

Figure 10 shows the differences between the two processes. 

 

Figure 10: Two Tools to Increase Professional Performance 

 Instructional Support Process Performance Improvement Plan 

 

Purpose 

For teachers who are in need of 
additional support. These teachers 
attempt to fulfill the standard, but 
are often ineffective. 

 

For teachers whose work is 
unacceptable. 

Initiates 

Process 
Evaluator, administrator, or teacher Evaluator* 

 

 

Documentation 

Form provided: None 

 

Memo or other record of the 
discussion/other forms of 
documentation at the 
building/worksite level 

Form required: Performance 
Improvement Plan 

 

Building/Worksite Level 

 

Human Resources is notified 

 

 

Outcomes 

• Performance improves to 
proficient – no more support 

• Some progress – continued 
support 

• Little or no progress – the 
employee may be moved to a 
Performance Improvement 
Plan. 

• Sufficient improvement – 
recommendation to continue 
employment 

• Inadequate improvement – 
recommendation to non-renew or 
dismiss the employee 

*The evaluator for teachers may be the principal or principal’s designee. If a designee, an assistant 

principal, for example, has been collecting documentation such as observations, the evaluator and 

the principal confer about the Performance Improvement Plan. The evaluator is responsible for the 

overall supervision of personnel in the worksite/department/school and as such monitors the 

Performance Improvement Plan and makes the recommendation to the superintendent about the 

employee’s progress.  
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Instructional Support Process 
 

The Instructional Support Process is initiated by evaluators or teachers at any point during 

the school year for use with personnel whose professional practice would benefit from 

additional support.  A teacher could request a support dialogue.  It is designed to facilitate 

discussion about the area(s) of concern and ways to address those concerns.  During the 

initial session, both parties share what each will do to support the teacher’s growth (see 

sample prompts below), and decide when to meet again.  After the agreed-upon time to 

receive support and implement changes in professional practice has elapsed, the evaluator 

and teacher meet again to discuss the impact of the changes (see sample follow-up prompts 

below).  The entire Instructional Support Process is intended to be completed within a 

predetermined time period as it offers targeted support. 

 

The desired outcome would be that the teacher’s practice has improved to a proficient level.  

In the event that improvements in performance are still needed, the evaluator makes a 

determination to either extend the time of the support dialogue because progress has been 

made, or to allocate additional time or resources.  If the necessary improvement is not 

made, the employee must be placed on a Performance Improvement Plan.  Once placed on 

a Performance Improvement Plan the employee will have a predetermined time period to 

demonstrate that the identified deficiencies have been corrected. 

 

Sample Prompts for the Initial Conversation 

What challenges have you encountered in addressing ________ (tell specific concern)? 

What have you tried to address the concern of _______ (tell specific concern)? 

What support may I or others at the school/worksite provide you? 

 

Sample Prompts for the Follow-Up Conversation 

Last time we met, we talked about ________(tell specific concern). What has gone well? 

What has not gone as well? 

 

 

Performance Improvement Plan 

 
If a teacher’s performance does not meet the expectations established by the division, the 

teacher may be placed on a Performance Improvement Plan (see Performance 

Improvement Plan Form in Part III). 

 

A Performance Improvement Plan is designed to support a teacher in addressing areas of 

concern through targeted supervision and additional resources.  A Performance 

Improvement Plan may be used by an evaluator at any point during the year for a teacher 

whose professional practice would benefit from additional support whether it is 

pedagogical in nature or for any other deficiencies adversely impacting their 

responsibilities as a teacher.  A teacher who receives two or more “Not Evident” ratings on 

an interim review will be placed on a Performance Improvement Plan. Additionally, a 

Performance Improvement Plan will be implemented, effective the following school year, 
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if either of the following ratings is given on a Teacher Summative Performance Evaluation 

Report: 

 

• a rating of “Approaching Effective” on three or more performance standards, or 

• a rating of “Ineffective” on one or more performance standards or an overall rating 

of “Ineffective.” 

 

Implementation of Performance Improvement Plan 

 
When a teacher is placed on a Performance Improvement Plan, the evaluator must: 

• provide written notification to the teacher of the area(s) of concern that need(s) to 

be addressed, and 

• formulate a Performance Improvement Plan in conjunction with the teacher, and 

• review the results of the Performance Improvement Plan with the teacher 

immediately following the predetermined time period, or according to the 

specifically established target dates. 

 

Assistance may include: 

• support from a professional peer or coordinator, or 

• conferences, classes, and workshops on specific topics, and/or 

• other resources to be identified. 

 

Resolution of Performance Improvement Plan 
 

Prior to the evaluator making a final recommendation, the evaluator meets with the teacher 

to review progress made on the Performance Improvement Plan, according to the timeline.  

The options for a final recommendation are: 

• Sufficient improvement has been achieved; the teacher is no longer on a 

Performance Improvement Plan. 

• Little or no improvement has been achieved; the teacher is rated “Ineffective.” 

 

When a teacher is rated “Ineffective,” the teacher may be recommended for dismissal or 

continuation of an improvement plan.  If not dismissed, a new improvement plan will be 

implemented.  Following completion of the Performance Improvement Plan, if the teacher 

is rated “Ineffective” a second time, the teacher will be recommended for dismissal. Any 

teacher on a Performance Improvement Plan for one school year shall be rated as 

ineffective. 
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Request for Review of an “Ineffective” Rating 
 

The teacher may request a review of the evidence in relation to an “Ineffective” rating 

received on a summative evaluation, or as a result of a Performance Improvement Plan, in 

accordance with the policies and procedures of the school division.
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PART II: PERFORMANCE STANDARDS 
 

Teachers are evaluated on the performance standards using the performance appraisal rubrics at 

the bottom of each page in this section.  The performance indicators are provided as samples of 

activities that address the standard. 
 

Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not 

limited to: 

1.1  Addresses relevant curriculum standards.  

1.2  Integrates key content elements and facilitates students’ use of higher-level thinking skills in 

instruction.  

1.3  Demonstrates an ability to link present content with past and future learning experiences, other 

subject areas, and real-world experiences and applications.  

1.4  Demonstrates an accurate, current, and specific knowledge of the subject matter and a working 

knowledge of relevant technology.  

1.5  Demonstrates pedagogical skills relevant to the subject area(s) taught and best practices based 

on current research.  

1.6  Bases instruction on goals that reflect high expectations for all students commensurate with 

their developmental levels.  

1.7  Demonstrates an understanding of the intellectual, social, emotional, and physical 

development of the age group, as well as the cultural context.  

1.8  Demonstrates an understanding of appropriate accommodations for diverse learners and 

students learning in unique contexts (e.g., English learners, gifted learners, students with 

special needs, etc.).  

1.9  Uses content-specific language, correct vocabulary and grammar, and acceptable forms of 

communication as they relate to a specific discipline and/or grade level. 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

The teacher continually 

enriches the curriculum 

and serves as a role 

model in his/her 

knowledge of the 

subject matter and the 

proper pedagogy for 

the content and 

developmental needs of 

students. 

The teacher 

demonstrates an 

understanding of the 

curriculum, subject 

content, and the 

developmental needs of 

students by providing 

relevant learning 

experiences. 

The teacher is 

inconsistent in 

demonstrating an 

understanding of the 

curriculum, content, 

and/or student 

development and/or 

lacks fluidity in using 

the knowledge in 

practice. 

The teacher 

demonstrates an 

inadequate 

understanding of the 

curriculum, content, 

and/or student 

development, and/or 

fails to use the 

knowledge in practice. 

*Teachers who are highly effective often serve as role models and/or teacher leaders. 

Performance Standard 1:  Professional Knowledge 

The teacher demonstrates an understanding of the curriculum, subject content, and the 

developmental needs of students by providing relevant learning experiences. 
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Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not 

limited to: 

2.1 Analyzes and uses multiple sources of student learning data to guide planning. 

2.2 Plans accordingly for pacing, sequencing, content mastery, transitions, and application of 

knowledge. 

2.3 Consistently plans for differentiated instruction. 

2.4 Reflects on plans after instructional delivery for future modifications. 

2.5 Aligns lesson objectives to the school’s curriculum and student learning needs. 

2.6 Develops appropriate course, unit, and daily plans, and adapts plans when needed. 

2.7 Plans and works collaboratively with others to enhance teaching and learning. 

2.8 Plans for delivery of synchronous and/or asynchronous lessons, including engaging student 

activities and assessment strategies, as needed. 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

 

 
In addition to 

meeting the standard, 

the teacher actively 

seeks and uses 

alternative data and 

resources and always 

differentiates lesson 

plans to meet the 

needs of all students. 

The teacher 

consistently plans 

using the Virginia 

Standards of 

Learning, the 

division’s 

curriculum, effective 

strategies for 

differentiating 

instruction, 

resources, and data to 

meet the needs of all 

students. 

The teacher 

inconsistently plans 

using the Virginia 

Standards of 

Learning, the 

division’s 

curriculum, effective 

strategies for 

differentiating 

instruction, 

resources, and data to 

meet the needs of all 

students. 

The teacher does not 

plan using the 

Virginia Standards of 

Learning, the 

division’s 

curriculum, effective 

strategies for 

differentiating 

instruction, 

resources, and/or 

data to meet the 

needs of all students. 

 
*Teachers who are exemplary often serve as role models and/or teacher leaders. 

 

 

  

Performance Standard 2:  Instructional Planning 

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, 

student data, and engaging and research-based strategies and resources to meet the needs 

of all students. 
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Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not limited 

to: 

3.1 Builds upon students’ existing knowledge and skills. 

3.2 Differentiates the instructional content, process, product, and learning environment  to meet 

individual developmental needs. 

3.3 Motivates students for learning, reinforces learning goals consistently throughout the lesson, 

and provides appropriate closure.   

3.4 Develops higher-order thinking through questioning and problem-solving activities. 

3.5  Uses a variety of appropriate instructional strategies and resources to encourage active student 

engagement. 

3.6 Provides remediation, enrichment, and acceleration to further student understanding of material 

and learning. 

3.7  Uses appropriate instructional technology to enhance student learning in the classroom or in a 

virtual setting. 

3.8 Communicates clearly, checks for understanding using multiple levels of questioning, and adjusts 

instruction accordingly. 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

The teacher fluidly 

modifies strategies, 

materials, and 

groupings to optimize 

students’ opportunities 

to learn and serves as a 

role model on how to 

keep all students 

challenged in focused 

work in which they are 

active problem-solvers 

and learners. 

The teacher uses a 

variety of research-

based instructional 

strategies appropriate 

for the content area to 

engage students in 

active learning, to 

promote key skills, and 

to meet individual 

learning needs. 

The teacher is 

inconsistent in his/her 

use of appropriate 

instructional strategies 

and/or in engaging 

students in active 

learning, promoting 

key skills, and/or 

meeting individual 

learning needs.  

The teacher fails to use 

appropriate 

instructional strategies 

and/or is inadequate in 

engaging students in 

active learning, 

promoting key skills, 

and/or meeting 

individual learning 

needs of all students. 
  

*Teachers who are exemplary often serve as role models and/or teacher leaders. 
 

 

 

 

 

 

Performance Standard 3:  Instructional Delivery 

The teacher uses a variety of research-based instructional strategies appropriate for the 

content area to engage students in active learning, to promote key skills, and to meet 

individual learning needs. 
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Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not limited 

to: 

4.1 Uses pre-assessment data to develop expectations for students, to differentiate instruction, and 

to document learning. 

4.2 Involves students in setting learning goals and monitoring their own progress. 

4.3 Uses a variety of formal and informal assessment strategies and instruments that are valid and 

appropriate for the content, for the student population, and for the setting (e.g., in-person or 

virtual). 

4.4 Uses research-based questioning techniques to gauge student understanding. 

4.5  Collaborates with others to develop common assessments, when appropriate. 

4.6  Aligns student assessment with established curriculum standards and benchmarks. 

4.7 Uses assessment tools for both formative and summative purposes to inform, guide, and adjust 

students’ learning and supports. 

4.8  Collects and maintains a record of sufficient assessment data to support accurate reporting of 

student progress. 

4.9 Communicates constructive and frequent feedback on student learning to students, 

parents/caregivers, and other educators, as appropriate. 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

The teacher 

collaborates with 

colleagues to use 

assessment data, re-

examines and fine-

tunes teaching based on 

these data, teaches 

students how to 

monitor their own 

progress, and serves as 

a role model in using 

assessment to impact 

student learning. 

The teacher 

systematically gathers, 

analyzes, and uses 

relevant data to 

measure student 

progress, guide 

instructional content 

and delivery methods, 

and provide timely 

feedback to students, 

parents/ caregivers, and 

other educators, as 

needed. 

The teacher uses a 

limited selection of 

assessment strategies 

and/or is inconsistent in 

linking assessment to 

intended learning 

outcomes, using 

assessment data to 

plan/modify 

instruction, and/or in 

providing timely 

feedback.  

The teacher uses an 

inadequate variety of 

assessment sources, 

assesses infrequently, 

does not use baseline or 

feedback data to make 

instructional decisions, 

and/or fails to provide 

student feedback in a 

timely manner. 

  

*Teachers who are exemplary often serve as role models and/or teacher leaders. 

 

Performance Standard 4:  Assessment of and for Student Learning 

The teacher systematically gathers, analyzes, and uses all relevant data to measure 

student progress, guide instructional content and delivery methods, and provide 

timely feedback to both students and parents throughout the school year. 
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Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not limited 

to: 

5.1 Arranges and modifies the classroom, as needed, to maximize learning while providing a safe 

environment. 

5.2 Establishes clear expectations, with student input, for classroom rules and procedures early in 

the school year and enforces them consistently and fairly. 

5.3 Maximizes instructional time and minimizes disruptions. 

5.4 Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic. 

5.5 Encourages student engagement, inquiry, and intellectual risk-taking. 

5.6 Promotes respectful interactions and an understanding of students’ diversity, such as language, 

culture, race, gender, and special needs. 

5.7 Actively listens and makes accommodations for all students’ needs, including social, 

emotional, behavioral, and intellectual. 

5.8 Addresses student needs by working with students individually as well as in small groups or 

whole groups. 

5.9 Promotes an environment − whether in person or virtual − that is academically  

appropriate, stimulating, and challenging. 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

The teacher serves as a 

role model in creating a 

dynamic learning 

environment where 

students monitor their 

own behavior and 

develop a sense of 

responsibility. 

The teacher uses 

resources, routines, and 

procedures to provide a 

respectful, positive, 

safe, student-centered 

environment that is 

conducive to learning. 

The teacher is 

inconsistent in using 

resources, routines, and 

procedures and/or in 

providing a respectful, 

positive, safe, student-

centered environment. 

 

The teacher is 

inadequate in 

addressing student 

behavior issues, 

displays a detrimental 

attitude, ignores safety 

standards, and/or fails 

to otherwise provide an 

environment that is 

conducive to learning.  

*Teachers who are exemplary often serve as role models and/or teacher leaders. 
 

Performance Standard 5:  Learning Environment 

The teacher uses resources, routines, and procedures to provide a respectful, 

positive, safe, student-centered environment that is conducive to learning. 
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Standard 6 Sample Performance Indicators 
Examples of teacher work conducted in the performance of the standard may include, but are not limited to: 

6.1  Disaggregates assessment, engagement, behavioral, and attendance data by student groups and 

identifies and applies differentiated strategies to address growth and learning needs of all 

students with specific attention to students within gap groups. 

6.2  Fosters classroom environments that create opportunities for access and achievement by 

acknowledging, valuing, advocating, and affirming cultural and social diversity in all aspects of 

the learning process, including for gender, race, ethnicity, English Language Learners, and 

students with disabilities. 

6.3  Builds meaningful relationships with all students anchored in affirmation, mutual respect and 

validation utilizing culturally responsive teaching practices, and by modeling high expectations 

for all students. 

6.4  Utilizes inclusive curriculum and instructional resources that represent and validate diversity 

from all rings of culture that include generational, gender, religion, class, nationality, race, 

ethnicity, native language, ability, and sexuality by connecting classroom curriculum and 

instruction to the cultural examples, experiences, backgrounds, and traditions of all learners.   

6.5 Analyzes, selects, and integrates texts, materials, and classroom resources that reflect cultural 

inclusivity and the needs of all students, including for gender, race, ethnicity, English 

Language Learners, and students with disabilities. 

6.6 Uses communication strategies that are inclusive of the language, dialects, cultural, social and 

literacy needs of all students (including gender, race, ethnicity, English Language Learners, and 

students with disabilities). 

6.7 Teaches students the skills necessary to communicate and engage with diverse groups in ways 

that support the eradication of discrimination and bias while mitigating against classroom power 

imbalances (based on race, ethnicity, gender, identity, ability, and/or socioeconomic status) that 

perpetuate fear and anxiety of difference. 

Highly Effective* 
In addition to meeting the 

requirements for 

Effective… 

Effective 
Effective is the expected 

level of performance. 
Approaching Effective Ineffective 

The teacher demonstrates and 

promotes respect for 

difference, mitigates against 

classroom power imbalances 

based on race, ethnicity, 

gender, identity, ability, and/or 

socioeconomic status, 

cultivates relationships 

anchored in affirmation and 

mutual respect; and utilizes 

data informed strategies to 

support academic achievement 

for all students. 

The teacher models high 

expectations for all 

students; advances 

academic growth and 

achievement for all 

students; and utilizes 

educational materials that 

are culturally inclusive. 

The teacher is 

inconsistent in 

demonstrating high 

expectations for all 

students and/or is 

inconsistent in providing 

instruction and classroom 

strategies that result in 

inclusive learning 

environments and student 

engagement practices. 

The teacher fails to 

demonstrate a commitment 

to equity and/or fails to 

adapt instructional and 

classroom strategies in a 

way that results in 

culturally inclusive and 

responsive learning 

environments and 

academic achievement for 

all students. 

  

Performance Standard 6:  Culturally Responsive Teaching and Equitable Practice 

The teacher demonstrates commitment to equity and provides classroom strategies that 

result in culturally inclusive and responsive learning environments and achievement for all 

students. 
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Standard 7 Sample Performance Indicators 
Examples of teacher work conducted in the performance of the standard may include, but are not limited to: 

7.1 Adheres to federal and state laws, school and division policies, ethical guidelines, and 

procedural requirements. 

7.2 Maintains positive professional behavior (e.g., appearance, demeanor, punctuality, and 

attendance). 

7.3 Incorporates learning from professional growth opportunities into instructional practice and 

reflects upon the effectiveness of implemented strategies. 

7.4 Seeks and pursues opportunities to participate in training that fosters an appreciation and 

respect for diversity, cultural inclusivity, and responsive teaching practices. 

7.5 Identifies and evaluates personal strengths and weaknesses and sets goals for improvement of 

personal knowledge and skills.  

7.6 Engages in activities outside the classroom intended for school and student enhancement. 

7.7 Works in a collegial and collaborative manner with administrators, other school personnel, and 

the community to promote students’ well-being, progress, and success. 

7.8 Builds positive and professional relationships with parents/caregivers through frequent and 

appropriate communication concerning students’ progress. 

7.9 Serves as a contributing member of the school’s professional learning community through 

collaboration with teaching colleagues and staff. 

7.10 Uses precise language, correct vocabulary and grammar, and acceptable forms of oral and 

written communication. 

Highly Effective* 
In addition to meeting 

the requirements for 

Effective… 

Effective 
Effective is the expected 

level of performance. 
Approaching Effective Ineffective 

The teacher serves as a 

role model in 

professional behavior, 

uses optimal means of 

communication, mentors 

and leads colleagues in 

the improvement of their 

instructional practice, 

and initiates activities 

that contribute to the 

enrichment of the wider 

school community.  

The teacher demonstrates 

a commitment to 

professional ethics, 

collaborates and 

communicates 

appropriately, and takes 

responsibility for personal 

professional growth that 

results in the enhancement 

of student learning. 

The teacher is 

inconsistent in 

demonstrating 

professional judgment, 

collaborating and 

communicating with 

relevant stakeholders, 

participating in 

professional growth 

opportunities, and/or 

applying learning from 

growth opportunities in 

the classroom. 

The teacher fails to adhere 

to legal, ethical, and 

professional standards, 

demonstrates a reluctance or 

disregard toward school 

policy, and/or infrequently 

takes advantage of 

professional growth 

opportunities. 

Performance Standard 7:  Professionalism 

The teacher demonstrates a commitment to professional ethics, collaborates and 

communicates appropriately, and takes responsibility for personal professional 

growth that results in the enhancement of student learning. 
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Sample Performance Indicators 

Examples of teacher work conducted in the performance of the standard may include, but are not limited 

to: 

8.1 Sets acceptable, measurable and appropriate achievement goals for student academic progress 

based on baseline data. 

8.2 Documents the progress of each student throughout the year. 

8.3 Provides evidence that achievement goals have been met, including the state-provided growth 

measure when available as well as other multiple measures of student growth. 

8.4 Uses available performance outcome data to continually document and communicate student 

academic progress and develop interim learning targets. 

 

Highly Effective* 
In addition to 

meeting the 

requirements for 

Effective… 

Effective 
Effective is the 

expected level of 

performance. 

Approaching 

Effective 
Ineffective 

The work of the teacher 

serves as a model for 

others and results in a 

high level of student 

achievement with all 

populations of learners. 

The work of the teacher 

results in acceptable, 

measurable, and 

appropriate student 

academic progress. 

 

The work of the teacher 

results in student 

academic progress that 

does not meet the 

established standard 

and/or is not achieved 

with all populations 

taught by the teacher. 
  

The work of the teacher 

does not achieve 

acceptable student 

academic progress. 

*   Teachers who are exemplary often serve as role models and/or teacher leaders. 

 

 

 

 

 

 

 

 

 

Performance Standard 8:  Student Academic Progress 

The work of the teacher results in acceptable, measurable, and appropriate student 

academic progress. 
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PART III: FORMS AND LOGS 

 
INTRODUCTION 
 

Part III contains copies of forms used during the supervision of teachers. The evaluator and the 

teacher use the forms to provide evidence of the quality of work performed. The evaluator 

maintains the forms and provides copies to the teacher. At a minimum, the evaluator retains copies 

of the completed Student Progress Goal Setting Form, Data Document, Observation Forms, 

Interim and Summative Evaluation Form, and Performance Improvement Plan (if needed). 

 

Figure 10: Items Used as Evidence of Quality Work Performance 

Form 

Documentation 

Completed by 

E
va

lu
a
to

r 

T
ea

ch
er

 

Goal Setting for Student Progress Form   

Interim Evaluation   

Formal Classroom Observation Form   

Data Document    

Summative Evaluation Report   

Performance Improvement Plan (if needed)   
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GOAL SETTING PROCESS 
 

Student achievement goal setting involves several steps, beginning with knowing where students 

are in relation to what is expected of them.  Then, teachers can set specific, measurable goals based 

on both the demands of the curriculum and the needs of the students.  The next part of the process 

is recursive in that the teacher creates and implements strategies and monitors progress.  As 

progress is monitored, the teacher makes adjustments to the teaching and learning strategies.  

Finally, a summative judgment is made regarding student learning for a specific period of time.  

Figure 11 depicts these steps. 
 

Figure 11: Student Achievement Goal Setting Process1
 

 

 

 

 

 

 

 

 

 

 

 

 

Each teacher, using the results of an initial assessment, sets an annual goala for improving student 

achievement.  The evaluator and the teacher meet to discuss data from the initial assessment and 

review the annual goal.  A new goal is identified each year.  The goal should be customized for 

the teaching assignment and for the individual learners.  The Goal Setting for Student Progress 

Form may be used for developing and assessing the annual goal.  Student progress goals measure 

where the students are at the beginning of the year, where they are at mid-year, where they are at 

the end of the year, and student growth over time. 

 

 
a The form for Goal Setting for Student Progress incorporates the individual professional development plan as 

teachers determine an annual goal and identify resources and strategies to address the goal. 

 
Step 4:  

Monitor student 

progress 

through on-

going formative 

assessment 

 

 

 
Step 1: 

Determine 

Needs 

 

 
Step 2: 

Create specific 

learning goals 

based on pre-

assessment 

 

 

Step 5: 

Determine 

student 

achievement 

goal 

attainment 

 

 
Step 3:  

Create and 

implement 

teaching and 

learning 

strategies 
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Appropriate measures of student learning gains differ substantially based on the learners’ grade 

level, content area, and ability level.  The following measurement tools are appropriate for 

assessing student progress: 

• criterion-referenced tests, 

• norm-referenced tests, 

• standardized achievement tests, 

• school adopted interim/common/benchmark assessments, and 

• authentic measures (e.g., learner portfolio, recitation, performance). 

 

In addition to teacher-generated measures of student performance gains, administrators may 

conduct school-wide reviews of test data to identify patterns in the instructional program.  Such 

reports are useful for documenting student gains and for making comparisons. 
 

 

Developing Goals 

Goals are developed early in the school year.  The goals describe observable behavior and/or 

measurable results that would occur when a goal is achieved.  The acronym SMART (Figure 11) 

is a useful way to self-assess a goal’s feasibility and worth. 

 

Figure 11: Acronym for Developing Goals 

Specific:   The goal is focused, for example, by content area, by learners’ needs. 

Measurable:   An appropriate instrument/measure is selected to assess the goal. 

Appropriate:  The goal is within the teacher’s control to effect change. 

Realistic:    The goal is feasible for the teacher. 

Time limited:  The goal is contained within a single school year. 
 

Figure 12 contains samples of the goals that teachers may develop.  They are intended to serve as 

models for how goals may be written. 

 

Figure 12: Sample Goals 

   Fourth Grade Sample Goal: 

All of my students will demonstrate growth of one academic year on the Gates Reading 

Inventory.  Also, at least 80 percent of my students will be reading on or above grade 

level by the end of this school year. 
 

   Grade 7 Mathematics Sample Goal: 

All students will demonstrate mastery on the end of year Math 7 Benchmark Test.  Also, 

at least 90 percent of my students will demonstrate proficiency on the Grade 7 Math SOL 

Test. 
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   High School English Sample Goal: 

Ninety percent of Grade 12 English students will score 80% or higher on English 12 

Common Assessments. 
 

   Middle School Self-Contained Special Education Sample Goal: 

The students will increase their Brigance Age Equivalents by an average of 6 months. 
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Submission of the Goal Setting for Student Progress Form 

 
Teachers complete a draft of their goals and schedule a meeting with their evaluators to look at the 

available data from performance measures and discuss the proposed goal.  Each year, teachers are 

responsible for submitting their goals to their evaluator no later than October 15 for year-long or 

first semester courses and March 15 for second semester courses. 

 
 

Mid-Year Review of Goal 
 

A mid-year review of progress on the goal is held for all teachers.  At the principal’s discretion, 

this review may be conducted through peer teams, coaching with the evaluator, sharing at a staff 

meeting or professional day, or in another format that promotes discussion, collegiality, and 

reflection.  The mid-year review should be held no later than February 1 for year-long and first 

semester courses and by April 15 for semester courses.  It is the principal’s responsibility to 

establish the format and select the time of the review. 

 
 

End-of-Year Review of Goal 

 
By the appropriate date, as determined by the principal, but in any event no later than June 1, each 

teacher is responsible for assessing the professional growth made on the goal and for submitting 

documentation to the principal.   

 
 

Goal Setting Form Explanation 

 
The following describes the sections of the Goal Setting for Student Progress Form. 

 

I. Setting: Describe the population and special circumstances of the goal setting. 
 

II. Identify the content area: The area/topic addressed based on learner achievement, learner or 

program progress, or observational data. 
 

III. Provide baseline data: Determine the learners’ baseline data (where they are now) using the 

following process: 

• Collect and review data. 

• Analyze the data. 

• Interpret the data. 

• Determine needs. 

 

Examples of data sources for monitoring student progress can be found in Figure 13. 
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Figure 13: Examples of Data Sources for Monitoring Student Progress 
 

    

 Criterion- and Norm-Referenced Tests 

• Access WIDA (ESL K-12) 

• Advanced Placement Tests (AP) 

• AIMSweb – Universal Screener 

• Cognitive Abilities Test (CogAT) 

• CTE Industry Testing 

• Developmental Reading Assessment (DRA2) 

• I-Ready Diagnostic 

• Naglieri Non-Verbal Ability (NNAT) 

• Otis-Lennon School Ability Test – 8th Edition 

• Phonological Awareness Literacy Screening (PALS) 

• Preliminary SAT (PSAT) 

• Qualitative Reading Inventory (QRI) 

• Scholastic Reading Inventory 

• Screening Assessment for Gifted Elementary & Middle School Students (SAGES) 

• Standardized Test for the Assessment of Reading (STAR) 

• Testing of Mathematical Abilities for Gifted Students (TOMAGS) 

• Scholastic Math Inventory 

• Virginia Alternate Assessment Program (VAAP) 

• Virginia Grade Level Alternative (VGLA) 

• Virginia Modified Achievement Standards Test (VMAST) 

• Virginia Standards of Learning (SOL) 

 

  Benchmark Tests 

• Interactive Achievement 

• Performance-Based Assessments 

• Physical Fitness Tests 

• Curriculum Based Assessment 

 

  Teacher Assessments 

• Authentic assessments/portfolios/writing samples/running records 

• Common Formative Assessments 

• Grade analysis by nine weeks/interim reports 

• Interactive Achievement 

• PALS Quickchecks 

• Pre-/post-testing 

• Quizzes 

• Semester/end-of-course examinations 

• Tests 
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IV. Write goal statement: What do you want learners to accomplish? 

• Select an emphasis for your goal, focusing on the classroom/teacher level. 

• Develop an annual goal. 

 

V. Means for attaining the goal: Activities used to accomplish the goals including how progress 

is measured and target dates. Examples of strategies to improve student learning are shown in 

Figure 14. 

 

Figure 14: Examples of Strategies to Improve Student Learning 
 

• Modified teaching/work arrangement 

• Cooperative planning with master teachers, team members, department members 

• Demonstration lessons/service delivery by colleagues, curriculum specialists, teacher 

mentors 

• Visits to other classrooms 

• Use of instructional strategies (e.g., differentiation, interactive planning) 

• Focused classroom observation 

• Development of curricular supplements 

• Completion of workshops, conferences, coursework 

• Co-teaching; collaborative teaching 

 

VI. Mid-year review: The accomplishments of the learner are reviewed after the second quarter 

student interim progress reports are issued and no later than February 1. If needed, make 

adjustments to the professional development strategies, etc. 

 

VII. End-of-year data results:  By the appropriate date, as determined by the principal, but in any 

event no later than April 15th, the accomplishments of the learner are reviewed. 

 

The Goal Setting for Student Progress Form follows. 
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Goal Setting for Student Progress Form 
 

 

Teacher’s Name:  

 

_________________________________________________________ 

 

Subject/Grade: ____________________________________     School Year: ______ -______ 

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.   

NOTE: When applicable, learner achievement/progress should be the focus of the goal. Enter information 

electronically into the cells (the boxes will expand to fit the text). 

 

Initial Goal Submission (due by November 1 to the evaluator) 

 

I. Setting (Describe the population and 

special learning circumstances) 
 

II. Content/Subject/Field Area (The 

area/topic addressed based on 

learner achievement, data analysis, 

or observational data) 

 

 

 

III. Baseline Data (What is shown by 

the current data?) 
 

 
 Data attached 

IV. Goal Statement (Describe what 

you want learners/program to 

accomplish) 

 

 

 

 
V. Means for Attaining Goal (Strategies used to accomplish the goal) 

 

Strategy Evidence Target Date 
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Page 2 of 2 
 

VI. Mid-Year Review (Describe goal progress 

and other relevant data) 
Mid-year review conducted on____________ 

 

Initials:         _____(teacher)     _____(evaluator) 

 

 
 

 

 

 Data attached 

 

Strategy Evidence Target Date 

 

 
 

 

  

 

 
 

 

  

 

 
 

 

  

 
 

Teacher’s Signature _________________________________________  Date _____________________ 

(Please attach comments on a separate page). 

 

 

Evaluator’s Signature ________________________________________ Date _____________________ 

 

 

Summative Review (Due no later than May 2) 

 
 Appropriate Data Received      Final Data Attached 

 

 

Strategies used and data provided demonstrate appropriate Student Growth   Yes   No 

 

 

Evaluator’s Signature ________________________________________ Date _____________________ 
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Teacher Interim Performance Report 

 

Teacher __________________________________ School Year(s) _________________ 

Grade/Subject _____________________________ School ________________________ 

 

Directions: Evaluators use this form no later than February 1st to maintain a record of evidence 

documented for each teacher performance standard.  Evidence can be drawn from formal observations, 

informal observations, Data Document review, and other appropriate sources.  This form should be 

maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a 

meeting with the teacher held within appropriate timelines. 
 

1.  Professional Knowledge 
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by 

providing relevant learning experiences. 

 

• Effectively addresses appropriate curriculum 

standards. 

• Integrates key content elements and facilitates 

students’ use of higher level thinking skills in 

instruction. 

• Demonstrates ability to link present content with past 

and future learning experiences, other subject areas, 

and real world experiences and applications. 

 

• Demonstrates skills relevant to the subject area(s) taught. 

• Bases instruction on goals that reflect high expectations and an 

understanding of the subject. 

• Demonstrates an understanding of the intellectual, social, 

emotional, and physical development of the age group. 

 

Comments: 

 

 
 Evident         Not Evident 

2.  Instructional Planning 
The teacher plans using the Virginia Standards of Learning, the division’s curriculum, effective strategies, resources, and data 

to meet the needs of all students. 

 

• Uses student learning data to guide planning. 

• Plans time realistically for pacing, content 

mastery, and transitions. 

• Plans for differentiated instruction. 

 

• Aligns all lesson objectives to the division’s curriculum and 

student learning needs. 

• Develops appropriate long- and short-range plans and 

adapts plans when needed. 

• Communicates and consults with colleagues to enhance 

student learning through thoughtful, collaborative planning. 

 

Comments: 

 

 
 Evident         Not Evident 
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3.  Instructional Delivery 
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual 

learning needs. 

 

• Engages and maintains students in active learning. 

• Builds upon students’ existing knowledge and skills. 

• Differentiates instruction to meet the students’ needs. 

• Reinforces learning goals consistently throughout 

lessons. 

 

• Uses a variety of effective instructional strategies and resources. 

• Incorporates instructional technology, as applicable, to enhance 

student learning. 

• Communicates clearly and checks for understanding. 

Comments: 

 

 
 Evident         Not Evident 

4.  Assessment of and for Student Learning 
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide 

instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school 

year. 

 

• Develops expectations for students, to differentiate 

instruction, and to document learning using baseline 

data. 

• Involves students in setting learning goals and 

monitoring their own progress. 

• Uses a variety of assessment strategies and tools that 

are appropriate and appropriate for the content and 

for the student population. 

• Aligns student assessment with established 

curriculum standards and benchmarks. 

 

• Uses assessment tools for both formative and summative 

purposes and uses grading practices that report the level of 

mastery in relationship to content goals and objectives. 

• Uses assessment tools for both formative and summative 

purposes to inform, guide, and adjust students’ learning. 

• Gives constructive, specific, and frequent feedback to students on 

their learning. 

 

Comments: 

 

 
 Evident         Not Evident 

5.  Learning Environment 
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that 

is conducive to learning. 

 

• Arranges the classroom to maximize learning while 

providing a safe environment. 

• Establishes clear expectations, with student input, for 

classroom rules and procedures early in the school 

year, and enforces them consistently and fairly. 

• Maximizes instructional time and minimizes 

disruptions. 

• Establishes a climate of trust by being fair, caring, 

respectful, and supportive and strives to establish and 

maintain positive student relationships. 

 

• Promotes cultural sensitivity. 

• Respects students’ diversity, including language, culture, race, 

gender, and special needs. 

• Actively listens and pays attention to students’ needs and 

responses. 

• Maximizes instructional learning time by working with students 

individually as well as in small groups or whole groups. 

Comments: 

 

 
 Evident         Not Evident 
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6. Culturally Responsive Teaching and Equitable Practices 
The teacher demonstrates a commitment to equity and provides instruction and classroom strategies that result in culturally 

inclusive and responsive learning environments and achievement for all students. 
• Disaggregates assessment, engagement, behavioral, and 

attendance data by student groups and identifies and 

applies differentiated strategies to address growth and 

learning needs of all students with specific attention to 

students within gap groups. 

• Fosters classroom environments that create opportunities 

for access and achievement by acknowledging, valuing, 

advocating, and affirming cultural and social diversity in 

all aspects of the learning process,
4
 including for gender, 

race, ethnicity, English Language Learners, and students 

with disabilities. 

• Builds meaningful relationships with all students 

anchored in affirmation, mutual respect and validation 

utilizing culturally responsive teaching practices, and 

by modeling high expectations for all students. 

• Utilizes inclusive curriculum and instructional resources 

that represent and validate diversity from all rings of 

culture that include generational, gender, religion, class, 

nationality, race, ethnicity, native language, ability, and 

sexuality by connecting classroom curriculum and 

instruction to the cultural examples, experiences, 

backgrounds, and traditions of all learners.   

 

• Analyzes, selects, and integrates texts, materials, and 

classroom resources that reflect cultural inclusivity 

and the needs of all students, including for gender, 

race, ethnicity, English Language Learners, and 

students with disabilities. 

• Uses communication strategies that are inclusive of the 

language, dialects, cultural, social and literacy needs of 

all students (including gender, race, ethnicity, English 

Language Learners, and students with disabilities). 

• Teaches students the skills necessary to communicate 

and engage with diverse groups in ways that support the 

eradication of discrimination and bias while mitigating 

against classroom power imbalances (based on race, 

ethnicity, gender, identity, ability, and/or socioeconomic 

status) that perpetuate fear and anxiety of difference. 

Comments: 

 

 
 Evident         Not Evident 

7.  Professionalism 
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and 

participates in professional growth that results in enhanced student learning. 

 

• Collaborates and communicates effectively within 

the school community to promote students’ well-

being and success. 

• Adheres to federal and state laws, school and 

division policies and procedures, and ethical 

guidelines. 

• Incorporates learning from professional growth 

opportunities into instructional practice. 

• Sets goals for improvement of knowledge and 

skills. 

• Engages in activities outside the classroom intended 

for school and student enhancement. 

 

• Works in a collegial and collaborative manner with 

administrators, other school personnel, and the community. 

• Builds positive and professional relationships with 

parents/guardians through frequent and effective communication 

concerning students’ progress. 

• Serves as a contributing member of the school’s professional 

learning community through collaboration with teaching 

colleagues. 

• Demonstrates consistent mastery of standard oral and written 

English in all communication. 

Comments: 

 

 
 Evident         Not Evident 

 
3 Adapted from: Cultural Proficiency, A Manual for School Leaders, 2nd Ed. Lindsey, Robins, and Terrell, 2003) 
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8.  Student Academic Progress 
The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 

 

• Sets acceptable, measurable, and appropriate 

achievement goals for student learning progress 

based on baseline data. 

• Documents the progress of each student 

throughout the year. 

• Provides evidence that achievement goals have been met, 

including the state-provided growth measure when available as 

well as other multiple measures of student academic progress. 

• Uses available performance outcome data to continually 

document and communicate student academic progress and 

develop interim learning targets. 

 

Comments: 

 

 
 Evident         Not Evident 
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Strengths: 

 

 

 

 

 

 

 

 

 

Areas of Improvement: 

 

 

 

 

 

 

 

 

Teacher’s Name _______________________________________________________________ 

 

Teacher’s Signature _______________________________________   Date _______________ 

 

Evaluator’s Name ______________________________________________________________ 

 

Evaluator’s Signature ______________________________________   Date _______________ 
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Classroom Observation Form 

 
Directions:  This form is to be used for capturing information observed during the formal observation process. 

probationary teachers and teachers with continuing contract status. The focus of the observation could be multi-faceted 

or may include specific items related to one of the descriptors below. During the post-observation conference, the teacher 

and administrator should explore the observed strengths, the areas for growth, and determine the appropriate next steps.   

  
Teacher’s Name  Date Observed:  Time: 

 

 

  

The teacher is:       Probationary                 Continuing 

Contract 
Observer’s Name  

 

 
 
 

Professional Knowledge 
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by 

providing relevant learning experiences. 

Observations and/or questions for consideration:   

 

 

 

 

 
 

Instructional Planning 
The teacher plans using the Virginia Standards of Learning, the division’s curriculum, effective strategies, resources, and data to 

meet the needs of all students. 

Observations and/or questions for consideration:   

 

 

 

 

 

 

Instructional Delivery 
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual 

learning needs. 

Observations and/or questions for consideration: 

 

 

 

 

 

 

Assessment of and for Student Learning 
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional 

content and delivery methods, and provide timely feedback to both students and parents throughout the school year. 

Observations and/or questions for consideration: 
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Learning Environment 
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is 

conducive to learning. 

Observations and/or questions for consideration: 

 

 

 

 

 

 

Culturally Responsive Teaching and Equitable Practices 
The teacher demonstrates a commitment to equity and provides instruction and classroom strategies that result in culturally 

inclusive and responsive learning environments and achievement for all students. 
Observations and/or questions for consideration: 

 

 

 

 

 

 

Professionalism 
The teacher demonstrates a commitment to professional ethics, collaborates and communicates appropriately, and takes 

responsibility for personal professional growth that results in the enhancement of student learning.  

Observations and/or questions for consideration: 

 

 

 

 

 

Student Academic Progress 
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.  

Observations and/or questions for consideration: 

 

 

 

 

 

 

 

Strengths/Areas for growth/Next Steps: 

 

 

 

 

 

 Teacher’s Name _______________________________________________________________ 

 

Teacher’s Signature _______________________________________   Date _______________ 

 

Observer’s Name ______________________________________________________________ 

 

Observer’s Signature ______________________________________   Date _______________ 
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WJCC Classroom Walkthrough 

 
Name______________________ School_____________________________  Grade/Content_______________ 

 

Date__________________ Time In ____________       Time Out ______________Observer ____________ 
 

The observer uses this form to record occurrences of high yield teacher action and student engagement practices during brief 

classroom visits. Not all items will be observed. Observers may use the notes section at the bottom of the form to provide specific 

feedback.  
 

 

 

 

High Yield Teacher Actions 

 

 

Observed 

Communicates the learning intention  

Uses small group options  

Assigns/uses varied text  

Integrates student use of technology to enhance learning  

Assigns individual learning to provide specific descriptive feedback at the task, product, 

and process levels; does not mix/confuse praise with feedback 

 

Differentiates instruction through reteaching, acceleration, and enrichment, etc. to address 

students’ academic and/or social emotional needs 

 

Uses existing products or samples as models for student products  

Provides choice in assessment products  

Uses a variety of question types to assess or advance student learning 

 

 

 

Uses a variety of assessment strategies and appropriate instruments  

Arranges classroom configurations to maximize learning  

Uses management strategies to engage students in learning: clear expectations, procedures, 

safety, movement breaks, etc. 
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Student Engagement Actions (Alignment to the 5 Cs) 

 

 

Observed 

Engages in setting learning goals (Citizenship)   

Engages in making choices (Critical Thinking)  

Engages in reading (Communication, Critical Thinking)  

Engages in writing (Communication, Creative Thinking, Critical Thinking)  

Engages in discussing text or other input (Communication, Critical Thinking)  

Engages in problem solving (Critical Thinking, Creative Thinking, Collaboration)  

Creates products (Creative Thinking)  

Peer tutoring, cooperative learning/groups, reciprocal teaching (Collaboration, 

Communications) 

 

Applies metacognition strategies (Critical Thinking)  

Creates/uses learning tools (Creative Thinking)  

Engages in self-assessment of their work, what they learn, and how they learn (Critical 

Thinking) 

 

Engages in asking for and giving specific feedback to peers and to the teacher 

(Communications) 

 

 

 

Feedback Notes: 

 

 

 

 

 

 

 

 

 

 

Please contact your administrator if you would like to discuss the feedback on this form.  
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Data Document Cover Sheet 
 

 

Teacher:       School Year:  _______ 

Standards 
Required 

Item 
Examples of Evidence Evidence Included 

1. Professional 

Knowledge 

No evidence is 

required in the 

Data Document 

Can include (but not required): 

• Transcripts of coursework 

• Professional Development 

certificates 

• Annotated list of instructional 

activities 

• Lesson/intervention plan 

• Journals/notes that represent 

reflective thinking and 

professional growth 

• Samples of innovative 

approaches developed by 

teacher 

 

2. Instructional 

Planning 

Evidence of 

using data about 

student learning 

to guide planning 

and instruction 

Can include: 

• Differentiation in lesson 

planning and practice 

• Analysis of classroom 

assessment 

• Data driven curriculum 

revision work 

Examples: 

- Sample lesson or unit plan 

- Course syllabus 

- Intervention plan 

- Substitute lesson plan 

- Annotated learning 

objectives 

 

3. Instructional 

    Delivery 

No evidence is 

required in the 

Data Document 

Can include (but not required): 

• Annotated photographs of 

class activities 

• Handouts or sample work 

• Video/audio samples of 

instructional units 
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Page 2 of 3 
 

Standards 
Required 

Item 
Examples of Evidence Evidence Included 

4. Assessment of 

and for Student 

Learning 

Evidence of the 

use of baseline 

and periodic 

assessments 

Can include: 

• Samples of baseline and 

periodic assessments given 

• Samples of both formative 

and summative assessment 

• Graphs or tables of student 

results 

• Records within electronic 

curriculum mapping tool 

Examples: 

- Brief report describing 

your record keeping 

system and how it is used 

to monitor student 

progress 

- Copy of scoring rubrics 

- Photographs or 

photocopies of student 

work with written 

comments 

- Samples of educational 

reports, progress reports 

or letters prepared for 

parents or students 

- Copy of disaggregated 

analysis of student 

achievement scores on 

standardized test 

- Copy of students’ journals 

of  self-reflection and 

self-monitoring 

 

5. Learning 

Environment 

No evidence is 

required in the 

Data Document 

Can include (but not required): 

• Student survey summary 

information 

• List of classroom rules with 

brief explanation of the 

procedures used to develop 

and reinforce them 

• Schedule of daily classroom 

routines 

• Explanation of behavior 

management philosophy and 

procedures 
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Page 3 of 3 

 

Standards 
Required 

Item 
Examples of Evidence Evidence Included 

6. Culturally 

Responsive 

Teaching and 

Equitable 

Practices 

 Can include: 

• Samples of culturally-diverse 

and inclusive instructional 

materials 

• Samples of communication 

materials that are inclusive of 

the language, dialects, 

cultural, social and literacy 

needs of all students 

• Samples of connecting 

learning objectives to the 

social and cultural diversity 

of students 

• Equity audit of instructional 

materials and resources  

• Differentiated supports and 

lessons 

• Examples of different ways 

for students to demonstrate 

content knowledge and 

understanding 

• Evaluation of: Academic 

Growth Data , SEL Supports, 

Gap Data, and/or Discipline 

Data 

 

7. Professionalism 

 

Evidence of : 

 

Commitment to 

professional 

growth 

 

*Parent 

Communication 

Log 

Can include: 

• Record of participation in 

extracurricular activities and 

events 

• Record of professional 

development taken or given 

• Examples of collaborative 

work with peers 

• Evidence  of communication 

with students, families, 

colleagues and community 

Examples: 

- Copy of classroom 

newsletter or other parent 

information documents 

- Sample copy of interim 

reports 

 

8. Student 

Academic 

Progress 

*Student Progress 

Goal Setting 

Form 

Student Achievement Goal 

Setting Document – Revised at 

midterm and end of year 

 

* indicates a required item 
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Communication Log 
 

 

Teacher:  _____________________     School Year:  ________    ____ 

 

Date Person Purpose Mode Notes 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 

 

    Conference 

 Email 

 Note/Letter 

 Telephone 
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Professional Development Log 
 

 

 

Teacher:       School Year:   ________ 

 

 
Professional Development Activity Date Location 

Evidence of Satisfactory 

Completion Received 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 

 

 

 

   Grade 

 Certificate 

 Other________________ 
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Teacher Summative Performance Report 
 

 

Teacher:         School:  __________________________ 

Grade/Subject:    School Year:  ________ 

Contract Status:  ___________________________________ 

Documentation Reviewed:   Data Document      Goal Setting Form      Observation Form      Other 

 

Directions:  Evaluators use this form no later than May 1st for probationary teachers or no later than June 15th for 

continuing contract teachers in their summative year to provide an assessment of performance. The teacher should 

receive a copy of the form. The signed form is submitted to the building administrator within 10 calendar days of the 

summative evaluation meeting. 

 

 

Performance Standard 1: Professional Knowledge 

 

(4 pts.) 

Highly Effective  

In addition to meeting the 

requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher continually 

enriches the curriculum 

and serves as a role model 

in his/her knowledge of 

the subject matter and the 

proper pedagogy for the 

content and 

developmental needs of 

students. 

The teacher demonstrates 

an understanding of the 

curriculum, subject 

content, and the 

developmental needs of 

students by providing 

relevant learning 

experiences. 

The teacher is 

inconsistent in 

demonstrating an 

understanding of the 

curriculum, content, 

and/or student 

development and/or lacks 

fluidity in using the 

knowledge in practice. 

The teacher demonstrates 

an inadequate 

understanding of the 

curriculum, content, 

and/or student 

development, and/or fails 

to use the knowledge in 

practice.  

 
Comments: 
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Performance Standard 2: Instructional Planning 

 

(4 pts.) 

Highly Effective  

In addition to meeting the 

requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher actively seeks 

and uses alternative data 

and resources and serves 

as a role model in his/her 

ability to design relevant 

lessons that challenge and 

motivate all students. 

The teacher plans using 

the Virginia Standards of 

Learning, the school’s 

curriculum, student data, 

and engaging and 

research-based strategies 

and resources to meet the 

needs of all students 

The teacher is 

inconsistent in his/her use 

of the Virginia Standards 

of Learning, the school’s 

curriculum, student data, 

and/or research-based 

strategies and resources to 

meet the needs of all 

students. 

The teacher fails to plan 

or plans without 

adequately using the 

Virginia Standards of 

Learning, the school’s 

curriculum, student data, 

and/or research-based 

strategies and resources to 

meet the needs of all 

students. 
 

Comments: 
 

 

   
 

 

 

Performance Standard 3: Instructional Delivery 

 

(4 pts.) 

Highly Effective  

In addition to meeting the 
requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher fluidly 

modifies strategies, 

materials, and groupings 

to optimize students’ 

opportunities to learn and 

serves as a role model on 

how to keep all students 

challenged in focused 

work in which they are 

active problem-solvers 

and learners. 

The teacher uses a variety 

of research-based 

instructional strategies 

appropriate for the 

content area to engage 

students in active 

learning, to promote key 

skills, and to meet 

individual learning needs. 

The teacher is 

inconsistent in his/her use 

of appropriate 

instructional strategies 

and/or in engaging 

students in active 

learning, promoting key 

skills, and/or meeting 

individual learning needs.  

The teacher fails to use 

appropriate instructional 

strategies and/or is 

inadequate in engaging 

students in active 

learning, promoting key 

skills, and/or meeting 

individual learning needs 

of all students. 

 
Comments: 
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Performance Standard 4: Assessment of and for Student Learning 
 

(4 pts.) 

Highly Effective  

In addition to meeting the 

requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher collaborates 

with colleagues to use 

assessment data, re-

examines and fine-tunes 

teaching based on these 

data, teaches students how 

to monitor their own 

progress, and serves as a 

role model in using 

assessment to impact 

student learning. 

The teacher 

systematically gathers, 

analyzes, and uses 

relevant data to measure 

student progress, guide 

instructional content and 

delivery methods, and 

provide timely feedback 

to students, 

parents/caregivers, and 

other educators, as 

needed. 

The teacher uses a limited 

selection of assessment 

strategies and/or is 

inconsistent in linking 

assessment to intended 

learning outcomes, using 

assessment data to 

plan/modify instruction, 

and/or in providing timely 

feedback.  
  

The teacher uses an 

inadequate variety of 

assessment sources, 

assesses infrequently, does 

not use baseline or 

feedback data to make 

instructional decisions, 

and/or fails to provide 

student feedback in a 

timely manner. 

  

 
Comments: 

 

 

   
 

 

 

Performance Standard 5: Learning Environment 
 

(4 pts.) 
Highly Effective  

In addition to meeting the 
requirements for Effective... 

(3 pts.) 
Effective 

Effective is the expected level of 
performance. 

(2 pts.) 
Approaching Effective 

(1 pt.) 

Ineffective 

The teacher serves as a 

role model in creating a 

dynamic learning 

environment where 

students monitor their 

own behavior and develop 

a sense of responsibility. 

The teacher uses 

resources, routines, and 

procedures to provide a 

respectful, positive, safe, 

student-centered 

environment that is 

conducive to learning. 

The teacher is inconsistent 

in using resources, 

routines, and procedures 

and/or in providing a 

respectful, positive, safe, 

student-centered 

environment. 

  

The teacher is inadequate 

in addressing student 

behavior issues, displays a 

detrimental attitude, 

ignores safety standards, 

and/or fails to otherwise 

provide an environment 

that is conducive to 

learning.  
 

Comments: 
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Performance Standard 6: Culturally Responsive Teaching and Equitable Practices 
 

(4 pts.) 

Highly Effective  

In addition to meeting the 

requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher demonstrates 

and promotes respect for 

difference, mitigates 

against classroom power 

imbalances based on race, 

ethnicity, gender, identity, 

ability, and/or 

socioeconomic status, 

cultivates relationships 

anchored in affirmation 

and mutual respect; and 

utilizes data informed 

strategies to support 

academic achievement for 

all students.  

 

The teacher models high 

expectations for all 

students; advances 

academic growth and 

achievement for all 

students; and utilizes 

educational materials that 

are culturally inclusive. 

The teacher is 

inconsistent in 

demonstrating high 

expectations for all 

students and/or is 

inconsistent in providing 

instruction and classroom 

strategies that result in 

inclusive learning 

environments and student 

engagement practices. 

The teacher fails to 

demonstrate a 

commitment to equity 

and/or fails to adapt 

instructional and 

classroom strategies in a 

way that results in 

culturally inclusive and 

responsive learning 

environments and 

academic achievement for 

all students.  

 
Comments: 
 

 

   

 

 

Performance Standard 7: Professionalism 

 

(4 pts.) 

Highly Effective  

In addition to meeting the 
requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The teacher serves as a 

role model in professional 

behavior, uses optimal 

means of communication, 

mentors and leads 

colleagues in the 

improvement of their 

instructional practice, and 

initiates activities that 

contribute to the 

enrichment of the wider 

school community. 

The teacher demonstrates 

a commitment to 

professional ethics, 

collaborates and 

communicates 

appropriately, and takes 

responsibility for personal 

professional growth that 

results in the 

enhancement of student 

learning. 

The teacher is 

inconsistent in 

demonstrating 

professional judgment, 

collaborating and 

communicating with 

relevant stakeholders, 

participating in 

professional growth 

opportunities, and/or 

applying learning from 

growth opportunities in 

the classroom. 

The teacher fails to adhere 

to legal, ethical, and 

professional standards, 

demonstrates a reluctance 

or disregard toward 

school policy, and/or 

infrequently takes 

advantage of professional 

growth opportunities. 

 
Comments: 
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Performance Standard 8: Student Academic Progress 

 

(4 pts.) 

Highly Effective  

In addition to meeting the 

requirements for Effective... 

(3 pts.) 

Effective 
Effective is the expected level of 

performance. 

(2 pts.) 

Approaching Effective 
(1 pt.) 

Ineffective 

The work of the teacher 

serves as a model for 

others and results in a 

high level of student 

achievement with all 

populations of learners. 

The work of the teacher 

results in acceptable, 

measurable, and 

appropriate student 

academic progress. 

 

The work of the teacher 

results in student 

academic progress that 

does not meet the 

established standard 

and/or is not achieved 

with all populations 

taught by the teacher. 
  

The work of the teacher 

does not achieve 

acceptable student 

academic progress. 

 
Comments: 
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Evaluation Summary 

 

 Recommended for continued employment. 

 

 Recommended for placement on a Performance Improvement Plan. (One or more standards 

are Ineffective, or two or more standards are Approaching Effective.) 

 

 Recommended for Dismissal/Non-renewal. (The teacher has failed to make progress on a 

Performance Improvement Plan, or the teacher consistently performs below the established 

standards, or in a manner that is inconsistent with the school’s mission and goals.) 

 

Commendations: 

 

 

 

 

 

 

Areas Noted for Improvement: 

 

 

 

 

 

Teacher Improvement Goals: 

 

 

 

 

 

 

 

Overall Evaluation Summary Criteria 

 

  Highly Effective  Effective  Approaching 

Effective 

 Ineffective 
 

____________________________________           __________________________________ 

Employee’s Signature/Date    Administrator’s Signature/Date
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School Counselor Summative Performance Report 
 

 

Teacher:         School:  _______________________ 

Grade/Subject:    School Year: 

Contract Status:  ___________________________________ 

School counselors are evaluated on the performance standards using the performance appraisal rubrics 

immediately following each standard. The performance indicators are provided as samples of activities that 

address the standard.  

 

Performance Standard 1: Professional Knowledge 

The school counselor demonstrates an understanding of the school curriculum, the counseling 

program, and the developmental needs of students by providing relevant learning experiences, 

counseling, and support services. 
 

 
Sample Performance Indicators 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to the following. 

The School Counselor: 

1.1 Demonstrates an understanding of the intellectual, social, emotional, and physical 

development needs of all grade levels served.  

1.2 Provides individual counseling, small group counseling, core counseling curriculum, and 

individual student planning ensuring access to resources that promote academic achievement; 

social and emotional development; and career development including the identification of 

appropriate postsecondary education for every student. 

1.3 Utilizes counseling theories and techniques in different settings, such as individual and small 

group counseling and the delivery of core counseling curriculum.  

1.4 Demonstrates knowledge of best practices in school counseling. 

1.5 Knows how to differentiate interventions to make counseling content relevant, challenging, 

and meaningful for all students.  

1.6 Understands the continuum of mental health services, including prevention, early 

identification, and intervention strategies to enhance student success. 

1.7 Uses division, school, family, and community resources to help meet student needs. 

1.8 Understands multicultural and pluralistic trends when developing and choosing core 

counseling curriculum. 

1.9 Utilizes the principles of working with various student populations based on ethnic and racial 

background, English language proficiency, special needs, religion, gender, sexual orientation 

and socio-economic status. 

1.10 Establishes program goals that demonstrate an accurate knowledge of students and the 

academic, behavioral, and/or attendance needs of the school. 
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Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

consistently 

demonstrates 

extensive knowledge 

of counseling theory, 

practice, and the 

social/emotional, 

academic and career 

development needs of 

students. 

The school counselor 

demonstrates an 

understanding of 

counseling theory and 

the social/emotional, 

academic and career 

development needs of 

students by providing 

relevant learning 

experiences. 

The school counselor 

is somewhat familiar 

with counseling 

theory, inconsistently 

demonstrates an 

understanding of 

social/emotional, 

academic and career 

development needs or 

lacks fluidity of using 

the knowledge in 

practice. 

The school counselor 

shows a lack of 

knowledge in 

addressing the needs 

of students and/or 

bases counseling on 

material that is 

inaccurate or out-of-

date and/or 

inadequately addresses 

the social/emotional, 

academic and career 

development needs of 

students. 

□ □ □ □ 

Comments: 

 

 

 

   

 
Performance Standard 2: Program Planning  

The school counselor plans using the American School Counselor Association (ASCA) National 

Model, the Virginia Standards for School Counseling, school goals and effective strategies, 

resources, and data to meet the needs of all students. 
 

 
Sample Performance Indicators 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to the following. 

The School Counselor: 

2.1 Gathers, analyzes, synthesizes, and disaggregates student data to guide planning 

2.2 Aligns all counseling objectives to state and national standards to drive the implementation of a 

comprehensive school counseling program. 

2.3 Develops an Annual School Counseling Calendar to plan counseling curriculum, services and 

activities throughout the year, and adapts the Calendar when needed.  

2.4 Creates data-driven interventions that promote academic achievement, social/emotional 

development, and post-secondary education and career planning for every student. 

2.5 Selects appropriate counseling and instructional strategies, resources, materials, and interventions 

used in responsive services that promote student engagement, learning, goal setting, decision 

making, social skills, transition, and academic and career planning based on different learning 

preferences and readiness.  

2.6 Collaborates and consults with colleagues, families, collaborative teams, and other professionals 

to enhance core counseling curriculum, individual student planning and responsive services such 

as individual counseling, small group counseling and crisis response. 
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2.7 Develops an annual agreement with the administrator in charge of school counseling that aligns 

program goals with the goals of the school and outlines program priorities, implementation 

strategies and organization of the school counseling program.  

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

actively seeks and 

uses a variety of data 

and resources, 

consistently 

differentiates plans to 

meet the needs of all 

students, and 

repeatedly manages 

time based on 

expectations of a 

model program (80% 

indirect & direct 

services, 20% program 

support).  

The school counselor 

consistently plans 

using the Virginia 

Standards for School 

Counseling Programs, 

effective strategies, 

resources, and data to 

meet the needs of all 

students and manages 

time based on 

expectations of the 

Virginia Standards of 

Accreditation (60% 

indirect and direct 

services, 40% program 

support).  

The school counselor 

inconsistently uses the 

Virginia Standards for 

School Counseling 

Programs, effective 

strategies, resources 

and data in planning to 

meet the needs of all 

students and/or 

demonstrates 

inconsistent 

management and 

documentation of use 

of time and services.  

The school counselor 

does not plan, or plans 

without adequately 

addressing the 

Virginia Standards for 

School Counseling 

Programs, effective 

strategies, resources 

and data and does not 

manage nor document 

use of time and 

services. 

□ □ □ □ 

Comments: 

 

 

 

   

 
Performance Standard 3: Program Delivery 

The school counselor effectively engages students in learning, goal setting, and personal growth 

activities using a variety of strategies to meet individual needs 
 

 
Performance Indicators: 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to, the following. 

The counselor: 

3.1 Engages students by using a variety of counseling strategies and techniques in order to meet 

individual learning needs.  

3.2 Implements an effective referral process with administrators, teachers, parents, other school 

personnel, and outside resources. 

3.3 Incorporates technology to enhance student learning outcomes. 

3.4 Develops and implements a developmental school counseling core curriculum addressing 

students’ needs based on data. 

3.5 Provides planned, goal-focused, short-term counseling sessions to assist students in overcoming 

issues impeding success or expressing difficulties dealing with developmental tasks. 

3.6 Develops and/or provides small group counseling sessions to students with similar developmental 

or situational challenges. 



Williamsburg-James City County Public Schools Teacher Evaluation System 

 

72 
 

3.7 Analyzes students’ abilities, interests, skills and achievement to help them make decisions and 

develop immediate and long-range educational, career and personal goals.  

3.8 Provides appropriate intervention strategies to meet the needs of an individual, group, or school 

community before, during, and after crisis response 

3.9 Partners with parents, teachers, administrators, and education stakeholders to identify strategies 

that promote student achievement.  

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

proactively selects, 

develops, implements 

and evaluates 

evidence-based direct 

and indirect services 

that align with both 

the ASCA National 

Model and the 

Virginia Standards for 

School Counseling 

Programs and meet the 

needs of all students.  

The school counselor 

consistently selects, 

develops, implements 

and evaluates 

evidence-based direct 

and indirect services 

that align with the 

Virginia Standards for 

School Counseling 

Programs and meet the 

needs of all students. 

The school counselor 

inconsistently selects, 

develops, implements 

and evaluates 

evidence-based direct 

and indirect services 

that align with the 

Virginia Standards for 

School Counseling 

Programs and meet the 

needs of some 

students. 

The school counselor 

rarely selects, 

develops, implements 

and evaluates 

evidence-based direct 

and indirect services 

that align with the 

Virginia Standards for 

School Counseling 

Programs and meet 

the needs of few 

students.  

□ □ □ □ 

Comments: 

 

 

 

   

 

 
Performance Standard 4: Assessment of and for Student Learning 

The school counselor systematically gathers, analyzes, and uses all relevant data to measure 

individual student and group academic, career development and social/emotional progress and 

provides timely feedback to faculty, students, and parents throughout the school year.  

 
Performance Indicators: 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to, the following. 

The counselor: 

4.1 Analyzes, synthesizes, interprets and disaggregates relevant data (including process, 

perception and results data) to examine student outcomes and to identify and implement 

interventions that improve student achievement and behavior. 

4.2 Utilizes a variety of formative and summative assessments that demonstrates student’s 

growth in knowledge and skills over time. 

4.3 Uses student data to demonstrate a need for systemic change in areas such as course 

enrollment patterns; equity and access; and the achievement, opportunity, and information 

gap. 
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4.4 Involves students in setting academic, behavior and/or attendance goals and monitoring their 

own progress. 

4.5 Provides timely and meaningful feedback to students and parents explaining student progress 

towards educational, career and/or personal goals.  

4.6 Develops strategies to implement individual student planning, such as strategies for appraisal, 

advisement, goal-setting, decision-making, social skills, transition or post-secondary 

planning. 

 
Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

takes a leadership role 

in analyzing data to 

evaluate student 

outcomes and program 

effectiveness and 

determine program 

needs and proactively 

reports program 

results to the school 

community. 

The school counselor 

consistently analyzes 

data to evaluate 

student outcomes and 

program effectiveness 

and determine 

program needs and 

consistently reports 

program results to the 

school community. 

The school counselor 

inconsistently analyzes 

data to evaluate 

student outcomes and 

program effectiveness 

and determine 

program needs and 

inconsistently reports 

program results to the 

school community.  

The school counselor 

does not analyze data 

to evaluate student 

outcomes and program 

effectiveness and 

determine program 

needs and does not 

report program results 

to the school 

community. 

□ □ □ □ 

Comments: 

 

 

 

   

 
Performance Standard 5: Learning Environment 

The school counselor uses resources, routines, and procedures to provide a respectful, positive, 

safe, student-centered environment that is conducive to learning and personal growth. 

 
Performance Indicators: 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to, the following. 

The counselor: 

5.1 Supports, promotes, and communicates the mission, vision and goals of the school counseling 

department which align with that of the school and division. 

5.2 Collaborates with stakeholders such as parents/guardians, teachers, counselors, 

administrators, and community leaders to design, implement and/or support services that 

promote academic achievement, social/emotional development and career development.  

5.3 Builds positive and professional relationships with parents/guardians and staff through 

frequent, responsive and effective communication concerning student progress.  

5.4 Promotes cultural sensitivity by respecting students; diversity, including but not limited to 

language, culture, race, gender, sexual orientation, and special needs. 

5.5 Encourages staff involvement to ensure the effective implementation of the school counseling 

program. 
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5.6 Creates and maintains a positive and safe environment to maximize learning and promote 

students’ social/emotional development. 

5.7 Collaborates with colleagues to develop consistent policies and procedures that create a 

school culture conducive to learning. 

 

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

responds to concerns 

within 24-48 hours 

and regularly 

collaborates with 

students, family, staff 

and the community to 

share ideas and design 

and implement 

learning environments 

that promote equity 

and access for every 

student.  

The school counselor 

responds to concerns 

within 48-72 hours 

and consistently 

collaborates with 

students, family, staff 

and the community to 

share ideas and design 

and implement 

learning environments 

that promote 

educational equity and 

success for every 

student.  

The school counselor 

is not timely in 

responses to concerns 

and inconsistently 

collaborates to share 

ideas about learning 

environments and 

school-based 

programs that promote 

educational equity and 

success for every 

student. 

 

The school counselor 

does not respond to 

student, 

parent/guardian and 

staff concerns, seldom 

collaborates and does 

not demonstrate a 

knowledge and 

understanding about 

learning environments 

and school-based 

programs that promote 

educational equity and 

success for every 

student.  

 

□ □ □ □ 

Comments:    
 

 
Performance Indicators 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to the following. 

The counselor: 

6.1  Disaggregates assessment, engagement, behavioral, and attendance data by student groups 

and identifies and applies differentiated strategies to address growth and learning needs of 

all students with specific attention to students within gap groups. 

6.2  Fosters classroom environments that create opportunities for access and achievement by 

acknowledging, valuing, advocating, and affirming cultural and social diversity in all aspects 

of the learning process, including for gender, race, ethnicity, English Language Learners, and 

students with disabilities. 

6.3  Builds meaningful relationships with all students anchored in affirmation, mutual respect 

and validation utilizing culturally responsive teaching practices, and by modeling high 

expectations for all students. 

Performance Standard 6: Culturally Responsive Teaching and Equitable Practice 

The school counselor demonstrates a commitment to equity and provides instruction and classroom 

strategies that result in culturally inclusive and responsive learning environments and achievements 

for all students. 
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6.4  Utilizes inclusive curriculum and instructional resources that represent and validate diversity 

from all rings of culture that include generational, gender, religion, class, nationality, race, 

ethnicity, native language, ability, and sexuality by connecting classroom curriculum and 

instruction to the cultural examples, experiences, backgrounds, and traditions of all learners.   

6.5 Analyzes, selects, and integrates texts, materials, and classroom resources that reflect 

cultural inclusivity and the needs of all students, including for gender, race, ethnicity, 

English Language Learners, and students with disabilities. 

6.6 Uses communication strategies that are inclusive of the language, dialects, cultural, social 

and literacy needs of all students (including gender, race, ethnicity, English Language 

Learners, and students with disabilities). 

6.7 Teaches students the skills necessary to communicate and engage with diverse groups in 

ways that support the eradication of discrimination and bias while mitigating against 

classroom power imbalances (based on race, ethnicity, gender, identity, ability, and/or 

socioeconomic status) that perpetuate fear and anxiety of difference. 

 

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

responds to concerns 

within 24-48 hours 

and regularly 

collaborates with 

students, family, staff 

and the community to 

share ideas and design 

and implement 

learning environments 

that promote equity 

and access for every 

student.  

The school counselor 

responds to concerns 

within 48-72 hours 

and consistently 

collaborates with 

students, family, staff 

and the community to 

share ideas and design 

and implement 

learning environments 

that promote 

educational equity and 

success for every 

student.  

The school counselor 

is not timely in 

responses to concerns 

and inconsistently 

collaborates to share 

ideas about learning 

environments and 

school-based 

programs that promote 

educational equity and 

success for every 

student. 

 

The school counselor 

does not respond to 

student, 

parent/guardian and 

staff concerns, seldom 

collaborates and does 

not demonstrate a 

knowledge and 

understanding about 

learning environments 

and school-based 

programs that promote 

educational equity and 

success for every 

student.  

 

□ □ □ □ 

Comments:    
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Performance Indicators: 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to, the following. 

The counselor: 

7.1 Practices within the ethical and statutory limits of confidentiality. 

7.2 Demonstrates consistent mastery of standard oral and written English in all communication. 

7.3 Evaluates and identifies strengths and areas for growth related to professional skills. 

7.4 Sets measurable goals for improvement of knowledge, skills and professional performance.  

7.5 Applies the ethical standards and principles of the school counseling profession and adheres 

to federal and state laws, and school and division policies and procedures.  

7.6 Performs assigned duties in a timely manner and maintains positive professional behavior 

(appearance, demeanor, punctuality, and attendance).  

7.7 Participates in professional growth activities and incorporates learning into professional 

practice.  

7.8 Engages in activities outside the school counseling department intended for school and 

student enhancement. 

7.9 Works in a collegial and collaborative manner with administrators, other school personnel, 

and the community.  

 

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

respects 

confidentiality and 

follows federal, state 

and professional 

guidelines. The school 

counselor carries out 

assignments 

conscientiously and 

punctually and is 

always timely in 

meeting professional 

responsibilities. The 

school counselor 

actively seeks out 

professional learning 

opportunities based on 

student needs and 

areas of professional 

growth and initiates 

activities to contribute 

to the profession.  

The school counselor 

maintains 

confidentiality and 

follows federal, state 

and professional 

guidelines. The school 

counselor is punctual 

and reliable with 

assignments, seeks out 

professional learning 

activities and actively 

participates in 

assisting and sharing 

with other educators 

and school counselors.  

The school counselor 

sometimes discloses 

confidential 

information and/or 

sometimes follows 

federal, state and 

professional 

guidelines. The school 

counselor is 

occasionally late in 

meeting professional 

responsibilities and/or 

occasionally neglects 

assignments. The 

school counselor 

participates in 

professional learning 

activities when 

convenient and makes 

occasional efforts to 

assist and share with 

colleagues.  

The school counselor 

discloses confidential 

information and/or 

rarely follows federal, 

state and professional 

guidelines. The school 

counselor frequently 

neglects assignments, 

is late with 

professional 

responsibilities, 

engages in little or no 

professional learning 

and makes no effort to 

assist and share with 

colleagues.  

 

Performance Standard 7: Professionalism 

The school counselor demonstrates behavior consistent with legal, ethical, and professional standards, 

contributes to the profession, and engages in professional growth that results in enhanced student 

learning and emotional development and well-being. 
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□ □ □ □ 

Comments: 

 

 

 

   

 
Performance Standard 8: Student Progress/Achievement 

The work of the school counselor results in acceptable, measurable, and appropriate student 

progress. Data may be collected through observation of delivery services, counselor interviews, 

reviewing program documents and data, counselor intervention outcomes, etc.  

 
Performance Indicators: 

Examples of school counselor work conducted in the performance of the standard may include, but 

are not limited to, the following. 

The counselor: 

8.1 Assesses prerequisite knowledge and skills to determine level of service delivery. 

8.2 Monitors student program progress and adjusts practices based on appropriate assessments.  

8.3 In collaboration with the evaluator, uses multiple measures of school and student data to set 

school counseling program goals that are strategic and specific, measurable, attainable, 

relevant, rigorous, and time-bound. 

8.4 In collaboration with the evaluator, reflects on student progress over time, using documented 

evidence to demonstrate student growth, adjust practice, and meet goals.  

 

Highly Effective* 

In addition to meeting 

the standard… 

Effective 

This is the expected 

level of performance. 

Approaching 

Effective 

Ineffective 

The school counselor 

actively sets SMART 

goals for student and 

counseling program 

progress and 

commonly uses 

appropriate 

assessments to identify 

and monitor student 

and counseling 

program progress, 

which results in a high 

level of measurable 

student progress with 

all populations and a 

high level of 

counseling program 

progress based on 

established 

national/state 

standards and 

division/school goals.   

The school counselor 

sets SMART goals for 

student progress and 

counseling program 

progress and utilizes 

appropriate 

assessments to identify 

and monitor student 

and counseling 

program progress, 

which results in an 

acceptable level of 

measurable student 

progress and program 

progress based on 

established 

national/state 

standards and 

division/school goals.  

The school counselor 

inconsistently sets 

goals for student and 

counseling program 

progress and 

inconsistently utilizes 

assessments and 

monitors student and 

counseling program 

progress, which results 

in inconsistent student 

progress or a stagnant 

counseling program: 

more progress is 

needed to meet 

established standards 

and goals.  

The school counselor 

rarely sets goals for 

students or counseling 

program progress and 

rarely monitors 

student and 

counseling program 

progress, which rarely 

results in acceptable 

student progress 

and/or counseling 

program progress.  
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□ □ □ □ 

Comments: 

 

 

 

   

 

School Counselor Evaluation Summary 

Performance 

Standard 

Exemplary 

 

 

(4) 

Effective 

 

 

(3) 

Approaching 

Effective  

 

(2) 

Ineffective 

 

 
(1) 

Weighted 

Total (Points x 

Weight) 

Standard 1: 

Professional 

Knowledge 

     

___ x 1 = ___ 

Standard 2:  

Program Planning 

     

___ x 1 = ___ 

 

Standard 3:  

Program Delivery 

     

___ x 1 = ___ 

 

Standard 4: 

Assessment of 

and for Student 

Learning 

     

___ x 1 = ___ 

Standard 5:  

Learning 

Environment 

     

___ x 1 = ___ 

Standard 6: 

Culturally 

Responsive 

Teaching and 

Equitable 

Practices 

     

 

___ x 1 = ___ 

 

Standard 7: 

Professionalism 

     

___ x 1 = ___ 

 

Standard 8:  

Student Progress/ 

Achievement 

     

___ x 4 = ___ 

 

 

Cumulative Summary Rating 
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OVERALL EVALUATION RATING 

The overall summary rating will be judged as exemplary, proficient, developing/needs 

improvement, or unacceptable using the following range of scores:  

□ Unacceptable =  10-19 

□ Developing/Needs Improvement = 20-25 

□ Proficient = 26-34 

□ Exemplary = 35- 40 

Note:  

1. If the employee has an “ineffective” rating on two or more of the eight performance 

standards, the individual will receive an overall performance rating of “ineffective.”  

2. If the employee has three or more “approaching effective” ratings from among the 

eight performance standards, the individual will receive an overall performance rating 

of “ineffective.”  

RECOMMENDATIONS 

Based upon job performance as summarized above, I recommend 

□ Reemployment 

□ Performance Improvement Plan 

□ Nonrenewal of Contract 

Signatures: 

 

Employee being evaluated:      Date: 

 

Evaluator:        Date: 

 

Administrator        Date: 

Signature acknowledges receipt of form, not necessarily concurrence. Written comments may 

be attached. If comments are attached, initial and date here: ____________________.  
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Performance Improvement Plan 
 

 

 

Employee Name: School: 

Prepared By: Date: 

 

A Performance Improvement Plan is completed when the evaluator has determined the 

teacher needs improvement in specific areas of performance. A meeting will be held to 

convey the expectations within the plan.  

 

Identify Performance Deficiencies within the standards to be corrected: Professional 

Knowledge, Instructional Planning, Instructional Delivery, Assessment of and for Student 

Learning, Learning Environment, Professionalism and/or Student Academic Progress. Attach 

additional pages as necessary. 

 

Statement (s) of objective and expected outcome (include timeline statement): 

 

 

 

 

 

 

 

Resources/Assistance Provided: 

 

 

 

 

 

 

 

Corrective actions to be completed by the employee: 
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Review Dates/Results of Improvement Plan: 

 

Review Date Results/Identified Progress 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Please sign below. Your signature is an acknowledgment that the Performance Improvement 

Plan has been discussed with you prior to inclusion in your personnel file. Your signature is 

not an indication of agreement or disagreement of the deficiencies that are outlined.  

Employee Signature____________________________________   Date _______________ 

 

Supervisor’s Signature___________________________________ Date_______________ 

 

cc:  Human Resources 
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Endnotes 
 

 

 
1 Stronge, J. H. & Grant, L. H. (2009). Student achievement goal setting: Using data to improve 

teaching and learning. Larchmont, NY: Eye on Education. 

 


